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ABSTRACT 
This study aimed to answer the research questions: (RQ1) what were the experiences of the teachers in fostering emotional 

intelligence in early childhood education, (RQ2) what other strategies were used by teachers in fostering emotional intelligence 

among children, and (RQ3) what educational insights could be drawn from the experiences of early childhood education teachers 

as they fostered the emotional intelligence of the learners. This research was conducted in Matina Aplaya, Davao City, using a 

qualitative research approach that allowed an in-depth exploration of educators’ perspectives on fostering emotional intelligence 

in early childhood. Data were gathered through interviews and observations and analyzed by organizing, reducing, and describing 

the collected information. The study found that early childhood teachers fostered emotional intelligence through child-centered 

strategies such as calming techniques, play-based learning, structured routines, and nurturing support, leading to improved self-

regulation and social behavior among learners. Teachers coped with challenges through emotional control, patience, collaboration, 

and sensory-based approaches. The findings implied that emotional intelligence should be integrated into daily teaching practices 

and supported by schools as a continuous process within instruction and classroom management. It was recommended that schools 

strengthen training, provide support systems, and promote consistent use of emotionally responsive and child-centered practices. 
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INTRODUCTION 
Fostering emotional intelligence in early childhood education offers many important benefits for young learners. When learners 

develop skills such as recognizing their emotions, expressing their feelings appropriately, and understanding the emotions of others, 

they are more likely to build positive relationships, show empathy, and manage conflicts effectively. These abilities also support 

better classroom behavior, stronger communication skills, and improved academic engagement because learners who can regulate 

their emotions are more prepared to participate in learning activities. However, educators also face several challenges in developing 

emotional intelligence among young learners. These challenges may include limited time within the curriculum, lack of training in 

social-emotional learning strategies, diverse emotional and behavioral needs of learners, and insufficient resources or support from 

schools and families. Despite these challenges, integrating emotional intelligence in early childhood education remains essential 

because it helps learners develop the social and emotional foundations necessary for lifelong learning and well-being. 

 

The early years of a child’s life are widely recognized as a crucial stage in shaping cognitive, social, and emotional development. 

Early Childhood Care and Education (ECCE) not only lay the foundation for academic readiness but also plays a significant role in 

fostering life skills, particularly emotional intelligence. Emotional intelligence refers to the capacity to identify, control, and regulate 

one’s emotions, which plays a key role in improving psychological well-being and social growth. It also strengthens individuals’ 

skills in handling social interactions, developing healthy relationships, and making more effective personal and professional 

decisions (Shengyao et al., 2024). 

 

Globally, there is growing emphasis on Social-Emotional Learning (SEL) in early childhood education. Organizations such as 

UNESCO and UNICEF highlight the importance of fostering emotional intelligence alongside cognitive skills to prepare children 

for future challenges. Countries like the United States, Finland, and Singapore have incorporated structured SEL programs in 

preschool curricula, showing that children with higher emotional intelligence perform better academically and socially. This 

highlights how crucial it is to advance emotional intelligence (EI) globally through early childhood education and care. United 

Nations Children's Fund (UNICEF), any positive academic and life outcomes, including improved mental health, increased social  

competence, and improved academic achievement, are associated with socio-emotional competencies (UNICEF Philippines & King, 

2024). 

 

In the Philippines, the Department of Education (DepEd) and the Early Childhood Care and Development (ECCD) Council promote 

holistic child development, which includes emotional intelligence and social well-being. However, while policies exist, 

implementation in preschools varies widely. Studies indicate that Filipino preschool pupils often face challenges in emotional 

regulation and social interaction due to limited structured activities and teacher training in EI development. Addressing emotional 

intelligence through ECCE aligns with national educational goals of producing well-rounded, socially competent learners. The 

ECCD System aims to reduce mortality rates by ensuring adequate health and nutrition programs curated for both young children 

and their parents or parent-substitutes,  by strengthening the national commitment to early childhood development including the 

physical-motor, socio-emotional, cognitive, linguistic, psychological, and spiritual capacities of young children, by the Early Years 
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Act of 2013 (RA 10410) facilitating these kids' smooth transition to a formal education system will be a top priority (Du-Baladad, 

2025). 

