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ABSTRACT 
 The purpose of this phenomenological study is to explore the transition of secondary education level teachers to 
another year level as assigned during the beginning of the school year.   The study involved a total of seven (7) 
participants, who were selected from the secondary teachers in Panabo City District Schools, Davao del Norte. All 
participants must have a minimum of three to five (3-5) years of experience as secondary school teachers. 
Qualitative analyses typically require a smaller sample size the quantitative analyses.  Qualitative sample sizes 
should be large enough to obtain feedback for most or all perceptions. According to the findings of the thematic 
analysis of the study participants' responses, the following conclusions and related topics emerged: Adaptation to 
new teaching assignments, challenges in transitioning to a different year level, professional growth and development 
and emotional and psychological adjustments. The coping mechanisms of the secondary school  teachers were: 
Developing a positive mindset, practicing effective time management and enhancing social and institutional 
support.  The educational management insights were focused on two factors: adopting managing curriculum 
differences and overcoming challenges in familiarization.  

KEYWORDS- Shifting Gears, Secondary School Levels, View on The Teachers' Classroom Management, Junior 
High School  
 

INTRODUCTION 
Transitioning from one high school level to another level can be a challenging task for all teachers as they face a 

host of new academic, social, and emotional challenges.  This academic level is also accompanied by increased 

academic demands and a gear shift from the usual teaching courses to a new set of teaching subjects. Transferring 

from one high school level to another year level demands more time for the teachers to learn new subject matter as 

well as new teaching techniques as demanded by the topics being introduced to the class. The change in year-level 

teaching typically involves a more rigorous academic curriculum with advanced coursework, larger class sizes, and 

higher expectations for performance. Teachers may struggle to adapt to the increased workload and complexity of 

their new assignments. 

 

Vanlaar, Reardon and Kalogrides (2019) pointed out that most research on the middle school transition focuses on 

developmental and psychological changes around the age of the transition, and investigates or discusses the impact 

of such changes on academic performance, motivation and behavior in schools. In addition to intrapersonal 

developmental changes that middle-school students experience, they also experience significant changes in school 

context and school experiences. In middle schools, students typically have different teachers for different subjects, 

go to larger schools, make new friends, have to change rooms in between classes, are expected to work more 

independently. 

 

Amanda (2023) detailed that the  transition to secondary school is one of the biggest transitions a student will face in 

their lives. Whilst some children find the process very easy, many more can find this time quite daunting and 

stressful, and then you have others who are somewhere in between. For some students, they are going off to 

secondary school on their own, and not with other students from their primary school and this in particular image of 

3 girls at school around transition to secondary school is a concern to them. Reassurance is needed that they are not 

the only ones and it is useful to remind them that they actually already know how to make friends and can do it 

again. The children are currently used to being the bigger ones at primary school usually in both age and size.  So, 

thinking about going to secondary school this will be flipped on its head again. Even though by now these children 

have often had one or two visits to the secondary school they will go to next year they are still concerned about not 

knowing where things are.  The size of the school will probably be double or triple in both size and numbers of 

students to what they are currently used to.  These concerns around new surroundings are normal even though it 

won’t take them long when they are there every day to become familiar. 

 

The transition from elementary school to high school is a critical time for eighth graders. Several studies have shown 

that ninth grade academic performance can predict on-time and college-ready graduation (Allensworth & Easton). 

Ample evidence shows that family engagement is linked to positive high school student outcomes (Epstein & 

Sheldon, 2018). However, there has been a lack of attention by schools and districts on engaging families in 
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secondary schools, especially those from diverse and low SES backgrounds, and family engagement tends to decline 

once adolescents enter high school (Mac Iver et al., 2018). 

 

Galton, et al (2023) cited that historically in Ontario, students move from elementary to secondary school, either 

directly or via a middle school system. The feature of making the transition from one to another school culture has 

been long standing in the country and province. Although some variations occur, most students leave some form of 

elementary school and move into a secondary school at some point in their early adolescence. This transition has 

been recognized as a stumbling point for most students, and particularly for those who are at risk of early school 

leaving. For example, the movement is commonly associated with a dip in academic achievement and the 

experience of social anxiety. 

