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ABSTRACT 
 In this study, 43 public elementary and secondary schools in the Maria Aurora Districts, Schools Division of Aurora, were examined for 

their multicultural diversity management and educational management practices. The study used a descriptive-comparative quantitative 

research design to investigate how school heads' educational management practices and their multicultural diversity management relate to 

one another. The demographic profiles of respondents, multicultural diversity management, and educational management methods were 

all covered in the structured questionnaires that were sent to school heads, IPED coordinators, and SPTA officers. ANOVA, chi-square 

tests, weighted means, frequency counts, percentages, and Pearson correlation coefficients were among the statistical methods used to 

examine the data. Findings revealed that respondents represented diverse cultural and linguistic backgrounds, with Ilocano and Bag-

o/Kankana-ey/Ibaloy ethnicities being most prominent. Multicultural diversity management across five key areas—content integration, 

knowledge construction, prejudice reduction, equity pedagogy, and empowering school culture—was generally rated “Very Good,” although 

gaps existed in inclusive assessments and consistent professional development. Similarly, educational management practices, although 

generally “Practised,” lacked consistency and depth, especially in strategic leadership and inclusive curriculum integration. Statistical 

analyses showed no significant correlation between demographic variables and respondents’ perceptions or practices. However, a strong 

positive correlation (r = 0.70, p = 0.011) was found between school heads' multicultural diversity management and their educational 

leadership practices, indicating that culturally responsive practices significantly enhanced overall school management. ANOVA results 

showed no significant differences in perceptions across respondent groups. The study culminated in a comprehensive, evidence-based action 

plan aligned with six Key Result Areas (KRAs), including curriculum development, inclusive leadership, governance, and community 

engagement. The proposed framework emphasized stakeholder collaboration, cultural integration, and institutional capacity-building to 

foster inclusive, respectful, and culturally responsive schools. These findings underscored the importance of embedding multiculturalism 

into educational leadership to support equitable, inclusive, and culturally relevant education for all learners. 
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1. INTRODUCTION 
Education is not just about academics—it’s a transformative force in multicultural societies, fostering respect, tolerance, equity, and 

preparing learners to be global citizens (UNESCO GCED).  

 

In the Maria Aurora District, home to indigenous groups like the Egongots and Igorots alongside settlers, education is a key tool for 

equity and inclusion. It demands culturally responsive leadership and policies that honor diversity and unite communities (DepEd, 2015)  

 

Philippine initiatives like MTB‑MLE and IPEd embody the constitutional principle of “unity in diversity,” safeguarding indigenous 

languages and culture while ensuring educational access (DepEd Order No. 62 s.2011; Order No. 32 s.2015; Briones, 2018) . 

 

Education is not just about academics—it’s a transformative force in multicultural societies, fostering respect, tolerance, equity, and 

preparing learners to be global citizens (UNESCO GCED). 

 

In the Maria Aurora District, home to indigenous groups like the Egongots and Igorots alongside settlers, education is a key tool for 

equity and inclusion. It demands culturally responsive leadership and policies that honor diversity and unite communities (DepEd, 2015). 

 

Philippine initiatives like MTB‑MLE and IPEd embody the constitutional principle of “unity in diversity,” safeguarding indigenous 

languages and culture while ensuring educational access (DepEd Order No. 62 s.2011; Order No. 32 s.2015; Briones, 2018). 
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2. OBJECTIVES 
This study aims to determine the influence of multicultural diversity management and educational management practices of school 

heads in the Maria Aurora Districts, Schools Division of Aurora, and serve as a plan of action.  