 

The city government of Davao continues to support early childhood development through the Early Childhood Care and 

Development (ECCD) program under the City Social Welfare and Development Office (CSWDO), which supports not only early 

education but also children's health and nutrition. Community-based preschools face additional trials, such as high student-teacher 

ratios and limited resources, which can impact the emotional intelligence development of pupils. By examining Early Childhood 

Care and Education (ECCE) procedures in nearby preschools technical staff responsible for private school validation reminded 

operators of private child-minding centers to adhere to City Ordinance No. 07829-19, which requires registration and a permit to 

operate (SunStar Davao, 2025). At the local level, particularly in Matina Aplaya, Davao City, preschool teachers observed that 

children entering formal schooling with cooperation, empathy, and self-regulation have some challenges. 

 

Purpose of the Study 

The study on Early Childhood educators’ perspectives on fostering emotional intelligence in early childhood education in Matina 

Aplaya early learning centers, focused on understanding how teachers support the emotional development of young learners in the 

classroom. Emotional intelligence is an essential component of early childhood education because it helps learners recognize, 

understand, and manage their emotions while also building empathy and positive relationships with others. Through this study, the 

experiences and viewpoints of early childhood educators are explored to determine how they incorporate emotional learning into 

their daily teaching practices. By examining these perspectives, the research highlights the important role teachers play in fostering 

a supportive and emotionally responsive learning environment for young learners. 

 

Furthermore, the study aims to identify the challenges that educators encounter when trying to foster emotional intelligence among 

their learners. These challenges may include limited training on social-emotional learning, lack of instructional resources, time 

constraints, or diverse behavioral and emotional needs among learners. By gathering insights directly from teachers, the research 

seeks to provide a clearer understanding of the practical realities within the classroom.  

 

METHODOLOGY 
This chapter outlined the research methodology employed to explore teachers’ perspectives on fostering emotional intelligence in 

early childhood education. The study focused on examining the experiences, coping strategies, and insights of educators, school 

heads, and other key stakeholders involved in early childhood education to understand how their beliefs, practices, and approaches 

shaped young learners’ development. Given the need to explore not only instructional strategies but also the cognitive, social, and 

emotional dimensions of early childhood education, a qualitative research approach was adopted. This methodology allowed for an 

in-depth exploration of educators’ perspectives on fostering emotional intelligence in early childhood. It examined the dynamic 

interactions between educational philosophy, teaching practices, and learners’ holistic development, providing rich insights into how 

early childhood education extended beyond academic preparation to support overall growth. 

 

The purpose of conducting a phenomenological study on exploring educators’ perspectives on fostering emotional intelligence in 

early childhood education centers in Matina Aplaya, Davao City, was to understand the lived experiences, perceptions, practices, 

and challenges of early childhood teachers in supporting the emotional intelligence development of young learners. This approach 

allowed the researcher to explore how educators interpreted and implemented strategies that helped learners develop skills such as 

self-awareness, empathy, and emotional regulation within the classroom. The basic procedures in conducting the study typically 

included selecting participants who had direct experience with the phenomenon, collecting data through in-depth interviews and 

observations, and carefully recording and transcribing their responses. The researcher then analyzed the data by identifying 

significant statements and common themes to describe the shared experiences of participants. Through these procedures, the study 

provided meaningful insights that helped improve approaches to fostering emotional intelligence among young learners in schools 

in Davao City. 

 

Philosophical Assumptions 

The study was grounded in key philosophical assumptions that guided its purpose and interpretation in exploring how emotional 

intelligence was fostered in early childhood education. From an axiological perspective, it emphasized ethical responsibility and 

valued educators’ experiences while promoting child-centered and inclusive practices. Ontologically, it assumed that reality was 

multiple and subjective, recognizing that each classroom and interaction reflected unique, context-based experiences. 

Epistemologically, the study adopted a constructivist view in which knowledge was co-constructed through educators’ insights, 

reflections, and lived experiences, highlighting learning as an active process. Rhetorically, it acknowledged the role of language in 

shaping meaning, viewing educators’ narratives as essential in understanding their practices. Overall, these assumptions allowed the 

study to capture diverse perspectives with sensitivity and depth. 

 

Qualitative Assumptions 

The study employed a qualitative research design to explore the nuanced, lived experiences of educators in fostering emotional 

intelligence among young learners in early childhood education settings. This approach allowed for rich, detailed accounts of 

teaching practices, educator intentions, and learners’ responses to various learning activities. Through semi-structured interviews, 
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classroom observations, and document analysis, the study captured the depth and complexity of how educational perspectives shaped 

learners’ emotional development. The methodology reflected the flexible, interpretive, and human-centered nature of the research, 

allowing emerging themes to guide the inquiry and ensuring that the pedagogical, developmental, and ethical dimensions of early 

childhood education were thoroughly explored and authentically represented. 

