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ABSTRACT 

The study examined the status and extent of Integrated Basic Education Department (IBED) implementation and the challenges 
experienced by teachers at a private school. Using a descriptive-correlational design, the study involved 42 purposively selected 
teachers: 17 from elementary and 25 from junior high school. Data were collected through an expert-reviewed, adapted questionnaire 
and analyzed using means, standard deviations, and Spearman’s rank-order correlation. Findings indicated that IBED status was 
highly evident and implementation occurred to a very great extent across curriculum, instruction, and assessment. Teachers rated 
curriculum and instruction, instructional resources, and instructional workload as challenging. The relationship between 
implementation and teachers’ challenges was weak and not statistically significant (ρ = .199, p = .206), so the null hypothesis was 
not rejected. The findings supported a proposed policy intervention emphasizing collaborative curriculum planning, workload 
review, instructional resource inventory, and continued monitoring. The study provides evidence to guide school-level support and 
improvement. 

KEY WORDS: Curriculum Implementation, Descriptive-Correlational Design, Integrated Basic Education Department, Private 
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INTRODUCTION 

Integrated basic education department has increasingly 

been discussed in relation to the need for greater coherence 

across educational stages, particularly in curriculum design, 

instructional practice, assessment and school governance. 

Rather than viewing elementary, junior high school, and senior 

high school as isolated units, an integrated structure emphasizes 

continuity in learners’ educational experiences, and assessment. 

Research on curriculum coherence likewise emphasizes that 

meaningful alignment involves more than matching content; it 

requires connected goals, instructional practices, learning 

experiences, and assessment across the curriculum (McPhail, 

2021; Rata, 2021). The OECD (2023) likewise identifies 

organizational responsiveness, collaboration, and coherent 

policy implementation as an important consideration in 

strengthening education systems. In the Philippines, K to 12 

reforms established a more extended and articulated basic 

education system, with DepEd subsequently integrating and 

reviewing policies governing curriculum implementation 

through DepEd Order No. 21, s. 2019. Recently, the MATATAG 

Curriculum has explicitly organized Kindergarten to Grade 10 

into three key stages while maintaining a separate policy 

framework for Grades 11 and 12. These developments illustrate 

that continuity across educational levels is an established 

concern in the Philippine basic education, but the existence of 

a national curriculum framework does not by itself establish 

how consistently integration is realized within an individual 

school. For private schools in particular, DepEd’s Public and 

Private Basic Education Complementarity Framework 

recognizes the complementary responsibilities of public and 

private providers in delivering basic education. Thus, 

examining the status and extent of implementation of an 

Integrated Basic Education Department (IBED), particularly in 

terms of curriculum, instruction, and assessment is warranted 

to determine how an integrated institutional structure is actually 

operationalized at the school level. 

Teachers occupy a central position in translating an 

integrated educational structure from organizational policy into 

classroom practice, making their experiences an important 

dimension of implementation. Curriculum implementation 

requires teachers to interpret, adapt, and enact prescribed 

curricula while maintaining alignment among learning 

outcomes, teaching processes, and assessment. Karabacak and 

Yapicioğlu (2022) found that teachers were able to establish 

alignment between official and taught curricula in some areas, 

but alignment was less complete in teaching-learning processes 

and evaluation; in adequate materials, technology, and other 

contextual conditions were among the factors associated with 

these difficulties. Similar concerns are reflected in studies of 

curriculum implementation fidelity where teachers may adapt 

prescribed curricula while negotiating the demands of 

classroom realities and available resources (Onurkan-Aliusta & 

Özder, 2022). Teachers’ challenges also extend beyond 

curriculum and instruction to the availability of instructional 

resources and the time required for preparation, assessment, 

documentation, and other professional responsibilities. 

UNESCO (2023) reports that inadequate digital infrastructure 

and limited access to devices can constrain teachers’ ability to 

integrate technology into teaching and learning. The OECD’s 

TALIS evidence further shows that teachers devote substantial 

time to lesson preparation, marking, administrative work, and 

collaboration, with work load and time pressure recognized as 

important sources of occupational stress (OECD, 2020). 

Palestina et al. (2020) presents a comparable concern on 

examining curriculum implementation in the Philippine 

educational context, identified facilitating and hindering 
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conditions across different levels of the educational 

environment, with teachers and school administrators reporting 

challenges associated with curriculum implementation. Recent 

studies likewise documented concerns involving workload, 

instructional management, ancillary responsibilities, and time 

constraints among teachers (Battad, 2024; Faisal & Hussien, 

2023; Magtalas & Eduvala, 2025). These finding suggest that 

teachers’ challenges in an integrated setting should not be 

reduced to workload alone; they encompass the practical 

demands of maintaining curriculum and instructional 

coherence, securing appropriate resources, and managing the 

range of responsibilities required to implement educational 

programs. 

The study on curriculum reform and implementation 

provides a basis for examining IBED implementation and 

teachers’ challenges together, particularly through the 

dimensions specified in the present study. The extent of IBED 

implementation is considered in terms of curriculum, 

instruction, and assessment, while teachers’ challenges are 

examined through curriculum and instruction, instructional 

resources, and instructional workload. The study on curriculum 

coherence indicates that alignment among curriculum goals, 

content, instruction, and assessment is central to creating 

continuity in learners’ educational experiences (McPhail, 2021; 

Rata, 2021). Moreover, a study on curriculum implementation 

shows that the translation of intended reforms into enacted 

practice depends partly on teachers’ capacities, contextual 

conditions, resources, and opportunities for professional 

collaboration (Karacabak & Yapicioğlu, 2022; Onurkan-Aliusta 

& Özder, 2022). The OECD also reports that teachers’ workload 

extends beyond classroom teaching to planning, assessment, 

administrative responsibilities, and collaboration, making the 

organization of teachers’ time an important consideration in 

implementing school-level reforms (OECD, 2020, 2024). In the 

Philippines, a similar study shows that curriculum 

implementation is shaped by interacting school and system 

conditions, while teachers may experience challenges related to 

instructional management, workload, and other responsibilities 

(Palestina et. Al., 2020; Faisal & Hussien, 2023). These 

findings do not establish that the extent of IBED 

implementation causes teachers’ challenges, rather, they 

indicate that implementation conditions and teacher 

experiences have been examined alongside one another in 

broader educational reforms. This provides a scholarly basis for 

investigating whether the extent of IBED implementation is 

significantly related to teachers’ challenges in a private school 

setting without presuming the direction or nature of such 

relationship. 

