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ABSTRACT 
The purpose of this qualitative research study was to generate an in-depth understanding of the lived experiences of BSED-Tertiary 

education students on their communicative strategic competence through the lens of language teachers in some Higher Education 

Institutions (HEIs) in Tagum City. Utilizing the purposive sampling, the fourteen research participants who are language teachers 

were identified and grouped for in-depth interview and focus group discussion. Data carefully analyzed using coding and thematic 

analysis. Results emerged from the experiences, struggles and difficulties of the language teachers which include having students with 

diverse backgrounds, handling students struggling to communicate due to anxiety, encountering passive students, and experiencing 

difficulties with students who have low self-confidence. Language educators adopt a range of strategies to deal with the challenges such 

as fostering a positive learning environment, providing different learning activities, assessing the students’ performance using rubrics, 

and encouraging students to speak up. To mitigate these encounters, teachers need to know and assess students’ background in 

communication, let students embrace mistakes and criticism in speaking, encourage and motivate students to communicate using 

English language, continue to learn strategies in communicative development through attending relevant seminars for communicative 

enhancement and tailor approaches to student needs. The results imply that significant changes and improvements should be considered 

and implemented in some Higher Education Institutions (HEIs) to tailor approaches in enhancing the communicative strategic 

competence of the students. More importantly, it highlights the importance of appropriate strategies and approaches promoting the 

continuous development of the students in their strategic competence. 

KEYWORDS: Qualitative- Phenomenological, BSED- Tertiary Education Students, Communicative Strategic Competence, 
Heis, Tagum City 

CHAPTER 1: INTRODUCTION 
The communicative approach in teaching language begins from a conception of language as communication. One of the objectives 

of language teaching is to develop communicative competence of the language learners. The growing importance of teaching future 

teachers’ communicative strategic competence specifically across the world in recent years can be partly explained by shifting the 

focus from grammatical and for compliance into meaning and function. However, language teachers have faced numerous concerns, 

worries and struggles in teaching and strengthening communicative competence, primarily the strategic competence of the students. 

There are students who are having difficulty in overcoming challenges when communication breakdown occurs and bridging the 

gap of their linguistic knowledge.   

 

Purpose of the Study 

The purpose of this phenomenology study is to generate an in-depth understanding and experiences of BSED-Tertiary Education 

students on their communicative strategic competence through the lens of Language teachers in some Higher Education Institutions 

(HEIs) in Tagum City, Davao del Norte. The participants of this study are teachers teaching English subjects including strategic 

competence for 5-8 years, has attended seminar related to Language teaching and a Master’s degree holder in any Language studies. 

 

Research Questions 

1. What are the lived experiences of the Language teachers in developing the communicative strategic competence of BSED-

English college students? 

2. How do the Language teachers cope with the challenges in developing the communicative strategic competence of BSED-

English college students? 

3. What are the insights and reflections of Language teachers in developing communicative strategic competence of BSED-

English college students that can be shared to others? 
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Theoretical Lens 

This study is hinged from the concept of Canale and Swain Theory of Communicative Competence (1980) which describes a 

language learner's capacity to communicate effectively in terms of what, where, and how to say it from various cultural, traditional, 

and shared norms viewpoints. Further, the knowledge of a learner about grammatical rules is not only an indicator to be called 

communicatively competent but also when and where to use these in a specific context. 

 

Scope and Limitation of the Study 

This phenomenology study has 14 participants from different college institutions within Tagum City, Davao del Norte. The 

participants are English instructors and teaching strategic competence to students, Master’s degree holders and have attended 

seminars and training related to Language teaching. This study was conducted from September 2024 to November 2024 of School 

Year 2024-2025. 

 

Importance of the Study 

The adequacy and advantage of this study will be beneficial to the teachers to help them craft their course plan addressing the needs 

of the students and utilize pedagogical strategies in order to develop the communicative strategic competence of the students. 

Further, this will also provide to students a solution of their various challenges in developing their communicative strategic 

competence. Importantly, this study will be beneficial to school administrators to innovate and provide more related trainings to the 

teachers in order to cope with the challenges faced in developing the strategic competence of the students. Significantly, this will 

serve as a framework for future researchers and studies as they pursue related field of interest in their study.   