 

Research Design 

A phenomenological study, a qualitative research approach that focused on understanding the lived experiences of individuals 

regarding a particular phenomenon. It explored how people perceived, interpreted, and gave meaning to their experiences through 

interviews, observations, and reflections (McLead, 2024). A phenomenological study was chosen because it was the most 

appropriate approach for understanding the lived experiences that early childhood teachers in Matina Aplaya early learning centers 

experienced fostering emotional intelligence among young learners. It captured how teachers guided learners’ emotions and 

promoted skills such as self-awareness, empathy, emotional regulation, and social interaction, while also identifying challenges like 

behavioral differences, emotional outbursts, limited resources, and lack of training. These insights helped reveal both the difficulties 

and effective practices in supporting learners’ emotional development. 

 

The study was philosophical in nature because it was grounded in assumptions about reality, knowledge, values, and language. It 

viewed reality as multiple and subjective (ontology), knowledge as co-constructed through lived experiences (epistemology), 

participants’ perspectives as valuable and ethically respected (axiology), and language as essential in expressing meaning (rhetoric). 

These foundations supported the use of phenomenology, allowing the study to understand the deeper meanings behind educators’ 

experiences rather than seeking a single objective truth. 

 

Research Participants 

The participants of the study consisted of eight (8) early childhood educators who had been actively involved in teaching young 

learners. These educators were teaching in selected public and private early learning centers in Matina Aplaya, Davao City, 

Philippines. The inclusion criteria required that participants must have: first, a minimum of three (3) years of experience in Early 

Childhood Education (ECE); second, have undergone trainings in Early Childhood Education; and third, have earned at least 18 

units in Early Childhood Education or its equivalent. 

 

Participants were selected from diverse educational settings, including preschool classrooms, daycare centers, and early learning 

programs, to provide a broad range of perspectives. They also demonstrated willingness to reflect on their teaching practices, 

classroom interactions, and approaches to supporting learners’ emotional intelligence development. The selection of these 

participants provided rich insights into how educational philosophies and strategies shaped emotional intelligence in early childhood 

learning experiences. 

 

The number of participants was limited to eight (8) because they were the only educators available who met all the specified 

inclusion criteria within the selected research setting. Despite the small number, this was deemed sufficient for a phenomenological 

study, as the focus was on obtaining in-depth and meaningful insights from participants’ lived experiences rather than achieving a 

large sample size. 

 

Research Instrument 

I utilized a combination of qualitative research instruments to gather in-depth insights into how emotional intelligence in early 

learning centers in Matina Aplaya, Davao City, Philippines, was perceived and practiced by educators. One of the primary 

instruments I used was semi-structured interviews, which allowed me to engage with early childhood educators in a conversational 

yet focused manner. These interviews were designed to explore their teaching experiences, classroom strategies, perceived impacts 

on learners’ emotional development, and the challenges and successes they encountered. Open-ended questions encouraged 

participants to share detailed narratives about their approaches to fostering growth in young learners. 

 

In addition, I conducted classroom observations to directly witness teaching practices, learning interactions, and the implementation 

of developmental activities. These observations helped me understand the dynamics between educators and learners, the types of 

activities employed, and the methods used to engage and support learners emotionally. To further enrich the analysis, I reviewed 

instructional materials such as lesson plans, teaching aids, learning activities, and learners’ outputs that reflected practices in 

fostering emotional intelligence in early childhood education. All interviews and observations were audio-recorded (with consent), 

transcribed, and analyzed thematically. This multi-method approach allowed me to capture both individual and shared experiences, 

providing a comprehensive understanding of how educational perspectives shaped teaching practices and learning outcomes in early 

childhood settings. 

 

Data Collection 

The first step in my data collection procedure involved clearly defining the research objectives to ensure alignment with the study’s 

aim of exploring educators’ perspectives on fostering emotional intelligence and practices in early learning centers in Matina Aplaya, 

Davao City, Philippines. I refined the interview guide to comprehensively address key aspects of teachers’ experiences, pedagogical 
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approaches, and perceptions regarding emotional intelligence development of young learners. This focused framework helped gather 

rich and relevant data on how teaching practices and classroom interactions shaped early childhood learning outcomes. 