Within this broader educational context, ICAS de 

Calarian provides an appropriate organizational setting for 

examining how an integrated basic education structure is 

experienced and implemented within a private school 

environment. The school’s context is particularly relevant 

because an institution serving learners across different 

educational levels must translate national curriculum 

expectations and institutional policies into coordinated 

practices involving curriculum delivery, instruction, 

assessment, resources, and teacher responsibilities. Philippine 

policy recognizes the participation of private schools in the 

provision of basic education and places their operations within 

the broader national basic education framework. Moreover, the 

implementation of a curriculum across educational stages 

involves practical questions concerning the consistency of 

curriculum expectations, coordination of instruction, 

assessment practices, availability of resources, and distribution 

of teachers’ responsibilities. The present study does not 

presume that these conditions constitute established problems 

at ICAS de Calarian, rather, the current status needs to be 

documented empirically. Examining the school therefore 

provides an opportunity to determine how IBED is currently 

organized and implemented, how teachers experience its 

instructional and organizational demands, and whether areas 

requiring institutional attention can be identified from evidence 

gathered from the school’s teachers. Such context-specific 

evidence is particularly useful for a private school because 

organizational arrangements, available resources, and 

implementation practices may differ across institutions even 

when they operate under the same national educational 

framework. 

Although existing studies provides a substantial 

discussion of curriculum coherence, curriculum 

implementation, educational reform, instructional practice, 

teacher workload, and resource constraints, the studies 

reviewed provides comparatively limited evidence specifically 

in examining Integrated Basic Education Department (IBED) 

as an institutional structure in private schools. Existing studies 

have addressed curriculum alignment and implementation, but 

they have generally focused on particular subjects, reforms, 

teacher practices, or borader educational systems rather than 

examining IBED through the combined dimensions of 

curriculum, instruction, and assessment (Karacabak & 

Yapicioğlu, 2022; Palestina et al., 2020). Similarly, research on 

teachers’ challenges has documented workload, instructional 

management, resources and other professional demands, yet 

less attention has been given to these concerns specifically 

within an integrated basic education structure and in relation to 

the extent to which that structure is implemented. Furthermore, 

the studies reviewed also suggests a contextual gap concerning 

private schools in the Philippines, where school-level evidence 

on IBED implementation and teachers’ challenges remains 

limited. Accordingly, the present study seeks to address this gap 

by determining the status of IBED, examining its extent of 

implementation in terms of curriculum, instruction, and 

assessment, identifying teachers’ challenges in curriculum and 

instruction, instructional resources, and instructional workload, 

and determining whether a significant relationship exists 

between the extent of IBED implementation and teachers’ 

challenges. Based on the findings, the study will also provide 

an empirical basis for proposing a policy intervention 

appropriate to the school’s context. In this manner, the study 

can contribute both to the limited empirical literature on IBED 

in private school settings and to evidence-based institutional 

decision-making concerning its continued implementation. 

 

STATEMENT OF THE PROBLEM 
This study aims to assess the status and extent of Integrated 

Basic Education Department (IBED) implementation in private 

schools and identify the challenges teachers’ encounter. It also 

seeks to determine whether a significant relationship exists 
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between the extent of IBED implementation and teachers’ 

challenges.  

Specifically, this study sought to answer the following 

questions: 

1. What is the status of IBED in the private school in 

terms of: 

1.1 Curriculum: 

1.2 Instruction: and 

1.3 Assessment? 

2. What is the extent of IBED implementation in terms 

of: 

2.1 Curriculum; 

2.2 Instruction; and 

2.3 Assessment? 

3. What are the challenges encountered by the teachers 

in the implementation of IBED in terms of: 

3.1 Curriculum and Instruction; 

3.2 Instructional Resources; and 

3.3 Instructional Workload? 

4. Is there a significant relationship between the extent of 

implementation and teachers’ challenges? 

5. Based on the findings of the study, what policy 

intervention can be proposed? 

 

SCOPE AND DELIMITATION 
This study focuses on the status, extent of 

implementation and teachers’ challenges on IBED. It 

specifically examines the extent of implementation in terms of 

curriculum, instruction, and assessment, as well as the 

challenges encountered by teachers in terms of curriculum and 

instruction, instructional resources, and instructional workload. 

It also determines whether there is a significant relationship 

between the extent of IBED implementation and teachers’ 

challenges. The study will be conducted at Immaculate 

Concepcion Archdiocesan School de Calarian, involving 

teachers of IBED. The respondents will be selected using 

purposive sampling, based on their direct involvement and 

relevant experience in the implementation of IBED. 

The study will cover the School Year 2026 – 2027, 

focusing on the status, extent of implementation in terms of 

curriculum, instruction, and assessment, and the teachers 

challenges in terms of curriculum and instruction, instructional 

resources, and instructional workload. However, the study will 

not include other private schools, students, parents, school 

administrators, non-teaching personnel, or other stakeholders 

as respondents. It will also not cover the student academic 

achievement, student satisfaction, parent satisfaction, school 

financial performance, or the overall effectiveness of the 

school. The study is further limited to the identified dimensions 

of IBED implementation and teachers’ challenges and does not 

evaluate IBED implementation across different schools, 

regions, or educational systems. 

The proposed policy intervention will be limited to a 

recommendation based on the findings and will not include its 

actual implementation or evaluation. Moreover, although the 

study will examine the significant relationship between the 

extent of IBED implementation and teachers’ challenges, it will 

not establish or claim causal relationship between the variables. 

By setting these boundaries, the study ensures that the research 

remains feasible, focused, and appropriate to the context of 

ICAS de Calarian, while providing insights into the status and 

implementation of IBED and the challenges experienced by 

teachers in carrying out their IBED-related responsibilities. 

 

SIGNIFICANCE OF THE STUDY 
This study examines the status, implementation, and teachers 

‘challenges in IBED in private schools. The findings may 

provide relevant information that can guide improvements in 

the implementation and management of IBED and support the 

delivery of basic education. Specifically, the study may benefit 

the following: 

 

ICAS de Calarian. The findings provide the institution with 

evidence that can be used to strengthen curriculum, assessment, 

resource allocation, and overall IBED practices. The study also 

helps the institution prioritize areas that require improvement 

based on the actual conditions identified. 