 

CHAPTER 2: REVIEW OF RELATED LITERATURE 
Strategic competence is an essential component of communication as it enables people to overcome obstacles to effective self-

expression. However, due to several difficulties encountered by the learners and speakers in developing and applying strategic 

competence. A study conducted by Giray et al., (2022) stated English has been widely used as a medium of instruction in the tertiary 

level. However, due to the anxiousness of the students in utilizing the language across various contexts this has been a struggle 

among the students and also the teachers. Students have difficulty in communicating using the English language due to some factors. 

Bogodad et al., (2021) noted that teachers’ low proficiency in language, incomprehensible input, lack of knowledge, fear of negative 

evaluation, unsupported learning environment and low self-confidence are the factors that can contribute to the level of anxiety of 

the students.  

 

Additionally, nervousness in speaking, fear from negative evaluation, lack of background knowledge of the language and low self-

belief are being demonstrated when a student is having language anxiety (Bordios et al., 2022).  Further, Ananda and Hastini (2023) 

noted that having poor motivation and low self-belief learners are hesitant, shy to take risks resulting in avoidance to gaining an 

opportunity to develop. Consequently, educators, researchers, and teachers must focus on providing effective professional 

development to the teacher, researchers and other educational institutions (Ventista et al., 2023). 

 

Research Design 

This study utilized the qualitative research design, specifically the phenomenology approach in order to have a deeper understanding 

on the communicative strategic competence of the BSED-Tertiary education students through the lens of the language teachers. 

Qualitative research method is a process of gaining a thorough understanding of social phenomena in their natural environment 

through conducting interviews, documentation and observations of the social phenomena (Busetto et al., 2020). Furthermore, the 

qualitative type of research focuses on the quality and topics of the responses or data rather than the quantifiable or numerical data 

(Creswell, 2013). 

 

Research Participants 

The research participants of this study are language college instructors handling English major subjects to BSED-Tertiary education 

students in some Higher Education Institutions (HEIs) in Tagum City, Davao del Norte. In this study, there were nine (9) participants 

for an In-Depth Interview (IDI), while there were be also five (5) participants who participated for the Focus Group Discussion 

(FGD). These 14 participants are selected according to the inclusion criteria. Further, the researcher applied purposive sampling in 

this study. Purposive sampling is a technique used to get rich information from the participants whom the researcher selected based 

on their willingness to share their experiences with the researcher (Polkinghorne, 2005). 

 

Data Collection Procedure 

Initially, the researcher asked for approval to carry out the conduct of the study. Purposive sampling is being followed to ensure the 

inclusion criteria is met by the research participants. Ethical principles are observed to maintain integrity and academic standards in 

conducting the research. Further, informed consent was given to the research participants affixing their signature for approval. Safety 

measures were considered to ensure the well-being of the participants including the location and time of the interviews and the 
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anonymity of the involved research participants. In-depth interviews and focus group discussion were being recorded, transcribed 

and translated to Standard English. Moreover, thematic analysis was used to ensure appropriateness in analyzing the participants’ 

responses and come up with valid and reliable results. 

 

CHAPTER 3: RESULTS 
The research study involved 14 participants. Nine (9) for in depth interview and another five (5) for focus group discussion a total 

of 14 participants involved in this study. The research participants are Language teachers teaching strategic competence to BSED-

English college students. 

 

Experiences of Language Teachers in Developing the Strategic Competence of BSED-English Tertiary Students 

Table 1 shows the major themes and core ideas in relation to the experiences of the English Language teachers in developing the 

strategic competence of the BSED-English tertiary students. There are four (4) relevant themes gathered from the responses of the 

research participants. The following themes include: (1) handling students struggling to communicate due to anxiety, (2) having 

students with diverse background, (3) encountering passive students and (4) experiencing difficulties with students who have low 

self-confidence. 

Table 1 

Major Themes and Core Ideas on the Lived Experiences of Language Teachers in Developing the Strategic Competence of 

BSED-English Tertiary Students 

Major Themes Core Ideas 

 

 

Handling Students Struggling to Communicate due 

to Anxiety 

• having language anxiety due to language 

barrier 

• showing nervousness in speaking 

• struggling in expressing themselves 

• being afraid to commit mistakes 

• demonstrating shaking, trembling and sweating 

while having simple conversations 

 

 

Having Students with Diverse Background 

• coming from different education background 

• rooting from different demographic 

background 

• varying of proficiency levels 

• possessing varied learning styles  

 

 

