
 

SJIF Impact Factor (2026): 8.863| ISI I.F. Value: 1.241| Journal DOI: 10.36713/epra2016          ISSN: 2455-7838(Online) 

EPRA International Journal of Research and Development (IJRD) 
Volume: 11 | Issue: 9| September 2026                                                                    - Peer Reviewed Journal 

 
 

2026 EPRA IJRD    | ISSN: 2455-7838(Online) |   https://eprapublishing.org/                                                                                                              |22 |  

 

TEACHING GENERATION ALPHA: EMERGING 
PEDAGOGICAL APPROACHES 

 

Dr. S. Abdul Jabbar1, Uzair Ahmad2, Md Salahuddin3  
 1Assistant Professor, Department of Education and Training, Manuu, Hyderabad,  

2Research Scholar, Dept. of Education and Training, Manuu  
3Research Scholar, Dept. of Education and Training, Manuu, Hyderabad 

 

Article DOI: https://doi.org/10.36713/epra31435 

DOI No: 10.36713/epra31435 

 
ABSTRACT 

Generation Alpha consists of children born from 2010 until 2025. It is the first generation of students to grow up completely in an era 
described by ubiquitous digital technology, artificial intelligence, high-speed internet, smart devices, and hyper-connected settings.   In this 
regard, the present paper examines new pedagogical perspectives for Generation Alpha, which are based on the unique features of their 
cognitive, social, and epistemological abilities. The research, which involves a systematic review of current literature on the subject, 
identifies the most important theoretical models of education, including constructivism, connectivism, and digital native learning model. 
They underpin modern educational methods, such as gamification, adaptive personalized learning, collaborative projects and immersion in 
AR/VR environments. The study points out the need to transition from the traditional approach of content delivery to a student-centered, 
skills-based one. 
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1. INTRODUCTION 

Generation Alpha is commonly understood as the generation of people born between 2010 and 2025 and comprises the first 

generation of people born in the 21st century (McCrindle & Fell, 2020). As they have grown up in a world dominated by internet-

connectedness, smartphone culture, artificial intelligence, cloud computing, and digital technologies, members of Generation Alpha 

have been exposed to technologies since very early in their lives. Unlike other generations who have used technologies only in 

certain areas of life, Generation Alpha has interacted with devices, voice assistants, streaming services, and apps that use AI since 

their childhood, and thus, they are the first generation native to AI (McCrindle & Fell, 2020; OECD, 2023). The swift pace of 

technological developments has not only changed the way information is received but also the ways in which knowledge can be 

produced and utilized. The implementation of artificial intelligence, virtual and augmented reality, adaptive learning, and 

collaborative technologies has led to changes in the educational environment, meaning that conventional forms of teaching require 

revision (UNESCO, 2023). This has resulted in the fact that students' needs have changed; therefore, they seek a learning 

environment that would allow collaboration, innovation, and creative thinking rather than mere information transfer (OECD, 2023; 

Redecker, 2017). Pedagogical frameworks, which have been mostly evolved over the industrial period, have focused on teacher-

oriented teaching methods, prescribed syllabi, rote learning, and formative assessments. Although these frameworks have greatly 

helped in formal learning, they have not succeeded in meeting the demands of the Generation Alpha, whose members like to learn 

through experiential methods, multimodal information, immediate feedback, self-exploration, and digital collaboration (Prensky, 

2001; McCrindle & Fell, 2020). The widening gap between conventional learning methods and the learner's demands has called for 

a need for pedagogical change according to the requirements of the present day (Fullan & Langworthy, 2014). 

New approaches to teaching have come to include the principles of learner autonomy, personalization, inquiry-based 

learning, project-based learning, flipped classes, blended learning, competency-based education, gamification, immersive 

technologies, and adaptive instruction by means of AI. All of these pedagogical innovations are based on constructivist, social 

constructivist, connectivist, and experiential learning theories that consider learning to be an active and collaborative process-taking 

place in a particular context (Piaget, 1972; Vygotsky, 1978; Kolb, 1984; Siemens, 2005). Moreover, frameworks like Universal 

Design for Learning (UDL), Technological Pedagogical Content Knowledge (TPACK), and SAMR offer practical approaches to 

incorporating technology in teaching while ensuring accessibility and inclusiveness (Mishra & Koehler, 2006; CAST, 2018; 

Puentedura, 2014). At the same time, global educational reforms have increasingly focused on the cultivation of competencies 

needed in the twenty-first century, such as critical thinking, creativity, communication, collaboration, digital literacy, ethical 

reasoning, and lifelong learning. Global bodies like UNESCO (2021, 2023) and OECD (2023) promote education systems that 

would allow learners to succeed in complicated, technologically advanced, and dynamic societies. Likewise, educational policies 

like India's National Education Policy (NEP) 2020 promote competency-based education, multidisciplinary education, digital 

transformation, and learner-centric approaches in education that specifically apply to Generation Alpha (Government of India, 

2020). 
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2. CONCEPTS AND THEORETICAL BACKGROUND 
2.1 Definition of Generation Alpha 

Generation Alpha is the term used to refer to those born around 2010 to 2025, coming after Generation Z, which was the first 

generation born in the twenty-first century (McCrindle & Fell, 2020). These people have been brought up in an era of always being 

connected to the Internet and have been influenced by artificial intelligence (AI), smart devices, cloud computing, and the digital 

ecosystem (McCrindle & Fell, 2020; OECD, 2023). It means that the experiences, ways of learning and communicating, and 

cognitive developments of this group are different from those of the past generations. 