 

In the Philippines, Trecene, Negros, Paler and  Cornilles Jr (2021)  revealed that the transition to secondary school 

from the accustomed environment of primary school was found to have several challenges being met by most of the 

grade seven students. Students experience different milieu of relationships; inferiority complex due to bullying and 

unruly classmates; school location, and other different barriers that are beyond student's control. Study shows that 

the experience could be enjoyable for some and could be problematic to others if not given enough understanding 

and support. 

In the local scenario, specifically in Panabo City National High School School, various high school levels have 

different demands not only to the  learners but also for the secondary school teachers. Many secondary school 

teachers have experienced several reassignments of classes in different year levels, thus, this brings a lot of 

adjustments to make to fit to the new year level assignment for a particular school year.  Most often, secondary 

school, teachers are reassigned to different year levels after a few years of service. These are inevitable moves and 

transitions while being an active classroom teacher forms part of the active service of teachers throughout their 

teaching career. This transition also means changes in classroom management styles as each year level demands a 

different approach of dealings with the learners. It is in this premise that I, as a researcher would like to find out how 

these secondary school teachers adjust and cope with their class and year level assignments within the span of their 

teacher careers.  

 

LITERATURE REVIEW 

Teaching students in the modern school setting requires a continuously evolving skill set, allowing educators to 

create an environment in which every student can grow. Building and maintaining a firm but adaptable plan to guide 

the learning process, from individual lesson plans to a year-long curriculum, is essential to ensuring student 

achievement. 

 

The Professional Development Course (2020) theorized that teaching students in the modern school setting requires 

a continuously evolving skill set, allowing educators to create an environment in which every student can grow. 

Building and maintaining a firm but adaptable plan to guide the learning process, from individual lesson plans to 

year-long curriculum, is essential to ensuring student achievement. But what do you do when your classroom 

doesn’t function according to plan? How can you make sure your students are keeping up with what they need to 

learn? Whether it is a disruptive student or a snow day, variables that throw the education process off course can 

come out of the blue at any time. 

 

Effective Classroom Management Strategies for the 21st Century Classroom teaches the process behind developing, 

creating, and implementing classroom management plans in theory and practice. Course enrollees will learn about 

the appropriate procedures and documents needed to create their own classroom management plan so every student 

can learn and thrive in their online, face-to-face, or blended classroom environment. Completion of this course 

provides teachers with a flexible skill set that is relevant and useful for any grade level or school setting, so if you're 

looking to gain a firsthand understanding of classroom management plans.  

 

Akpan (2020) defined classroom management as methods and strategies an educator uses to maintain a classroom 

environment that is conducive to student success and learning. Although there are many pedagogical strategies 

involved in managing a classroom, a common denominator is making sure that students feel there are in an 

environment that allows them to achieve.The psychology learning environment covers the cognitive environment 

which means the information and skills to be learnt and the emotional environment which includes emotions and 

motivation. 

 

Bluestein (2019) explained that uncooperative student behavior is only one of several reasons why so many teachers 

are leaving the profession. Of all the reasons mentioned in research surveys and interviews, however, this one 

consistently appears at the top of the list and is mentioned as a significant source of frustration for many people in 

the field.   

 

Another factor in our difficulty with classroom management is the dissonance between the rapid pace of change in 

our culture—socially, technologically, and economically, for a start—and the decades-old curriculum, instruction, 

and management techniques that still form the foundation of our educational systems. For example, consider the 

rapid shift we have made from the uniformity inherent in an industrial society to the very different needs of one built 

to deliver information and services. Although assembly-line jobs have all but disappeared from the United States 
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and many other developed countries, the factory-era notion of standardization, especially in curriculum and 

assessment, remains an intractable cornerstone of how we push kids through school (Bluestein, 2018). 

The American Psychological Association (APA) created a learning module about classroom management that 

defined it as “the process by which teachers and schools create and maintain appropriate behavior of students in 

classroom settings.” Through some combination of school policy, student behavior, and our own preferences within 

the learning environment, the classroom has become less about learning and more about management. After all, 

there are still school administrators who see a classroom of quiet students sitting in rows and immediately think an 

educator is good at what they do because of it. Teachers are guilty of it, too - grades are often just as much a 

reflection of behavior and effort as content mastery. And not without reason - one study from 2018 found that a 

single disruptive peer in a classroom of 25 students can hurt the entire class, reducing students’ earning potential by 

3-4%, even from elementary school (Du Preez, 2023).  