Encountering Passive Students 

• being passive to the strategies and techniques 

taught by the teachers 

• feeling reluctant to speak due to language 

barrier 

• struggling in acquiring skills due to lack of 

interest 

• having less engagement and participation 

 

Experiencing Difficulties with Students 

Who Have Low Self-Confidence 

 

• displaying poor motivation and willingness 

• lacking of self-confidence to speak 

• unwilling to cooperate 

• missing learning opportunities to develop 

communicative skills due to low self-

confidence 

Students do feel anxious when they talk in English so one of the biggest challenges is how to let them develop fluency and accuracy 

in speaking the English language. (IDI-03) 

Participants determined several challenges in develop 

ing the communicative strategic competence of the students. Language teachers divulged students struggle to communicate due to 

anxiety. 

 

It made me feel like I am drained and challenged every day. It is really difficult to where you will start and dig deeper on the root 

cause of the problem. I think there is this bigger impact on how the curriculum is introduced to them way back in the foundational 

years. There are also lots of factors or a multi-factor. It is not just one factor but it is the conglomeration of other factors. (IDI-02) 

During the interview, other participants mentioned that having different education backgrounds during the foundational years of the 

students affect the level of competence that the students have. In a classroom setting diverse students are prevalent. As a result, 

numerous teachers shared their various experiences in developing the strategic competence of the students with diverse background. 
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I think that the biggest problem is the diligence to submit to themselves to learn, their motivation to enhance or to develop their 

competence. (IDI-07) 

 

In the course of the interview additional theme was pointed out and that is encountering passive students during discussions. Thus, 

one common concept shared by the participants being passive to the strategies and techniques taught by the teachers. 

 

Coping Mechanisms of the Language Teachers in Developing the Communicative Strategic Competence of BSED-English 

Tertiary Students 

Table 2 outlined the major themes and core ideas that explained the coping mechanism of the language teachers in developing the 

communicative strategic competence of BSED-English college students. It also discusses the methods and approaches they use to 

help their students deal. There are four (4) themes that connect to the responses of the research participants. The following include: 

(1) fostering positive learning environment, (2) providing different learning activities, (3) assessing the student’s performance using 

rubrics, and (4) encouraging verbal autonomy. 

Table 2 

Major Themes and Core Ideas on Coping Mechanisms of the Language Teachers in Developing the Communicative 

Strategic Competence of BSED-English Tertiary Students 

Major Themes Core Ideas 

 

 

Fostering Positive  

Learning Environment 

• understanding the context of the students  

• emphasizing to students that mistakes are natural  

• providing safe learning environment 

• encouraging active participation 

• setting clear goals and expectations from the 

students 

 

 

 

Providing Different Learning Activities 

• engaging in collaborative learning 

• giving an opportunity to talk and share own ideas 

• exposing them to speaking performance activities 

• incorporating language-related interactive games 

 

 

Assessing the Student’s Performance  

Using Rubrics 

• using of rubrics to rate the performance of the 

students 

• utilizing feedback and corrections 

• tracing learners’ progress through identifying 

improvements on their performances 

• promoting self-reflection to students 

 

 

 

Encouraging Verbal Autonomy 

• having oral recitation 

• having student-centered approach 

• exposing them to simulation on real-life accounts 

 

As a teacher, you need to really understand them. The first thing that you should do is to understand them because as teachers, we 

are aware of the different theories of learning and of course we are also reminded that we could not actually generalize our students 

because they are coming from different cultural backgrounds or challenges. (IDI-02) 

 

One of the significant themes discussed by the participants in developing the strategic competence of the students is setting the 

learning environment positively. Some teachers mentioned that creating this kind of space through understanding the context of the 

students helped them cope with their challenges in developing the strategic competence of the learners. 

 

I have this game or activity in my class that students are grouped or paired. So, I provide them some pieces of information which 

contains a certain task. As a result, they need to understand the problem or the task and communicate with their classmates to solve. 

In that way, they will think critically and uses language to convey questions. (IDI-03) 

 

Additionally, language teachers highlighted their coping mechanisms in developing strategic competence of the students through 

incorporating language games activities. IDI-03 shared her own method. 

 

I always make sure that feedback and corrections must be thoroughly given to the students for room of improvement in the next 

communicative related activities. Also, this is for them not to make the same mistakes again. (IDI-09) 
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Assessing student’s performance can provide support to the teachers in giving constructive feedback. It fosters deep understanding 

of the strengths and weakness of the students and encourages continuous improvement through gaining of new insights. 