 

School Administrators. The findings of the study provide 

administrators specifically the school director and school 

principal, with evidence on the current status of IBED 

implementation and the challenges encountered by teachers. 

This helps them identify areas that needs improvement, 

strengthen existing practices, and develop appropriate policies, 

support mechanisms, and administrative measures. 

 

Teachers. The study helps teachers identify the specific 

challenges they encounter in IBED implementation, 

particularly in curriculum and instruction, instructional 

resources, and instructional workload. The findings serve as a 

basis for providing appropriate resources, assistance, and 

support to improve the implementation of their instructional 

responsibilities. 

 

Students. The study benefits learners through improvements in 

IBED practices resulting from the findings. Addressing 

identified implementation concerns and teacher challenges 

contribute to a more organized, consistent, and supportive 

learning experience. 

 

Future Researchers. The study serves as a useful reference for 

researchers who intend to conduct related studies on IBED 

implementation, teacher challenges, of integrated basic 

education. It provides a basis for further investigation, 

comparison, or development of related research in other private 

school settings. 

 

Policy Intervention. The findings serve as the basis for 

developing a policy intervention that directly addresses the 

identified concerns in IBED implementation and teachers’ 

challenges. The proposed intervention may provide practical 

measures that the school can consider in strengthening its 

existing IBED practices and supporting teachers in its 

implementation. 

 

RESEARCH DESIGN 
This study employed a **descriptive-correlational 

research design** to determine the status and extent of IBED 

implementation and the problems experienced by teachers. It 

also intended to find if there was a significant association 
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between the extent of IBED implementation and challenges of 

teachers. The results were used to recommend a policy 

intervention. 

According to Adams and McGuire (2023), a descriptive-

correlational research strategy is used to characterize current 

conditions and to explore correlations between variables 

without modifying them. The descriptive component describes 

the current state of the variables. The correlational component 

identifies if the variables are statistically correlated. 

The research approach was appropriate as the study 

investigated the status and extent of IBED implementation and 

the obstacles faced by the teachers at ICAS de Calarian. The 

study described the implementation of IBED in terms of 

curriculum, instruction and assessment, identified the teachers’ 

issues and explored if there was a significant relationship 

between the implementation and teachers’ challenges without 

demonstrating causality. 

Thus, the research design addressed the research topic 

by providing data on the level and extent of IBED 

implementation and the problems encountered by teachers. The 

descriptive component was used to answer the study questions 

related to these conditions, while the correlational component 

was used to assess whether or not there was a significant 

relationship between the extent of IBED implementation and 

the issues teachers faced. The results offered an empirical basis 

for proposing an adequate policy intervention. 

 

Research Locale 

This study was conducted at Immaculate Conception 

Archdiocesan School de Calarian, located in Upper Calarian, 

Zamboanga City, Philippines. The institution was originally 

established in 1993 as an expansion of Immaculate Conception 

Elementary School. Following a significant developments and 

improvements, particularly in its physical facilities and building 

structure, the institution was subsequently established as 

Immaculate Conception Archdiocesan School de Calarian. 

The school is administered by a School Director and a 

School Principal, with the support of approximately 80 teaching 

and non-teaching personnel. The institution has 33 functional 

classrooms, 3 faculty rooms, 3 separate comfort rooms for male 

and female learners, a library, 2 computer laboratories, a 

parents’ lounge, and a student center. 

In support of the holistic development of its learners, 

ICAS de Calarian implements various programs, organizations, 

and learner-centered activities. These includes Student 

Government Club, Sports Club, Young Discoverer Society 

Club, The Veil Publication, ICASiklab, El Paloma Publication, 

Summer Enhancement Program, dental and medical services, 

and other learner-focused programs and interventions. 

At present, the school serves a total population of 894 

learners, consisiting of 377 elemtary pupils, 383 junior high 

school students, and 136 senior high school students. 

 

Population and Sampling 

The respondents of the study are the teachers from 

elementary and junior high school levels of ICAS de Calarian. 

They are considered appropriate respondents because they are 

directly involved in the implementation of IBED and have 

firsthand knowledge of its status, implementation, and the 

challenges encountered in carrying out its program and 

processes. Although there are 45 teachers in the school, only 

those who are directly involved in IBED will be included as 

respondents. 

The total teaching population of the school consists of 

45 teachers. However, the study will focus only on the 42 

teachers who are directly involved in IBED, consisting of 17 

elementary teachers and 25 junior high school teachers. Thus, 

the target population and sample for the study will be 42 

teachers. 

The study will employ a purposive sampling, a non-

probability sampling technique in which participants are 

deliberately selected based on predetermined characteristics or 

criteria relevant to the objectives of the study. This ensures that 

the data gathered are relevant to the research questions and 

sufficient for examining the relationship between the extent of 

IBED implementation and teachers’ challenges. 

 

Research Instrument 

The study used an adapted questionnaire to assess the 

status and extent of Integrated Basic Education Department 

(IBED) implementation and the challenges encountered by 

teachers in private schools. Guided by the Statement of the 

Problem, it covered curriculum, instruction, and assessment for 

status and implementation, and curriculum and instruction, 

instructional resources, and instructional workload for teachers’ 

challenges. The instrument drew on Palestina et al. (2020), who 

reported an overall Cronbach’s alpha of .935 for their 

curriculum implementation questionnaire; Ramnarain (2016), 

whose adapted implementation scales reported alpha values 

ranging from .72 to .86; Akram et al. (2017), whose 

Instructional Leadership Questionnaire reported an overall 

alpha of .95; Yan and Pastore’s (2022) Teacher Formative 

Assessment Practice Scale; and the Concerns about Inclusive 

Education Scale developed by Sharma and Desai, from which 

only the resource and workload concepts were relevant to this 

study. The items were rewritten and contextualized for IBED 

and private schools rather than copied verbatim. The 

questionnaire contained three parts: status of IBED, extent of 

implementation, and teachers’ challenges, with 54 substantive 

Likert-type items. Status used a four-point scale from Very 

Highly Evident to Not Evident; implementation ranged from To 

a Very Great Extent to To No Extent; and challenges ranged 

from Extremely Challenging to Not Challenging. 