 

Bluestein (2019) theorized that  Classroom management may be the hardest part of being a teacher: fraught with 

power struggles, it often leaves teachers feeling stressed and drained and students feeling mutinous or powerless. 

Most familiar classroom management practices reflect a dissonance between the rapid pace of change in our culture 

and the decades-old instruction and management techniques that still form the foundation of our educational system.   

 

Research Questions 

1. What are the views of secondary school teachers on their transitions of year-level assignments? 

2. What are the coping mechanisms of secondary school teachers as they manage their class in a new year-level 

assignment? 

3. What educational management insights are drawn from the views of the secondary school teachers on their 

experiences in various year levels? 

 

METHODOLOGY 

Research Design  

This study used qualitative research employing phenomenology. Interviews were conducted with a group of 

individuals who have first-hand knowledge of an event, situation, or experience. The interview(s) attempt to 

answer two broad questions (Moustakas, 1994).  The data was then read and reread and culled for like phrases 

and themes that were then grouped to form clusters of meaning (Creswell, 2013). Through this process, the 

researcher constructed the universal meaning of the event, situation or experience and arrived at a more 

profound understanding of the phenomenon. 

 

In this study, phenomenology attempts to extract the purest, untainted data, and in some interpretations of the 

approach, bracketing is used by the researcher to document personal experiences with the subject to help 

remove him or herself from the process. One method of bracketing is memoing (Maxwell, 2013).  

 

Research Participants 

The study involved a total of seven (7) participants, who were selected from the secondary teachers in Panabo City 

District Schools, Davao del Norte. All participants must have a minimum of three to five (3-5) years of experience 

as secondary school teachers. The participants were chosen from the district's secondary school, without regard to 

their age, gender, or marital status. 

 

Qualitative analyses typically require a smaller sample size the quantitative analyses.  Qualitative sample sizes 

should be large enough to obtain feedback for most or all perceptions.  Obtaining most or all of the perceptions will 

lead to the attainment of saturation.  Saturation occurs when adding more participants to the study does not result in 

additional perspectives or information.  Glaser and Strauss (1967) recommend the concept of saturation for 

achieving an appropriate sample size in qualitative studies. For phenomenological studies, Creswell (1998) 

recommends five (5) to 25, and Morse (1994) suggests at least six (6).  There are no specific rules when determining 

an appropriate sample size in qualitative research.  Qualitative sample size may best be determined by the time 

allotted, resources available, and study objectives (Patton, 1990). 

 

Data Analysis 

The study  thoroughly examined and analyzed all the collected data with care and thoughtfulness. The researcher 

initially recounted personal experiences related to the phenomenon being studied. The researcher commenced by 

providing a comprehensive description of his own encounter with the phenomenon in an effort to separate his 

personal experiences from the focus on the participants. A list of important statements was compiled by the 

researcher. The researcher then identified statements that reflected how individuals experienced the topic, assigning 

equal importance to these statements, and worked on creating a list of non-repetitive and non-overlapping 

statements.  

 

The researcher took the significant statements and then grouped them into larger units of information, called 

“meaning units” or themes. He wrote a description of “what” the participants in the study experienced with the 

phenomenon. Next, he wrote a description of “how” the experience happened. This was called “structural 

description,” and the inquirer reflects on the setting and context in which the phenomenon was experienced. Finally, 

he wrote a composite description of the phenomenon incorporating both the textural and structural descriptions. This 

passage is the “essence” of the experience and represents the culminating aspect of a phenomenological study. 
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RESULTS AND DISCUSSION 

This chapter presents an overview of the study's findings, from which I derived the implications and future 

directions. My study's goal was to determine the views of  the secondary  teachers in Panabo District, Davao del 

Norte, by listening to them tell their stories. 