 

I do oral recitations often especially surprise oral recitations. So, every discussion I will throw questions that they do not expect 

then I will call them to test their speaking skills. (IDI-01) 

 

As the interview progresses, teachers spoke about meaningful coping mechanism to aid the students in developing their strategic 

competence. It has been mentioned that encouraging your students through having oral recitations develop one’s self-confidence. 

 

Insights and Reflections of Language Teachers in Developing Communicative Strategic Competence of BSED-English 

Tertiary Students  

Table 3 outlines the major themes and core ideas that relate to the insights of Language teachers in developing the strategic 

competence of BSED-English tertiary students. There are five (5) significant themes gathered from the responses of the research 

participants. The following themes are: (1) knowing and assessing your students background in communication, (2) letting students 

embrace mistake and criticism in speaking, (3) encouraging and motivating students to communicate using English language, (4) 

acquiring new strategies in communicative development and (5) tailoring approaches to respond to student needs. The themes 

mentioned are explored in-depth focusing on their core ideas. 

Table 3 

Major Themes and Core Ideas on the Insights and Reflections of Language Teachers in Developing Communicative 

Strategic Competence of BSED-English Tertiary Students that Can be Shared to Others 

Major Themes Core Ideas 

 

 

Knowing and Assessing your Students’ 

Background in Communication 

• knowing your learner’s background  

• examining the learners 

• gauging the level of proficiency and fluency of 

the students 

• conducting of pre-assessment to students 

• allowing students’ peer reviews 

 

 

Letting Students Embrace Mistake and Criticism 

in Speaking 

• becoming confident in teaching 

• embracing mistakes as part of learning 

• having no fear in committing mistakes 

• taking feedback positively for development   

• strengthening new insights will be acquired  

  

 

Acquiring New Strategies in Communicative 

Development 

• assessing the appropriateness and 

effectiveness of the strategies 

• applying concepts appropriately in different 

contexts 

• innovating teaching strategies 

• building vocabulary expansion 

• attending seminars or workshops related to 

communicative enhancement 

 

Encouraging and Motivating Students 

to Communicate Using 

English Language 

• motivating the students to excel in their 

chosen field  

• reaching out to the students  

• developing patience within oneself  

• encouraging self-expression through crating 

their own written output 

 

 

 

Tailoring Approaches to Respond to  

Student Needs 

• revisiting fundamental aspects in the 

curriculum 

• designing appropriate strategies for the needs 

of the students 

• being adaptive to the changes in the education 

• integrating technological advancement tools in 

the classroom 

For the new set of instructors, they study first their learner. Of course, they are modern type of students so we should also modernize 

and upgrade our strategies. (IDI-01) 
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Subsequent to the discussion of the challenges and coping mechanisms of the teachers in developing the strategic competence of 

the students, one major theme was emphasized that is knowing your learners’ background. 

 

They become confident. Confident in the real world of teaching that they can now handle everything. They can communicate well 

with their students and to their future students. (IDI-01) 

 

Students can communicate effectively if mistakes and criticisms are naturally embraced in the learning environment. Through 

adopting a growth mindset, it will boost the competence of oneself and empowers the students to reach their full potential. 

 

Implications for Teaching Practice  

The results of the study were able to illustrate and ponder the invaluable experiences of the Language teachers in developing the 

communicative strategic competence of the BSED-English tertiary students. Further, the findings of this study serve as a significant 

contribution in crafting the implications which can be used to solidify and incorporate appropriate strategies in developing the 

strategic competence of the BSED-English college students in different Higher Education Institutions (HEIs). 

 

Recommendations for Further Research 

This research study was successful in achieving its main purpose which is to generate an in-depth understanding and explore the 

experiences of the BSED-English tertiary students on their communicative strategic competence through the lens of the Language 

teachers. The themes being gathered from this research depicted its adequacy of providing significant information on the same 

phenomenon. Furthermore, pedagogical approaches and teachers’ training should be delved. This involves how educators can better 

incorporate the development of communicative strategic competence into language teaching curricula would be significant. 