 

Next, I used purposive sampling to identify early childhood educators with at least three years of teaching experience and a 

willingness to participate in in-depth interviews and classroom observations. Selection criteria also considered educators from 

diverse educational settings, including public and private preschools, daycare centers, and early learning programs, to capture a 

broad range of perspectives. Potential participants were contacted through emails, personal communication, or school administration 

channels, providing them with an overview of the study and its objectives. 

 

Once participants were selected, I obtained informed consent by providing an information sheet outlining the study’s purpose, 

potential risks and benefits, and the voluntary nature of participation. I emphasized their right to withdraw at any time without 

consequence and ensured they fully understood the ethical guidelines involved. Interviews and observations were conducted in 

private, comfortable, and distraction-free spaces, either in person or via secure online platforms based on participants’ preferences. 

Conduct of Semi-structured interviews were guided by open-ended questions designed to explore educators’ experiences, strategies, 

and reflections on fostering emotional development in early learners. Each interview lasted approximately one hour, was audio-

recorded with consent, and transcribed verbatim to ensure accuracy. Field notes were also taken to capture non-verbal cues, 

classroom dynamics, and contextual details, enriching data interpretation. All collected data were securely stored and organized for 

thematic analysis, with member checking employed to validate findings and ensure they accurately reflected participants’ 

perspectives and lived experiences in early childhood education. 

 

Data Analysis 

The qualitative data analysis for this study began with organizing, reducing, and describing the data collected from interviews and 

observations of early childhood educators in Matina Aplaya, Davao City, Philippines. Recognizing that qualitative analysis was 

iterative and interpretive, I followed a systematic approach aligned with the study’s goal of exploring educators’ perspectives, 

practices, and experiences in early childhood education. I employed reflexive thematic analysis as recommended by Braun and 

Clarke (2021), engaging in repeated reading of transcripts and field notes to develop nuanced insights and identify patterns across 

participants. During coding, I generated initial codes, categorized them into broader themes such as “play-based learning,” “social-

emotional skill development,” “teacher beliefs and identity,” and “family-educator partnerships,” and continuously refined these 

themes through iterative reflection. 

 

To enhance trustworthiness, I implemented member-checking procedures in line with Soysal and Türkmen (2024), allowing 

participants to review and reflect on preliminary interpretations. Additionally, I followed the practical guidelines of Abidin et al. 

(2024) to maintain credibility, confirmability, dependability, and transparency, including the use of analytic memos, audit trails, and 

triangulation across interviews, observations, and relevant policy documents. This systematic and rigorous approach ensured that 

the findings authentically represented educators’ perspectives and provided a holistic understanding of early childhood education 

practices. 

 

Ethical Considerations 

This study adhered to strict ethical standards to protect participants’ rights, dignity, and well-being. Informed consent was obtained, 

emphasizing voluntary participation and withdrawal rights. Vulnerabilities, particularly of educators and young learners, were 

addressed through empathetic engagement and a safe environment. Privacy and confidentiality were maintained via anonymization 

and secure data storage. Justice and transparency were upheld through fair, inclusive participation and clear communication of 

research procedures. Data collection occurred in appropriate settings using reliable tools, and the researcher’s qualifications ensured 

competent and responsible conduct. 

 

Trustworthiness was ensured through credibility, transferability, confirmability, and authenticity. Credibility was reinforced via 

prolonged engagement, persistent observation, triangulation of interviews, classroom observations, and reflective accounts, with 

member-checking for participant validation. Transferability was supported through rich contextual descriptions of educational 

settings, participant backgrounds, and classroom environments, allowing applicability to similar early childhood contexts. 

Confirmability was achieved by documenting all data collection and analysis procedures, using participant statements to support 

identified themes. Authenticity was maintained by fairly representing diverse educator perspectives, including both successes and 

challenges in fostering emotional intelligence. 

 

Data analysis followed Braun and Clarke’s reflexive thematic approach. Transcripts and observation notes were systematically 

organized and coded into initial codes, which were then clustered into broader themes. Analytic memos captured insights and 

relationships across data, with triangulation and member-checking ensuring credibility and dependability. The final synthesis 

provided a comprehensive description of educators’ perspectives on fostering emotional intelligence in early childhood education. 