 

Specifically, it seeks to answer the following questions: 

1. How may the profile of the respondents be described in terms of: 

1.1. sex; 

1.2. ethnicity; 

1.3. language; 

1.4. religion; 

1.5. position; 

1.6. years in service, and; 

1.7. highest educational attainment; 

2. How may the multicultural diversity management of school heads be described in terms of: 

2.1. content integration; 

2.2. knowledge construction process; 

2.3. prejudice reduction; 

2.4. equity pedagogy, and;  

2.5. empowering school culture and social structure 

3. How may the educational management practices of school heads be described in terms of: 

3.1. leading strategically; 

3.2. focusing on teaching-learning; 

3.3. developing self and others, and; 

3.4. building connections. 

4. Is there any significant relationship between the profile of the respondents and their description of the multicultural diversity 

management and their educational management practices? 

5. Is there any significant relationship between the multicultural diversity management and the educational management practices 

of school heads?  

6. Is there any significant difference between the responses of the school administrators, IPEd Coordinators, and SPTA Officers? 

7. What course of action may be proposed based on the findings of the study? 

 

3. METHODOLOGY 
This study employed a descriptive method of research design to provide a comprehensive understanding of multicultural diversity in the 

educational management landscape. The study used a quantitative approach, specifically descriptive-comparative research design. As 

defined by Siedlecki (2020), descriptive-comparative research design, also known as comparative research or comparative analysis, is 

a methodological approach used in social sciences and other fields to compare two or more groups or variables to identify similarities, 

differences, patterns, or relationships between them. 

 

3.1. Sampling Procedure 

The data collection followed a systematic procedure illustrated in Figure 3. It began with the Preliminary Phase, where the researcher 

secured permission from the Schools Division Superintendent to ensure ethical compliance. In the Initial Contact, respondents were 

informed about the study’s purpose and assured of confidentiality, with informed consent obtained through signed forms. Questionnaire 

Distribution and Retrieval followed, using various channels and reminders to ensure high response rates. Next, in the Data Verification 

and Validation phase, completed questionnaires were reviewed for accuracy and completeness, with follow-ups for missing data. Finally, 

in the Data Organization phase, validated responses were encoded, cleaned, and prepared for analysis. 

 

3.2. Respondents 

The study involved 43 school heads, 43 SPTA officers, and 43 IPEd coordinators from all elementary and secondary schools in Maria 

Aurora Districts. Using total population sampling—a purposive method suited for small, defined groups (Canonizado, 2021)—all 

respondents were included, with voluntary participation. Total enumeration ensured comprehensive data on how cultural diversity 

influences educational management. In multicultural schools, educators play a key role in creating inclusive environments that support 

academic success, respect, and collaboration across diverse backgrounds. 
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4.RESULTS AND DISCUSSIONS 
4.1. Profile of the Respondents 

Most school heads (62.8%) are female, with diverse ethnicities—Ilocano (37.2%), Tagalog (34.9%), and IP groups (23.3%). The 

majority are Catholic (65.1%) or Born-Again Christians (32.6%) and hold advanced degrees, making them well-qualified for inclusive 

leadership. IP teachers are predominantly female (88.4%) from Bag-o/Kankanaey/Ibaloy groups (62.8%), with strong alignment to 

MTB-MLE. Most are Teacher III with 11–20 years’ experience and pursuing graduate studies. SPTA officers are mostly Ilocano 

(58.1%), female (62.8%), Catholic (60.5%), and SPTA presidents (90.7%), though over half are in their first year of service. 

 

4.2. Multicultural Diversity Management of School Heads 

All five diversity management dimensions were rated Very Good, with Empowering School Culture highest (3.07) and Content 

Integration lowest (2.64). School heads rated themselves higher than IPEd coordinators and SPTA officers, revealing a perception gap. 

Training for bias reduction, culturally relevant materials, and teacher development were rated low, suggesting implementation gaps 

despite strong values of inclusion. 

 

4.3. Educational Management Practices of School Heads 

Practices were rated as Practised across domains, with Developing Self and Others rated highest (3.00). Building Connections scored 

well, though communication with diverse communities was weaker. Focusing on Teaching and Learning scored lowest (2.62), 

highlighting underdeveloped multicultural curriculum integration. Findings support the need for inclusive leadership and sustained 

teacher development. 