 

Concluding Remarks 

In the sense that I was able to conduct this study, I am immensely grateful for all the experiences I have acquired and learned from 

the participants. This entire academic journey provided me a lot of realizations and learnings to become more effective teacher in 

the version of myself. Additionally, this has made me think that there is no such a perfect educator nor a perfect strategy inside the 

classroom but there is such an effective one. Further, I hope that the results of the study will be an avenue to offer more workshops 

and seminars to the teachers related to development of the strategic competence of the students. It is also essential that educators 

are equipped with the adaptive methods in instruction to prepare the future teachers holistically.  

 

REFERENCES 
1. Ahmad, M. (2021). The impact of teacher feedback on students’ academic performance: a mediating role of self-efficacy. Journal of 

Development and Social Sciences, 2(III), 464–480. https://doi.org/10.47205/jdss.2021(2-iii)39 
2. Ananda, N. N., & Hastini, H. (2023). A study on Self-Confidence Impact of ELF Students’ speaking. Journal of General Education and 

Humanities, 2(3), 237–246. https://doi.org/10.58421/gehu.v2i3.158 
3. Bogodad N., Thamrin N., & Mappewali A., (2021) A Study on Students’ Anxiety in Speaking English DOI: 

https://doi.org/10.31934/jofler.v4i2.2203 
4. Braun, V., & Clarke, V. (2006). Using Thematic Analysis in Psychology. Qualitative Research in Psychology, 3, 77-101. 
5. Busetto, L., Wick, W., & Gumbinger, C. (2020). How to use and assess qualitative research methods. Neurological Research and Practice, 

2(1). https://doi.org/10.1186/s42466-020-00059-z 
6. Canale, M. & Swain, M. (1980). Theoretical Bases of Communicative Approaches to Second Language Teaching and Testing. Applied 

Linguistics 1(1), 1-47. 
7. Creswell, J.W. (2013). Qualitative Inquiry and Research Design: Choosing Among Five Approaches (3rd ed.). Sage Publications, Inc. 
8. Islam, M. S., & Stapa, M. B. (2021). Students’ low proficiency in spoken English in private universities in Bangladesh: reasons and 

remedies. Language Testing in Asia, 11(1). https://doi.org/10.1186/s40468-021-00139-0Kulaeva, F. A., & Khasueva, K. G. (2024). 
Phenomenology of language barrier in various spheres of life. SHS Web of Conferences, 195, 02008.  
https://doi.org/10.1051/shsconf/202419502008 

9. Madani, R. A. (2020). Analysis of educational quality, a goal of education for all policy. Higher Education Studies, 9(1), 100. 
https://doi.org/10.5539/hes.v9n1p100 

10. Makayev, K., Makayeva, G., & Sigacheva, N. (2021). Factors of formation of foreign language communicative competence of future 
construction specialists through overcoming the language barrier. E3S Web of Conferences, 274, 12002.  
https://doi.org/10.1051/e3sconf/202127412002  

11. Masithoh, H., Fauziati, E., & Supriyadi, S. (2018). Communication strategies used by the students on the perspective of language 
proficiency. International Journal of Multicultural and Multireligious Understanding, 5(5), 21. https://doi.org/10.18415/ijmmu.v5i5.257 

12. McMullin, C. (2021). Transcription and Qualitative Methods: Implications for third sector research. VOLUNTAS International Journal 
of Voluntary and Nonprofit Organizations, 34(1), 140–153. https://doi.org/10.1007/s11266-021-00400-3 

13. Nety, N., B, A. W., & Nurhaeni, N. (2020). STUDENTS’ SELF CONFIDENCE IN SPEAKING ENGLISH. English Education Journal, 
8–16. https://doi.org/10.55340/e2j.v6i1.284 



 

SJIF Impact Factor (2025): 8.688| ISI I.F. Value: 1.241| Journal DOI: 10.36713/epra2016          ISSN: 2455-7838(Online) 

EPRA International Journal of Research and Development (IJRD) 
Volume: 10 | Issue: 3 | March 2025                            - Peer Reviewed Journal  

 
 

2025 EPRA IJRD    |    Journal DOI:  https://doi.org/10.36713/epra2016      | https://eprajournals.com/ |142 |  
 

14. Nguyen, P. H. (2024). Challenges Vietnamese EFL students faced when learning and meeting the requirements of B1 English Language 
proficiency. Journal of Language Teaching and Research, 15(3), 893–901. https://doi.org/10.17507/jltr.1503.22 