Before administration, the questionnaire underwent 

expert review and content validation to assess the relevance, 

clarity, and alignment of the items with the study variables. The 

completed instrument provided quantitative data for describing 

IBED status, implementation, and teachers’ challenges, 

examining the relationship between implementation and 

challenges, and developing a proposed policy intervention 

based on the findings. 

 

DATA ANALYSIS 
The data gathered through the researcher-adapted 

questionnaire were coded, organized, checked, and analyzed 

using appropriate descriptive and inferential statistical 

procedures. The study involved 42 teachers directly engaged in 

the Integrated Basic Education Department (IBED), consisting 

of 17 elementary teachers and 25 junior high school teachers. 

Each questionnaire was checked for completeness, assigned a 
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respondent code, and encoded in a statistical program. Scores 

were computed for each dimension based on its ten items, 

followed by the computation of the overall IBED 

implementation and teachers’ challenges scores. 

For the first research question, which determined the 

status of IBED in terms of Curriculum, Instruction, and 

Assessment, the mean or weighted mean and standard 

deviation were used to summarize the responses for each 

dimension and the overall status. For the second research 

question, which examined the extent of IBED implementation, 

the same descriptive statistics were used to determine the mean 

scores and variability for Curriculum, Instruction, and 

Assessment. For the third research question, the mean or 

weighted mean and standard deviation were used to describe 

teachers’ challenges in Curriculum and Instruction, 

Instructional Resources, and Instructional Workload. The 

resulting mean scores were interpreted using the established 

four-point scale and its corresponding verbal interpretations. 

For the fourth research question, which examined the 

relationship between the overall extent of IBED 

implementation and teachers’ challenges, Spearman’s rank-

order correlation coefficient (Spearman’s rho) was used 

because the composite scores did not satisfy the normality 

assumption, as indicated by the Shapiro–Wilk test. The 

correlation analysis determined the direction, strength, and 

statistical significance of the association between the two 

variables. The test was conducted at the 0.05 level of 

significance. The null hypothesis was rejected when the p-

value was less than 0.05 and was not rejected when the p-value 

was equal to or greater than 0.05. The results were interpreted 

as evidence of association and not causation. 

For the fifth research question, no separate statistical test 

was conducted. Instead, the proposed policy intervention was 

developed based on a synthesis of the descriptive and 

correlational findings. Priority areas were identified from the 

dimensions with comparatively lower mean scores and the most 

pronounced teacher challenges. The proposed intervention 

specified the concerns to be addressed, recommended actions, 

responsible persons or offices, required resources, 

implementation timelines, and measurable success indicators. 

This approach ensured that the statistical treatment was 

consistent with the study’s descriptive-correlational design and 

its five research questions. 

 

Data Gathering Procedure 

Prior to the study, the researcher sought permission from 

the school administration to deliver a researcher-adapted 

questionnaire to the 42 eligible IBED teachers. On approval, the 

researcher explained the goal of the study, sought informed 

consent and assured the respondents of the confidentiality of 

their responses and the voluntary nature of their participation. 

The surveys were distributed to the respondents and 

retrieved after filling. The researcher reviewed the surveys for 

completeness, allocated respondent codes and coded the replies 

for statistical analysis. The data were categorized by the 

characteristics of the study: the state of IBED, the extent of 

implementation, and the obstacles faced by the teachers. The 

encoded data were analyzed using appropriate descriptive 

statistics and Spearman’s rank order correlation coefficient to 

answer the study questions and give the basis for the proposed 

policy intervention. 

 

Ethical Considerations 

The researcher adhered to ethical guidelines in the 

conduction of the study. Permission was sought from the school 

administration and informed consent from the respondents 

before data collection. Participation was voluntary. Teachers 

were advised of the goal of the study, that they had the right not 

to take part and the right to withdraw without penalty. 

To ensure the confidentiality and privacy of the 

respondents, their names were not used in the data set and 

research report; rather, codes were used. The data collected 

were used strictly for research purposes, stored securely and 

were only accessible to authorized personnel. The researcher 

reported the results honestly and properly and did not fabricate, 

falsify or misrepresent them. The data were presented in an 

objective manner and utilized to propose a policy intervention 

aimed at enhancing the implementation of IBED and tackling 

the problems encountered by instructors. 

 

RESULTS AND DISCUSSION 
Research Question 1: What is the status of IBED in the private school in terms of: Curriculum; Instruction; and Assessment? 

Table 1: Status of IBED in Terms of Curriculum, Instruction, and Assessment 

Indicators Mean Interpretation 

1. Curriculum 3.48 Highly Evident 

2. Instruction 3.36 Highly Evident 

3. Assessment 3.44 Highly Evident 

Weighted Mean 3.43 Highly Evident 

Note. 4.00 – 3.25 = Highly Evident; 3.24 – 2.50 = Evident; 2.49 – 1.75 = Slightly Evident; and 1.74 – 1.00 = Not Evident. 
 

The overall mean for the status of IBED was 3.427 

verbally evaluated as Very Highly Evident as shown in Table 1. 

The highest mean was for Curriculum at 3.484 followed by 

Assessment 3.437 and Instruction 3.361. According to the 

indicated interpretation intervals, all three dimensions fall into 

the Very Highly Evident category. 

The highest mean for Curriculum shows that the 

curriculum-related indicators were rated most favorably by the 

participating instructors among the three areas investigated. 

This indicated that the curriculum-related arrangements and 

practices in the instrument were somewhat more manifest in the 

school. However, the outcome should be understood as 

teachers' assessments of the listed indicators. By itself, it does 

not prove that the curriculum process is consistently executed 

or that the curriculum has resulted in specific learning 

objectives. 

This corresponds to the importance of curriculum level 

conditions highlighted by Palestina, Pangan, and Ancho (2020) 
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who studied the factors that promote or impede curriculum 

implementation in a Philippine context from the views of 

teachers and school administrators. They underline that 

curriculum implementation takes place in a broader school 

setting and that facilitating conditions and hindrances should be 

evaluated in combination. This provides a useful context for 

understanding the present conclusion that a high grade for 

curriculum related status might exist along with areas that still 

need development. The comparison is not direct but contextual 

since the present study deals with IBED in one private school 

while Palestina et al. dealt with curriculum implementation in 

general. 