 

4.4. Relationship Between the Profile of the Respondents and Their Description of the Multicultural Diversity Management and 

Educational Management Practices of School Heads 

Demographic variables (sex, ethnicity, religion, education) showed no significant correlation with diversity or management ratings (r = 

0.001–0.234, p > 0.05). This suggests that systemic and institutional factors, rather than individual traits, drive effective multicultural 

leadership, consistent with prior research. 

 

4.5. Relationship Between the Respondents’ Multicultural Diversity Management and Educational Management Practices of School 

Heads 

A strong, significant correlation was found between multicultural diversity management and educational leadership practices (r = 0.704, 

p = 0.011), affirming that effective diversity management enhances school leadership. This supports frameworks like Banks’ 

Multicultural Education and the PPSSH. 

 

4.6. Difference Between the Responses of the School Heads, IPEd Coordinators, and SPTA Officers 

SPTA officers gave the highest and most consistent ratings (mean = 2.91), while teachers and administrators scored lower and more 

varied. However, ANOVA results (F = 2.252, p = 0.107) showed no significant differences across groups, indicating generally aligned 

perceptions. 

 

4.7. Proposed Plan of Action 

The plan targets six KRAs: curriculum integration, inclusive environments, leadership, governance, capacity-building, and resource 

management. It promotes cultural pride, IP representation, inclusive policies, and professional development. Supported by DepEd Order 

No. 32 (2015), and frameworks like Pagkakasupeg (Bucal & Pawilen, 2025), the plan emphasizes equity, community engagement, and 

sustained multicultural education. 

 

5. CONCLUSIONS 
Based on the findings, the following conclusions are drawn: 

1. The respondent profiles in Maria Aurora Districts show a female-dominated educational workforce and parent leadership, with 

Ilocanos and Bag-o/Kankanaey/Ibaloy as the main ethnic groups. Ilocano and Tagalog languages prevail, and Catholicism influences 

school culture. Respondents hold balanced leadership roles, with school administrators and IPEd coordinators generally having higher 

education levels than SPTA officers. 

2. Multicultural diversity integration is moderate but inconsistent. While inclusive environments and community engagement 

exist, multicultural resources, teacher training, and culturally sensitive assessments are lacking. Knowledge construction efforts face 

limited support, and prejudice reduction measures are unevenly applied. Equity pedagogy is recognized but inconsistently practiced, 

and professional development and community involvement need strengthening. 



 

SJIF Impact Factor (2025): 8.688| ISI I.F. Value: 1.241| Journal DOI: 10.36713/epra2016          ISSN: 2455-7838(Online) 

EPRA International Journal of Research and Development (IJRD) 
Volume: 10 | Issue: 7 | July 2025                                                                    - Peer Reviewed Journal 

 

2025 EPRA IJRD    |    Journal DOI:  https://doi.org/10.36713/epra2016      | https://eprajournals.com/ |25 | 

3. Multicultural leadership is present but uneven across stakeholder groups. Strategic alignment and culturally responsive 

leadership training are weak, especially among IPEd coordinators and SPTA officers. Teaching practices lack sufficient multicultural 

content and assessment. Support systems are underused, and teacher preparedness for diverse classrooms is inadequate. 

4. There is no significant relationship between respondents’ demographic profiles and their perceptions or practices regarding 

multicultural and educational management, indicating individual traits do not influence engagement with multicultural education. 

5. A strong positive correlation exists between effective multicultural management and good educational management, 

highlighting multicultural competence as a key aspect of overall educational leadership. 

6. Perceptions of School Administrators, IP Coordinators, and SPTA Officers are generally aligned, showing consistent 

understanding and implementation of multicultural practices. 

7. The Maria Aurora Districts demonstrate strong commitment to inclusive and culturally sensitive education through a 

comprehensive action plan integrating multicultural diversity into educational management. 
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