15. Nyumba, T., Wilson, K., Derrick, C. J., & Mukherjee, N. (2018). The use of focus group discussion methodology: Insights from two decades 
of application in conservation. Methods in Ecology and Evolution, 9(1), 20–32. https://doi.org/10.1111/2041-210x.12860 

16. Nuri, S. A., Alamaria, A. M., Toubot, A. M., & Aomr, J. A. (2020b). Motivation towards learning English influencing willingness to 
communicate in 326. https://doi.org/10.59743/jau.v35i3.721 

17. Oad, L. (2020). Factors Affecting English Language Anxiety among Learners: A Case Study of a Public Sector University. Pakistan Social 
Sciences Review, 4(III), 1060–1068. https://doi.org/10.35484/pssr.2020(4-iii)77 

18. Polkinghorne, D. E. (1989). Phenomenological Research Methods. In R. S. Valle & S. Halling (Eds.), Existential-phenomenological 
Perspectives in Psychology: Exploring the Breadth of Human Experience (pp. 41-60). Plenum Press. 

19. Qurrata'ain, & Widodo, P. (2019). A Review of the Interlanguage on Performance and Competence Representation: Universal Grammar 
20. Rabbani, L. M., & Husain, S. H. (2024). Fostering student engagement with criticism feedback: importance, contrasting perspectives and 

key provisions. Frontiers in Education, 9. https://doi.org/10.3389/feduc.2024.1344997 
21. Rone, N. A., Guao, N. a. A., Jariol, M. S., Jr, Acedillo, N. B., Balinton, K. R., & Francisco, J. O. (2023). Students’ lack of interest, 

motivation in learning, and classroom participation: how to motivate them? Zenodo (CERN European Organization for Nuclear 
Research). https://doi.org/10.5281/zenodo.7749977 

22. Rose, H., McKinley, J., & Galloway, N. (2020). Global Englishes and language teaching: A review of pedagogical research. Language 
Teaching, 54(2), 157–189. https://doi.org/10.1017/s0261444820000518 

23. Rusmanayanti, A., Kamal, S., & Rosalina, E. (2021). Motivating Students to Learn English Speaking through Collaborative Activities. 
TLEMC (Teaching and Learning English in Multicultural Contexts), 5(1), 1–9.  
http://jurnal.unsil.ac.id/index.php/tlemc/article/download/2059/1798  

24. Ruso, N. (2023b). Motivating the passive learner through exploring his social skills. European Journal of Education and Pedagogy, 4(3), 
117–123. https://doi.org/10.24018/ejedu.2023.4.3.634 

25. Sarı, M. H., & Yüce, E. (2020b). Problems Experienced in Classrooms with Students from Different Cultures. Journal on Efficiency and 
Responsibility in Education and Science, 13(2), 90–100. https://doi.org/10.7160/eriesj.2020.130204 

26. Shenton (2005). Strategies for Ensuring Trustworthiness in Qualitative Research Projects. Education for Information, 22, 63-75. 
27. Shenton, A. (2004). Strategies for Ensuring Trustworthiness in Qualitative Research Projects. Education for Information, IOS Press, 22, 

63–75. https://pdfs.semanticscholar.org/cbe6/70d35e449ceed731466c316cd27303  
28. Toro, V., Camacho-Minuche, G., Pinza-Tapia, E., & Paredes, F. (2018). The use of the communicative language teaching approach to 

improve students’ oral skills. English Language Teaching, 12(1), 110. https://doi.org/10.5539/elt.v12n1p110 
29. Ventista, O., & Brown, C. (2023). Teachers’ professional learning and its impact on students’ learning outcomes: Findings from a 

systematic review. Social Sciences & Humanities Open, 8(1), 100565. https://doi.org/10.1016/j.ssaho.2023.100565review.  
30. Widdowson, H. G. (1978). Teaching Language as Communication. Oxford: Oxford University Press 
31. Wijayanti, R. A. (2024). Linguistic Diversity in Education: Strategies for Inclusive Learning Environments. English Language and 

Education Spectrum, 4(1), 30–46. https://doi.org/10.53416/electrum.v4i1.228 
32. Yeigh, T., Lynch, D., Turner, D., Fradale, P., Willis, R., Sell, K., & Lawless, E. (2020). Using blended learning to support whole-of-school 

improvement: The need for contextualislation. Education and Information Technologies, 25(4), 3329–3355.  
https://doi.org/10.1007/s10639-020-10114-6 
 