Assessment had the second highest mean score of 3.437 

which also falls under the category of Highly Evident. This 

means that the respondents gave a positive assessment of the 

assessment indicators. Evaluation is a key part of curriculum 

implementation since teachers need to evaluate learning 

expectations and obtain evidence of student learning. In their 

study of high school science teachers’ readiness to apply 

formative assessment methods, Kariri et al. (2022) studied 

teachers’ readiness to implement assessment methodologies 

linking instructional goals and evidence of learning. Their work 

points to the significance of thinking of evaluation as a part of 

the activity of teaching and learning, not something separate 

from it. However, the mean of the present study cannot be taken 

as a measure of assessment quality nor student accomplishment 

because these objectives were not directly measured. 

The lowest mean was received by Instruction at 3.361, 

although it still fell into the Very Highly Evident category. This 

relatively shows that instructional indicators would be worth 

looking at more closely related to curriculum and evaluation. 

This is not to suggest that teaching is poorly delivered, but 

rather to indicate the dimension with the lowest relative rating 

in an otherwise positive picture. 

This finding can be understood in relation to the study 

of Palestina et al. (2020) who studied the circumstances that 

enable and constrain curriculum implementation in the 

Philippine environment. Their study argues for the necessity of 

taking into account conditions of implementation and not to 

suppose that advantageous curriculum arrangements are 

immediately transposed into positive conditions in every area 

of classroom practice. The somewhat lower mean for 

Instruction for ICAS de Calarian suggests the need for more 

thorough evaluation of specific instructional indicators, teacher 

assistance and coordination techniques captured in the 

questionnaire. 

Overall, the results showed that IBED was scored 

positively across curriculum, instruction, and assessment. The 

most highly regarded dimension was curriculum, whereas 

instruction was the least ranked factor. The findings offer a 

descriptive account of the perceived status of IBED among the 

teachers who took part in the study. They also indicate that 

instruction is a feasible subject for additional examination. 

 

 

Research Question 2: What is the extent of IBED implementation in terms of: Curriculum; Instruction; and Assessment? 

Table 2: Extent of IBED Implementation in Terms of Curriculum, Instruction, and Assessment 

Indicators Mean Interpretation 

1. Curriculum 3.52 Very Great Extent 

2. Instruction 3.42 Very Great Extent 

3. Assessment 3.44 Very Great Extent 

Weighted Mean 3.46 Very Great Extent 

Note. 4.00 – 3.25 = To a Very Great Extent; 3.24 – 2.50 = To a Great Extent; 2.49 – 1.75 = To a Slight Extent; and 1.74 – 1.00 = 

To No Extent. 

As shown in Table 2, the overall mean for the extent of 

IBED implementation was 3.364, interpreted as To a Very Great 

Extent. Assessment received the highest mean of 3.440, 

followed by Instruction at 3.353 and Curriculum at 3.298. All 

three dimensions were classified within the To a Very Great 

Extent category. 

 

Assessment ranked first, suggesting that the assessment-

related implementation indicators received the highest ratings 

among the three dimensions. This finding indicates that 

respondents perceived the assessment-related practices 

specified in the instrument to be implemented to a 

comparatively greater extent. It does not, by itself, demonstrate 

that the assessment practices are uniformly effective, that all 

teachers use the same assessment methods, or that student 

performance has improved. 

The result can be discussed in relation to Kariri et al. 

(2022), who investigated teachers’ readiness to implement 

formative assessment practices. Their work highlights the 

importance of teachers’ understanding of assessment and their 

readiness to use approaches that connect instructional 

intentions with evidence of student learning. The present 

finding similarly identifies assessment as an important 

dimension of implementation. However, readiness to 

implement formative assessment and the perceived extent of 

IBED implementation are different constructs; the studies 

therefore provide complementary context rather than directly 

comparable measurements. 

Instruction ranked second, with a mean of 3.353, also 

interpreted as To a Very Great Extent. The result indicates that 

the instructional implementation indicators received favorable 

ratings. At the same time, its position below Assessment 

suggests that instructional practices may benefit from continued 

monitoring and support. The result should not be interpreted as 

evidence that instruction is deficient, since the score remains 

within the highest verbal category under the stated scale 

intervals. 

The importance of examining instructional conditions 

alongside curriculum arrangements is supported by Palestina et 

al. (2020). Their Philippine study examined the facilitating and 

hindering factors associated with curriculum implementation 

and illustrates the relevance of considering school-level 

conditions when interpreting implementation findings. In the 

context of IBED, the implementation of curriculum 

expectations depends not only on their presence in plans or 

documents but also on how teachers translate them into 
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instructional practice. The present data, however, do not 

establish which particular instructional conditions explain the 

mean obtained by this dimension. 

Curriculum obtained the lowest mean, 3.298, although it 

was still interpreted as To a Very Great Extent. This finding 

suggests that curriculum-related implementation indicators 

were rated slightly lower than assessment and instruction. It is 

therefore appropriate to examine the specific curriculum items 

to identify whether particular aspects of curriculum planning, 

articulation, coordination, or alignment warrant additional 

attention. Such areas should not be identified as actual 

weaknesses without examining the wording and item-level 

results of the instrument. 

Palestina et al. (2020) provide relevant contextual 

evidence that curriculum implementation is shaped by 

facilitating and hindering conditions. Their findings support the 

value of examining implementation as an ongoing process 

rather than assuming that favorable overall ratings eliminate the 

need for review. In the present study, the comparatively lower 

mean for Curriculum can serve as a starting point for school-

level reflection, but it should not be taken as evidence of a 

specific curriculum problem unless the item-level data support 

that conclusion. 

Taken together, the findings show that respondents 

perceived IBED implementation to occur to a very great extent 

across all three dimensions. Assessment was the highest-rated 

dimension, while Curriculum was the lowest-rated. The results 

indicate a generally favorable perceived extent of 

implementation while providing a basis for identifying 

dimensions that may benefit from more focused review. They 

do not establish the objective effectiveness of implementation 

or its effects on student outcomes. 

 

Research Question 3: What are the challenges encountered by the teachers in the implementation of IBED in terms of: 

Curriculum and Instruction; Instructional Resources; and Instructional Workload? 

Table 3: Challenges Encountered by Teachers in the Implementation of IBED 

Indicators Mean Interpretation 

1. Curriculum and Instruction 2.89 Challenging 

2. Instructional Resources 2.57 Challenging 

3. Instructional Workload 2.81 Challenging 

Weighted Mean 2.76 Challenging 

Note. 4.00 – 3.25 = Highly Challenging; 3.24 – 2.50 = Challenging; 2.49 – 1.75 = Less Challenging; and 1.74 – 1.00 = Not 

Challenging. 