 

3. GENERATION ALPHA CAN BE DEFINED THROUGH CERTAIN DISTINCTIVE FEATURES THAT 

DISTINGUISH IT FROM OTHER GENERATIONS. 
3.1 Digital immersion: People born within Generation Alpha belong to those who have not experienced life before smartphones, 

tablets, fast internet, voice assistants, social media, artificial intelligence, and individualized digital platforms. The exposure of 

Generation Alpha to interactive digital technologies at an early age has affected the way people obtain information, communicate, 

and learn. Thus, the generation expects the learning environment that involves interactive, technologically advanced, and 

individually-oriented education (McCrindle & Fell, 2020; UNESCO, 2023). 

 

3.2 Global connectivity: With the help of digital media and the use of digital communication platforms, Generation Alpha gets 

access to different cultures, languages, worldviews, and current global events already at an early age. Such global interconnectedness 

contributes to the development of intercultural competence, collaborative learning, and access to various sources of information 

(OECD, 2023; UNESCO, 2021). 

 

3.3 Individuality and curiosity: According to studies, Generation Alpha students demonstrate great curiosity, creativity, 

individuality, and self-directedness. Their growing experience of personalized services, recommendations, and adaptivity leads to 

their expectations for learning that is designed according to their interests, skills, and individual pace of learning. Thus, the 

approaches to education that encourage inquiry, exploration, creativity, and problem-solving work effectively with these students 

(McCrindle & Fell, 2020; Fullan & Langworthy, 2014). 

 

3.4 Awareness of psychological well-being:  As compared to other generations, Generation Alpha students have higher 

understanding of the importance of emotional well-being, inclusivity, diversity, and psychological safety. In the context of modern 

education, not only academic success, but also the development of social-emotional competencies, resilience, empathy, and 

psychological well-being of the students is important. That is why international educational organizations advise to integrate social-

emotional learning (SEL), inclusive pedagogy, and well-being initiatives into modern educational practice (UNESCO, 2021; OECD, 

2023). The sum total of all of these traits is seen as contributing to what experts refer to as networked epistemology, whereby 

knowledge is created by engaging interactively with digital networks rather than by linear transfer of information through texts 

(Siemens, 2005). The process of learning entails constant engagement with various sources of information, digital forums, 

collaborative tools, and even AI-driven technology, thus allowing the learners to assess and construct knowledge in real-time. Such 

a move away from linear learning to networked knowledge construction has great consequences on curricular approaches, teaching 

methods, teacher functions, and assessment techniques (Siemens, 2005; OECD, 2023; UNESCO, 2023). 

 

4. EMERGING PEDAGOGICAL APPROACHES 
4.1 Gamification and Game-Based Learning 

The use of game elements in learning environments in order to increase motivation and engagement is known as gamification 

(Deterding et al., 2011; Kapp, 2012). Several studies show that gamified learning has been shown to help students from the Alpha 

generation increase their retention rate up to 40% due to their tendency to engage in interactive and rewarded digital activities 

(Hamari et al., 2014; Plass et al., 2020). Game-based learning includes simulations and serious games which promote experiential 

and problem-solving learning (Gee, 2007; Plass et al., 2020). 

 

4.2 Personalized and Adaptive Learning 

Personalized learning provides an individualized experience in terms of content, pacing, and pathways while adaptive 

learning allows to adjust learning materials on the basis of performance indicators in real time with the use of AI algorithms (Pane 

et al., 2017; UNESCO, 2023). Such approach suits Generation Alpha members' desire for personalization and autonomy (McCrindle 

& Fell, 2020; OECD, 2023). 

 

4.3 Project-based and Collaborative Learning 

Project-based learning is an approach that engages students in solving real-life problems through thinking, imagination, and 

collaboration (Thomas, 2000; Bell, 2010). The members of generation Alpha are interested in social interactions and global outlook; 

hence, PBL develops teamwork, communication, and interdisciplinary skills (Bell, 2010; OECD, 2023). Collaborative tools such as 

Google Workspace and Microsoft Teams are additional means of facilitating peer-to-peer interactions (Johnson & Johnson, 2009; 

UNESCO, 2023). 
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4.4 Immersive Technologies: AR, VR, and AI 

Virtual reality and augmented reality can provide learners with immersive, multi-sensory experiences which will captivate 

their attention and promote conceptualization (Radianti et al., 2020; UNESCO, 2023). VR field trips to historical places and AR in 

science experiments are among examples of immersive experiences that are possible for Alpha generation learners because they 

transcend the boundaries of physical classroom environment (Radianti et al., 2020; Ibáñez & Delgado-Kloos, 2018). Personalized 

tutoring and immediate feedback provided by AI tutors and chatbots fit the Alphas' technological experience well (Luckin et al., 

2016; UNESCO, 2023). 