 

Results 

This study explored teachers’ experiences and strategies in fostering emotional intelligence among early childhood learners. Analysis 

revealed five main themes in teachers’ practices: 
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1. Responsive De-escalation and Emotional Management – Teachers prioritize calming techniques, one-on-one attention, 

and behavioral monitoring to help children regulate intense emotions before instruction or correction. Practices include 

breathing exercises, quiet time, and physical proximity to provide reassurance and stability.  

2. Intentional and Activity-Based Emotional Learning Strategies – Structured routines, play, creative expression, and 

reinforcement systems promote emotional awareness and self-regulation. Circle times, action songs, and reward systems 

encourage engagement, expression, and positive behaviors.  

3. Nurturing and Relational Emotional Support – Validation, active listening, and care-oriented teacher roles foster 

emotional security. Children are guided to express feelings, resolve conflicts, and develop empathy in a safe and supportive 

environment.  

4. Holistic Emotional Development Approach – Emotional learning is integrated across academic subjects, addressing 

diverse learner needs through experiential and movement-based activities. Teachers emphasize value-based lessons 

alongside cognitive growth to enhance social-emotional competencies.  

5. Indicators of Emotional Growth and Development – Observable outcomes include improved emotional regulation, 

positive social behaviors, and increased independence and adjustment to the classroom. Children demonstrate better self-

control, constructive conflict resolution, and confidence in group learning settings.  

 

Teachers employ complementary strategies: self-regulation and composure, proactive classroom management, collaboration with 

peers and experts, strategic parental partnerships, and sensory/emotional reset techniques. These approaches enable educators to 

manage emotional challenges, reinforce positive behaviors, and support holistic learner development. 

 

Findings highlight that fostering emotional intelligence in early childhood requires a combination of structured activities, relational 

support, individualized attention, and collaborative systems with parents and professionals, which collectively promote learners’ 

emotional, social, and cognitive growth. 

 

Summary 

1. The study shows that teachers use four main approaches in fostering emotional intelligence: responsive de-escalation, 

activity-based emotional learning, nurturing support, and holistic emotional development. These include calming strategies, 

one-on-one interaction, behavioral monitoring, play-based activities, structured routines, and values integration. Emotional 

growth is seen through improved self-regulation, positive social behavior, and increasing independence among learners. 

2. The findings show that teachers foster emotional intelligence through patience, effective classroom management, 

collaboration, and the use of play, routines, and emotional support. These strategies reflect a holistic approach that combines 

personal discipline and supportive relationships. 

3. The insights show that teachers foster emotional intelligence through self-regulation, intentional communication, and 

consistent routines, supported by professional development, teacher well-being, and conducive school conditions. Emphasis 

is also placed on nurturing relationships, balanced discipline, and play-based learning to support children’s emotional growth. 

 

Implications 

The study yielded the following implications: 

1. The findings imply that emotional intelligence should be integrated into daily teaching practices rather than treated as a 

separate component of learning. Teachers’ consistent use of supportive, structured, and child-centered strategies highlights 

the need for schools to prioritize emotional development alongside academic instruction. This also suggests that effective 

emotional learning depends on intentional teacher practices and strong relational interactions in the classroom. 

2. The results imply that fostering emotional intelligence requires teachers to be emotionally competent, adaptable, and 

collaborative. Effective emotional development happens when strategies are integrated into daily routines and supported by 

strong partnerships with colleagues and parents. 

3. These insights imply that emotional intelligence development depends on the alignment of teacher behavior, instructional 

practices, and institutional support. It highlights that consistent modeling, training, and a supportive environment are essential 

for effective emotional learning. This further suggests that emotional development should be treated as a core component of 

early childhood education. 

 

Recommendations 

Based on these findings, the study offered the following recommendations: 

1. It is recommended that teachers continue strengthening emotional support strategies such as calming techniques, behavioral 

monitoring, and one-on-one guidance. Schools should also support training on emotional intelligence practices and 

encourage the use of play, routines, and values integration to further enhance children’s emotional development. 

2. It is recommended that schools provide targeted training on emotional intelligence, classroom management, and inclusive 

strategies. Strengthening collaboration among teachers, experts, and parents is also essential. Additionally, integrating play-

based and supportive activities into daily teaching can further enhance children’s emotional development. 

3. It is recommended that schools enhance teacher training, support well-being, and improve classroom conditions and 

resources. Teachers should consistently model emotional regulation and apply child-centered, play-based, and emotionally 
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responsive strategies to strengthen learners’ emotional development. Schools should also promote strong collaboration 

among teachers, parents, and administrators to ensure holistic support for learners. 
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