 

Table 3 shows that the overall mean for teachers’ 

challenges was 2.702, interpreted as Challenging. Curriculum 

and Instruction received the highest mean of 2.837, followed by 

Instructional Workload at 2.762 and Instructional Resources at 

2.508. All three dimensions fell within the Challenging 

category based on the stated interpretation intervals. 

Curriculum and Instruction ranked first, with a mean of 

2.837. This result indicates that the curriculum- and instruction-

related indicators represented the most prominent challenge 

area among the three domains examined. The finding suggests 

that the demands associated with translating curriculum 

expectations into instructional practice merit attention. 

Nevertheless, because the domain score combines several 

questionnaire indicators, it does not identify which particular 

task or condition is most difficult for teachers. Such conclusions 

require examination of the item-level results. 

The finding is relevant to Palestina et al. (2020), whose 

Philippine study examined the facilitating and hindering factors 

associated with curriculum implementation. Their research 

provides a contextual basis for recognizing that curriculum 

implementation involves conditions that can support or 

complicate teachers’ work. The present study extends this 

general discussion to the reported experiences of IBED teachers 

in one private-school setting. The similarity lies in the shared 

concern with implementation conditions; the studies should not 

be treated as equivalent because their settings, measures, and 

research objectives differ. 

 

Instructional Workload ranked second, with a mean of 

2.762, interpreted as Challenging. This indicates that workload-

related indicators were also reported as a challenge for the 

respondents. The finding is important because the time and 

effort required for teaching responsibilities may compete with 

the time available for planning, assessment, coordination, and 

other instructional tasks. However, the present results do not 

establish which workload components contribute most to the 

reported challenge or whether the workload is excessive in an 

objective sense. 

Pan et al. (2023) examined teacher well-being in relation 

to teacher training preparedness, autonomy, and workload using 

data from lower-secondary teachers in Taiwan. Their findings 

showed that teacher workload was associated with the other 

variables examined in their model, highlighting the relevance 

of workload when studying teachers’ working conditions. This 

provides a useful comparison for the present result because both 

studies recognize workload as an important aspect of teachers’ 

professional experiences. Nevertheless, Pan et al. investigated 

teacher well-being and related predictors, whereas the present 

study examined IBED implementation and reported challenges. 

The present workload mean should therefore be interpreted as 

a descriptive finding, not as evidence of a particular effect on 

teacher well-being. 

Instructional Resources ranked third, with a mean of 

2.508. Although this was the lowest challenge-domain mean, it 

remained within the Challenging category under the stated scale 

intervals. The result suggests that resource-related concerns 

were comparatively less prominent than the other two challenge 

areas, but they were still reported as challenges. The relatively 

lower ranking should not be interpreted to mean that 

instructional resources are adequate or that resource needs can 

be disregarded. 

Cayabas and Sumeg-ang (2023) examined the 

challenges encountered by public school teachers in developing 

instructional materials in basic education, using questionnaire 
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data from 150 teachers. Their study is relevant because it 

focuses on the resource-related work involved in preparing 

instructional materials. It offers contextual support for 

examining instructional resources as a distinct area of teachers’ 

professional responsibilities. However, the present study does 

not establish that its respondents experienced the same specific 

resource difficulties as those investigated by Cayabas and 

Sumeg-ang, and findings from public schools cannot 

automatically be generalized to a private-school context. 

The three challenge domains together indicate that 

teachers continue to report challenges even though the status 

and extent of implementation received high ratings. These 

findings are not contradictory. The status and implementation 

sections describe how teachers rated IBED-related conditions 

and practices, whereas the challenges section concerns 

difficulties encountered in carrying out related responsibilities. 

Favorable implementation ratings do not necessarily imply an 

absence of workload, coordination, or resource concerns. 

Overall, Curriculum and Instruction emerged as the 

highest-rated challenge domain, followed by Instructional 

Workload and Instructional Resources. These results suggest 

that school-level efforts to support IBED implementation may 

prioritize curriculum and instructional coordination while also 

reviewing workload arrangements and resource needs. Specific 

actions should be determined by the questionnaire items and by 

consultation with the teachers concerned, rather than inferred 

from domain means alone. 

 

Research Question 4. Is there a significant relationship between the extent of implementation and teachers’ challenges? 

Table 4. Significant Relationship Between the Overall Extent of IBED Implementation and Teachers’ Challenges 

Variables rho p-value Interpretation 

Extent of 

Implementation and 

Teachers’ Challenges 

0.199 0.206 Not Significant 

 

Table 4 shows a Spearman’s rank-order correlation 

coefficient of 0.199 between the overall extent of IBED 

implementation and teachers’ challenges, with a p-value of 

0.206 and 42 respondents. The coefficient indicates a weak 

association in the sample. In other words, higher 

implementation scores tended to occur alongside somewhat 

lower challenge scores, but the association was weak. 

Because the p-value of 0.206 is greater than the 0.05 

significance level, the null hypothesis is not rejected. The data 

do not provide sufficient statistical evidence to conclude that a 

significant relationship exists between the overall extent of 

IBED implementation and teachers’ challenges among the 

respondents. This result should not be interpreted as proof that 

the variables are unrelated in every setting. Rather, the present 

analysis did not establish a statistically significant association 

in this sample. 

The finding is important because it indicates that the 

descriptive pattern of implementation and challenges should 

not automatically be treated as a statistical relationship. 

Although respondents rated implementation highly and 

reported challenges across the three challenge domains, these 

overall scores did not demonstrate a statistically significant 

association. The descriptive findings and the correlational result 

answer different research questions: the former describe the 

reported conditions, while the latter tests whether the two 

overall scores are statistically associated. 

The result also cautions against assuming that a greater 

extent of implementation necessarily corresponds to fewer 

challenges. Teachers may report high implementation while 

still encountering difficulties with curriculum coordination, 

instructional responsibilities, workload, or resources. 

Conversely, the presence of challenges does not automatically 

indicate that implementation is limited. The present study 

measured the variables as reported by teachers and did not 

establish the processes that might explain the observed pattern. 