 

I used the qualitative phenomenological approach in conjunction with thematic analysis to accomplish the research 

goals.  Following Cresswell's (2006) recommendations, open-ended interview questions were used to gain a genuine 

grasp of the participant's experiences. Additionally, by using this interviewing technique, I encouraged  my 

participants to talk candidly and completely about their personal experiences or the significance of the phenomenon 

under investigation—in this case, their experiences as they were transitioned from a year level to another  year level 

in the secondary school.  

 

According to the findings of the thematic analysis of the study participants' responses, the following conclusions and 

related topics emerged: Adaptation to new teaching assignments, challenges in transitioning to a different year level, 

professional growth and development and emotional and psychological adjustments. The coping mechanisms of the 

secondary school  teachers were: Developing a positive mindset, practicing effective time management and 

enhancing social and institutional support.  The educational management insights were focused on two factors: 

adopting managing curriculum differences and overcoming challenges in familiarization.  

 

Implications 

The experiences of the secondary    teachers in Panabo District, Davao del Norte revealed several facts in terms of 

their involvements  as teachers.  

 

Adaptation to New Teaching Assignments.  Transitioning to a new teaching assignment requires secondary teachers 

in Panabo City  to familiarize themselves with different curricula, teaching strategies, and student learning needs. 

They must quickly adapt to new subjects or grade levels, which often means revising lesson plans, adjusting 

instructional methods, and integrating new assessment techniques. This adaptation process may also involve 

collaboration with colleagues, attending training sessions, and seeking mentorship to ensure they effectively meet 

the academic expectations and developmental needs of their students. 

 

Challenges in Transitioning to a Different Year Level.  Moving to a different year level presents various challenges, 

including adjusting to students' cognitive abilities, behavior, and engagement levels. Teachers may struggle with 

managing classroom dynamics, modifying their teaching pace, and ensuring alignment with educational standards. 

Additionally, they must address varying levels of student preparedness and motivation, which can impact 

instructional delivery. Overcoming these challenges requires patience, flexibility, and continuous professional 

learning to develop strategies that suit the new year level effectively. 

 

Professional Growth and Development. Transitioning to a new level of teaching offers an opportunity for 

professional growth, as it exposes educators to new methodologies, pedagogical approaches, and subject matter 

expertise. Teachers may pursue additional certifications, attend workshops, or engage in peer learning to refine their 

instructional skills. This experience enhances their versatility and resilience, making them more effective educators. 

Embracing change fosters lifelong learning and allows teachers to expand their teaching repertoire, ultimately 

benefiting both their careers and their students. 

 

Emotional and Psychological Adjustments.  Teachers undergoing transition experience emotional and psychological 

adjustments as they navigate unfamiliar teaching environments and expectations. Feelings of anxiety, self-doubt, 

and stress are common, especially when adapting to new student behaviors and performance demands. Establishing 

a support system, practicing self-care, and developing a growth mindset can help educators manage these emotional 

shifts. Over time, gaining confidence in their new role and seeing positive student outcomes contribute to a sense of 

accomplishment and job satisfaction. 

 

On the coping mechanisms of the participants, it revealed three themes.  

Developing a Positive Mindset.  Secondary teachers undergoing transition levels, such as adapting to new curricula, 

shifting teaching methodologies, or handling administrative changes, benefit greatly from fostering a positive 

mindset. By focusing on the opportunities that change brings rather than the challenges, teachers can build resilience 

and maintain motivation. Embracing a growth mindset allows them to see difficulties as chances for personal and 

professional development, helping them stay engaged and effective in their roles. Additionally, self-affirmation and 

reflective practices enable teachers to maintain confidence and reduce stress, ultimately enhancing their overall job 

satisfaction. 

 

Practicing Effective Time Management.  Managing time efficiently is crucial for secondary teachers experiencing 

transitions, as they must balance lesson planning, grading, professional development, and personal responsibilities. 

Prioritizing tasks, setting realistic goals, and using digital tools or planners help them stay organized and reduce 

feelings of being overwhelmed. Allocating specific time slots for preparation, self-care, and collaboration with 

colleagues ensures they remain productive without experiencing burnout. By mastering time management strategies, 

teachers can maintain their performance levels while adapting to new challenges in their profession. 
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Enhancing Social and Institutional Support.  A strong support system is vital for secondary teachers navigating 

transitions, as it provides emotional reassurance, professional guidance, and resources for coping. Seeking 

mentorship from experienced colleagues, participating in professional learning communities, and engaging in peer 

discussions help teachers gain insights and strategies for handling change. Institutional support, such as access to 

training programs, counseling services, and administrative backing, further strengthens their ability to adapt. When 

teachers feel supported by their peers and institutions, they are more likely to experience reduced stress, improved 

job satisfaction, and a greater sense of belonging within their professional environment. 