 

4.5 STEAM and Interdisciplinary Approach to Education 

STEAM approach to education involves applying disciplinary knowledge to solve problems creatively (Quigley & Herro, 

2016). This approach is appealing to Generation Alpha because of its interdisciplinary nature that is needed in their future careers 

(OECD, 2023; UNESCO, 2021). 

 

4.6 Social and Emotional Learning (SEL) 

Because of increased mental well-being and emotional sensitivity of Generation Alpha, SEL became an important part of 

pedagogy (CASEL, 2020; OECD, 2021). The curriculum of SEL helps students to become more aware of themselves, develop 

empathy and interpersonal skills (Collaborative for Academic, Social, and Emotional Learning [CASEL], 2020; Durlak et al., 2011). 

 

5. ROLE OF EDUCATORS AND LEARNING ENVIRONMENT 
5.1 Teachers as Facilitators and Co-Learners 

Under Alpha pedagogies, teachers go through transformation from being knowledge disseminators to becoming facilitators, 

mentors, and co-learners (Vygotsky, 1978; Hattie, 2009). The role of educators becomes resource collection, experience creation, 

and student guidance within the network of available information resources rather than unilateral content delivery (Siemens, 2005; 

Fullan & Langworthy, 2014). It necessitates professional training for digital literacy and adaptive technologies as well as 

instructional methods focused on the students (Mishra & Koehler, 2006; UNESCO, 2023). 

 

5.2 Redesigning the Learning Environment 

Physical and virtual learning spaces need to provide opportunities for active, collaborative, and technology-rich experiences 

(OECD, 2023; UNESCO, 2021). The classroom with movable furniture and makerspace facilities and seamless integration of digital 

tools will allow hands-on and student-driven learning experience (ISTE, 2021; OECD, 2023). Virtual learning space has to focus 

on interactivity, customization, and social presence in order to 

 

6. ISSUES AND CONCERNS 
6.1 Digital Divide and Equity 

Even though members of Generation Alpha are proficient in their use of digital technology, inequities related to access to 

devices, high speed Internet connection, and high quality digital content still exist (UNESCO, 2023; OECD, 2023). In order to 

prevent increasing inequality in education, equitable pedagogies should be used (UNESCO, 2021; van Dijk, 2020). 

 

6.2 Screen Time and Mental Health 

Excessive screen time and constant exposure to algorithmic content are believed to cause mental problems, such as attention 

fragmentation, anxiety and social isolation (Twenge & Campbell, 2018; World Health Organization, 2019). Pedagogies need to 

balance the time spent on screens with time devoted to other activities (UNESCO, 2021; OECD, 2021). 

 

6.3 Resistance to Change and Teacher Readiness 

In many cases, teachers are unprepared to work with emerging technologies and apply student-centered pedagogies, which 

leads to reluctance (Ertmer & Ottenbreit-Leftwich, 2010; Mishra & Koehler, 2006). It is important to provide systemic support to 

change pedagogies (UNESCO, 2023; Fullan & Langworthy, 2014). 

 

7. POLICY AND PRACTICE IMPLICATIONS 
7.1 Redesigning Curriculum 

Curricula need to move away from being knowledge-based toward competency-oriented and include critical thinking, 

creativity, collaboration, and digital literacy as core skills (OECD, 2023; UNESCO, 2021). Interdisciplinarity and the application 

of lessons to the real world need to be included across all subject areas in consideration of epistemological preferences of Alpha 

learners (Fullan & Langworthy, 2014; Government of India, 2020). 

 

Rethinking Assessment Practices 

Standardized assessment does not measure the full range of competencies that members of Generation Alpha possess 

(Darling-Hammond et al., 2020; OECD, 2023). Alternative assessment methods such as portfolios, performance assessment, and 

peer assessments better represent authentic learning experiences (Black & Wiliam, 1998; Darling-Hammond et al., 2020). 
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7.2 Infrastructure and Training Investment 

Public investment is needed to build digital infrastructure and provide teacher training to make innovative educational 

practices more widely accessible (UNESCO, 2023; OECD, 2023). Collaborations between the public and private sectors will 

facilitate the implementation of AI, AR/VR, and other advanced technologies into education systems (UNESCO, 2023; World 

Economic Forum, 2023). 

 

8. CONCLUSION 
The education of Generation Alpha calls for a paradigm shift away from the industrial age methods of teaching and towards 

active learning methods which utilize modern technology and personalized learning experiences. Pedagogical methods informed by 

constructivism, connectivism, and digital natives theories have emerged in recent times and include game-based learning, adaptive 

learning, immersive learning, and SEL. Nevertheless, the success of these innovations is dependent on the commitment by education 

systems to invest in teachers’ training, infrastructure, and curriculum development. 
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