Pan et al. (2023) provide relevant context for 

understanding why teacher workload and other work-related 

variables merit separate consideration. Their study examined 

the relationships among teachers’ resources, workload, and 

well-being and reported significant relationships within its own 

model. However, their findings do not contradict the present 

nonsignificant result because the studies examined different 

variables, populations, and models. Pan et al. investigated 

workload and well-being among Taiwanese lower-secondary 

teachers, while the present study examined the association 

between IBED implementation and teachers’ challenges in a 

single Philippine private school. Statistical findings should be 

interpreted within the scope and design of the study from which 

they arise. 

The present result should also be considered in light of 

the sample and study design. The study involved 42 eligible 

IBED teachers selected through purposive sampling from one 

private school. Although the findings provide context-specific 

evidence about the participating teachers, the sample does not 

support broad generalization to all private schools or all IBED 

settings. In addition, the correlational design identifies 

statistical association rather than cause and effect. 

The domain-level exploratory analyses identified a 

nominally significant negative association between Assessment 

and Curriculum and Instruction challenges (rho = 0.306, p =
0.049). Because multiple domain comparisons were examined, 

this isolated result should be treated cautiously and should not 

be presented as the principal test of the overall hypothesis. 

When several comparisons are performed, the probability of 

obtaining a nominally significant result by chance increases. 

Unless the domain-level hypotheses were specified in advance 

and an appropriate multiple-comparison procedure was applied, 

this finding is best regarded as exploratory rather than 

confirmatory. 

In summary, the overall correlation analysis did not 

establish a statistically significant relationship between the 

extent of IBED implementation and teachers’ challenges. The 

appropriate decision is to fail to reject the null hypothesis at the 

0.05 level. This finding remains meaningful because it 

accurately reports the evidence obtained from the sample 

without presuming that a significant relationship must exist. It 
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also reinforces the need to address the descriptive findings on 

teachers’ challenges independently of the correlation result. 

 

Research Question 5. Based on the findings of the study, what policy intervention can be proposed? 

Table 5. Proposed Policy Intervention Based on the Findings 

Priority Area Basis in the Findings Proposed Policy or 

Intervention 

Suggested 

Monitoring 

Indicator 

Curriculum and 

Instruction 

Highest challenge mean 

(M=2.837) 

Establish scheduled 

collaborative planning and 

curriculum-articulation 

sessions for teachers across 

relevant grade levels. Use 

the sessions to review 

learning expectations, 

instructional plans, and 

coordination needs. 

Planning sessions 

conducted; 

documented 

agreements and 

action points 

Instructional Workload Second-highest 

challenge mean 

(M=2.762) 

Conduct a workload review 

to identify overlapping tasks, 

scheduling concerns, 

reporting requirements, and 

opportunities to streamline 

noninstructional 

responsibilities where 

feasible. 

Workload review 

completed; proposed 

adjustments 

documented 

Instructional Resources Challenge mean of 2.508 

(still within the 

Challenging category) 

Conduct a systematic 

inventory of instructional 

resources and establish a 

process for identifying gaps, 

prioritizing needs, and 

sharing or developing 

materials. 

Updated resource 

inventory; prioritized 

resource needs and 

actions 

Monitoring and 

Evaluation 

Overall implementation 

and challenge 

association was not 

statistically significant 

(rho= 0.199, p=0.206) 

Monitor implementation and 

teacher challenges as distinct 

but potentially related areas. 

Gather follow-up data before 

concluding that changes in 

one variable correspond to 

changes in the other. 

Periodic summary of 

domain scores; 

documented review 

and follow-up 

decisions 

 

The findings offer a basis for proposing an evidence-

informed policy intervention for boosting IBED 

implementation at ICAS de Calarian. The overall Status and 

Implementation scores were positive with all three Challenge 

domains rated as Challenging. Curriculum and Instruction was 

the highest challenge mean followed by Instructional Workload 

and Instructional Resources. In addition, there was no 

substantial overall association between implementation and 

problems. Therefore, the intervention should be directed on 

focused support and ongoing surveillance, rather than 

presuming that the issues are due to the scope of 

implementation. 

The first priority is Curriculum and Instruction because 

it had the largest challenge mean. Structured opportunities for 

teachers to discuss expectations, coordinate teaching plans, and 

identify practical challenges can be provided through 

collaborative planning and curriculum-articulation sessions. 

This approach is in line with the broader concern of providing 

conditions for promoting curriculum implementation as 

mentioned by Palestina et al. (2020). However, it is a planned 

institutional reaction and not an intervention whose 

effectiveness has already been shown by the present data. 

Second priority is Instructional Workload . The average 

of 2.762 implies that task related indicators were reported as 

difficult. A workload analysis can allow the school to discover 

competing duties for teachers’ time and whether there are viable 

improvements that can be made. Some contextual evidence for 

workload as an important factor of teachers’ working conditions 

is given by Pan et al. (2023). The current study did neither 

identify particular workload sources nor tested if workload 

reduction would result in improved implementation. Therefore, 

the suggested evaluation should begin with information 

collecting and consultation rather than pre-conceived 

assumptions. 

The intervention should keep Instructional Resources 

even when it has the lowest challenge mean. Its mean of 2.508 

is in the Challenging category, therefore it should not be 

dismissed as a trivial problem. A resource inventory can enable 

the school to ascertain what resources are available, what needs 

are unmet, what can be shared, and what can be generated 
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collectively. Cayabas and Sumeg-ang (2023) explored the 

obstacles in generating instructional materials in basic 

education. They emphasized the value of providing resources 

and developing materials as areas that institutions should 

address. 

The proposed intervention also calls for continued 

attention to methods of instruction and assessment. Findings 

revealed that assessment received the highest mean of 

implementation while instruction received the lowest mean of 

status. These results do not reflect a lack of either dimension, 

but they may guide periodic assessment and professional 

collaboration. Kariri et al. (2022) stress the significance of 

evaluating teachers’ preparedness to adopt assessment 

strategies, which offers a meaningful basis for ongoing 

professional reflection on the link between instructional 

objectives and assessment approaches. 

Finally, the overall correlation was not significant, 

suggesting that the school should not presume a straight 

statistical relationship between implementation and teachers’ 

concerns. Future data might reveal more obvious patterns and 

the two sectors should be examined independently but this 

potential should remain. A follow-up evaluation can be used to 

evaluate if the planned activities are aligned with changes in the 

reported domain scores. Effectiveness of the proposed policy 

cannot be stated on the basis of this study as it has not been 

implemented or evaluated yet. 