 

There were two educational management insights drawn from the participants of this study.  

Adopting and Managing Curriculum Differences.  Secondary teachers transitioning to a new curriculum level often 

face the challenge of adapting to different educational frameworks, learning objectives, and instructional 

methodologies. The shift may require them to redesign lesson plans, integrate new teaching strategies, and align 

their approaches with the expected competencies at the transition level. Managing these differences effectively 

involves professional development, collaboration with colleagues, and continuous self-assessment to ensure that 

their teaching remains effective and responsive to student needs. By embracing flexibility and innovation, teachers 

can bridge curriculum gaps and provide a seamless learning experience for their students. 

 

Overcoming Challenges in Familiarization.  Transitioning teachers must navigate a learning curve as they 

familiarize themselves with new subject content, assessment methods, and student expectations. This process can be 

overwhelming, especially when adjusting to unfamiliar topics or teaching styles that differ from their prior 

experience. To overcome these challenges, teachers often engage in self-directed learning, seek mentorship from 

experienced colleagues, and participate in workshops or training sessions. Through persistence and adaptability, 

they gradually gain confidence in delivering the new curriculum effectively, ensuring that students receive quality 

instruction despite the initial hurdles. 

 

Finally the findings of this study validates with the propositions of  Horner et al. (2017) on the   School-wide 

Positive Behavioral Interventions and Supports (SWPBIS) which  is a framework for implementing evidence-based 

practices that designs and organizes educational environments to support desired behavior and prevent challenging 

behavior for every student, including students with disabilities.  It establishes a social culture and the behavior 

supports needed to improve social, emotional, behavioral, and academic outcomes for all students.  

 

Future Directions 

According to the study's findings, it is critical that the essential individuals for whom this research was designed 

appropriately communicate and use the findings.   

 

For School Principals.  School principals play a crucial role in facilitating a smooth transition for secondary teachers 

moving to another year level. It is recommended that they implement structured mentorship programs and provide 

professional development opportunities tailored to the specific needs of teachers adjusting to new year levels. By 

fostering a supportive and collaborative school culture, principals can ensure that transitioning teachers receive 

adequate guidance, reducing stress and enhancing instructional effectiveness. 

 

For secondary teachers.  Secondary  teachers who transition to secondary education should be equipped with 

strategies to adapt to the different academic demands and learners expectations of higher grade levels. Schools 

should offer transition workshops and peer collaboration initiatives to help  teachers refine their teaching methods, 

classroom management skills, and content delivery. Encouraging interdisciplinary discussions among secondary 

educators can also bridge gaps in pedagogical approaches, ensuring continuity in student learning. 

 

For Learners.  The learners may experience challenges when their teachers transition to a different year level, 

especially if they are accustomed to a particular teaching style. To support learners, schools may  implement 

orientation sessions that introduce them to new instructional approaches and expectations. Additionally, fostering an 

open communication system where learners can provide feedback on their learning experiences can help teachers 

adjust their methods to better meet learners needs. 

 

For Stakeholders.  Educational stakeholders, including parents, community members, and policymakers, may  

actively support teachers transitioning to new year levels by advocating for continuous training and resource 

allocation. Schools and local education authorities should collaborate with stakeholders to establish policies that 

provide financial and institutional support for professional development programs. Strong stakeholder involvement 

ensures that teachers receive the necessary tools and assistance to maintain high-quality education. 

 

For Future Researchers.  Future research should explore the long-term effects of teachers transitioning to different 

year levels, including its impact on instructional quality, learners performance, and teacher retention. Conducting 

longitudinal studies and comparative analyses across different educational institutions can provide deeper insights 

into best practices for managing teacher transitions. Further research can also examine how curriculum alignment, 

mentorship models, and professional training programs influence teacher adaptability and overall effectiveness. 
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