 

CONCLUSION 
The findings revealed that the status of the Integrated 

Basic Education Department (IBED) were highly evident as 

shown in the overall mean of 3.427. Curriculum had the highest 

mean among the three categories, followed by Assessment and 

Instruction. Findings show that IBED’s organizational and 

curricular characteristics were highly present in the study 

scenario. The relatively lower mean for Instruction, however, 

shows that classroom procedures and instructional coordination 

require continuous attention. 

The total mean for the IBED implementation was 3.364, 

graded to a very great extent. Assessment had the highest mean, 

followed by Instruction and Curriculum. All three 

characteristics earned positive evaluations, but Curriculum had 

the lowest mean score, indicating a need to improve curriculum 

alignment and cooperation across grade levels. Continued 

collaboration between teachers and academic leaders can 

ensure consistency in curriculum delivery and a proper 

sequencing of learning competencies. 

The teachers’ challenge was assessed as challenging 

with an overall mean of 2.702. The next most salient issues after 

Curriculum and Instruction were Instructional Workload and 

Instructional Resources. These findings suggested that although 

the assessments of IBED status and implementation were 

positive, teachers still faced problems in curriculum and 

instruction coordination, responsibility management, and 

resource access for teaching. These considerations should 

inform design of school level assistance and improvement 

initiatives.” 

The extent of implementation for IBED overall was 

examined in connection to the challenges experienced by 

teachers, and a weak correlation was observed (Spearman’s rho 

= 0.199, p =.206, N = 42). The p-value was greater than the 0.05 

criterion of significance and the null hypothesis was not 

rejected. The results did not give enough statistical evidence to 

conclude that there is a significant association between the two 

variables among the respondents. This finding does not imply 

that the factors are not related in other circumstances, but rather 

that their relationship was not statistically significant in this 

study. Hence, the school’s attempts to improve the 

implementation of IBED and address teachers’ concerns should 

be based on the descriptive findings and more data, not on the 

supposed relationship between the variables. 

Overall findings suggest that IBED was well developed 

and executed to a very great level at the school but there were 

some areas that still needed work. To sustain implementation 

and respond to teachers’ concerns, strengthening curriculum 

and instructional coordination, assessing teachers’ workload, 

and assuring access to the right instructional materials could 

help. The findings have implications for the 42 teachers who 

participated and should be viewed in the light of this study. 

 

Recommendations 

Based on the findings and conclusions, the following 

recommendations are proposed: 

1. School administrators may create a systematic program 

to reinforce IBED implementation. The program should 

focus on synchronization of curriculum and instruction, 

teacher collaboration opportunities, and improvement 

plans that address the difficulties found in the study. 

2. IBED coordinators and academic leaders may schedule 

regular evaluations of curriculum alignment, teaching 

strategies, and assessment methods across grade levels. 

Regular scheduled coordination meetings and 

collaborative planning sessions can assist uncover 

curricular sequencing gaps, define learning standards, 

and encourage consistency in instruction and assessment. 

3. Teachers may be encouraged to exchange teaching ideas, 

assessment procedures and learning materials through 

grade-level or subject-area collaboration. Professional 

development programs may be targeted around 

curriculum alignment, instructional planning and 

assessment procedures based on requirements indicated 

by the school. 

4. School administrators and staff who assign instructors 

may look at their teaching and administrative obligations 

to see whether the workload is shared fairly. You may find 

that tasks can be reduced or combined. Allow yourself 

appropriate time for lesson preparation, assessment 

development, checking and cooperation. 

5. Instructional resources staff may periodically inventory 

available teaching materials, identify gaps in resources, 

and provide a clear method for requesting and sharing 

materials. Resource allocation should be directed by 

documented instructional needs and prioritized based on 

available school resources. 

6. The school administration may view the planned IBED 

Strengthening and Teacher Support Program as a school 

improvement endeavor. Implementation should start with 

a review of the findings and discussion with teachers and 

other school workers. Documentation of coordination 

activities, curriculum and assessment reviews, workload 

assessments and records of resource availability may be 
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used for monitoring the program. These indicators could 

be used to measure progress and to suggest changes. The 

program should not be judged effective until its results 

are assessed. 

7. Future studies can have more responders and other 

private schools to discover if the results can be applied in 

other educational environments. Further research can also 

investigate other potential aspects related to IBED 

implementation and the problems faced by teachers. A 

larger, more diverse sample may provide a deeper 

understanding of the concerns inherent in developing an 

integrated basic education system. 

 

Proposed IBED Strengthening and Teacher Support Program 

Priority Area 
Proposed Action 

Responsible 

Personnel 
Suggested Success Indicators 

Curriculum and 

instructional 

coordination 

Schedule regular curriculum 

mapping, collaborative 

planning, and review of 

learning competencies across 

grade levels. 

School 

administrators, IBED 

coordinators, 

department heads, 

and teachers 

Completed curriculum maps, 

documented coordination meetings, 

and reviewed instructional plans 

Assessment practices 

Review assessment plans, 

coordinate assessment 

schedules where appropriate, 

and share practices for 

developing and reviewing 

assessment materials. 

Academic leaders, 

subject coordinators, 

and teachers 

Documented assessment reviews, 

coordinated assessment plans, and 

records of collaborative assessment 

development 

Instructional workload 

Review teaching 

assignments and 

administrative duties and 

identify tasks that can be 

streamlined or redistributed. 

School 

administrators and 

personnel 

responsible for 

staffing and 

workload allocation 

Completed workload review and 

documented adjustments where 

necessary 

Instructional resources 

Inventory existing 

instructional materials, 

identify shortages, and 

establish a process for 

requesting and sharing 

resources. 

School 

administrators, 

resource personnel, 

and teachers 

Updated resource inventory, 

documented resource needs, and 

records of resource provision or 

access 

Monitoring and 

evaluation 

Review implementation 

progress and gather teacher 

feedback at scheduled 

intervals to identify areas 

requiring further action. 

School 

administrators, IBED 

coordinators, and 

designated 

monitoring personnel 

Periodic monitoring reports, 

documented teacher feedback, and 

records of improvement actions 

 

        The proposed program was adapted to the school’s 

available resources and existing policies. Its progress will be 

reviewed periodically, and succeeding actions should be based 

on documented results and feedback from the teachers 

involved. 
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