(Q. i EPRA International Journal of Environmental Economics, Commerce and Educational Management
Journal DOI: 10.36713/epra0414 |ISI I.F Value: 0.815|SJIF Impact Factor (2025): 8.57 ISSN: 2348 — 814X
Volume: 12 | Issue:7 |July 2025

EDUCATIONAL LEADERSHIP PRACTICES AND
EDUCATIONAL QUALITY IN SECONDARY
SCHOOLS OF PANABO CITY DIVISION

Mary Glennor D. Suarez !
IStudent, Graduate School, Rizal Memorial Colleges, Inc.

Article DOI: https://doi.org/10.36713/epra23165
DOI No: 10.36713/epra23165

ABSTRACT

This study aimed to determine the significance of the relationship between educational leadership practices and
educational quality among selected Grade 10 teachers in the Division of Panabo City. A total of 171 teachers
participated in the study. A descriptive correlational research design was employed using validated and pilot-tested
research instruments. The data were analyzed using weighted mean, Pearson product-moment correlation, and
regression analysis. Findings revealed that both educational leadership practices and educational quality were rated
at an extensive level, indicating that these are oftentimes evident in the schools surveyed. All domains of educational
leadership practices, goal setting, strategic resourcing, curriculum quality, quality of teaching, teacher learning, safe
and orderly environment, educationally powerful connections with families and community, and principal
leadership, registered significant influence on educational quality. Regression analysis further showed that teacher
learning had the highest influence among the domains. The study concluded that educational leadership practices
significantly predict and enhance the educational quality of teachers. It recommends that DepEd officials, school
leaders, and teachers collaborate to further strengthen leadership frameworks, classroom instruction, and support
systems that promote continuous teacher development and student achievement. The study also encourages future
researchers to explore additional variables using diverse research methodologies.

KEYWORDS- Educational Leadership Practices, Educational Quality, Teacher Development, School Leadership,
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INTRODUCTION

Educational leadership has increasingly been recognized as a critical factor in influencing the educational quality
within schools, both on a global scale and within local contexts like Panabo City, Davao del Norte. Effective
educational leadership practices, such as setting clear goals, managing resources strategically, fostering a high-
quality curriculum, and ensuring a conducive learning environment, directly impact the overall performance and
development of students and staff. Research in this area underscores the importance of these leadership practices
in driving school improvement and maintaining high educational standards.

The relationship between educational leadership practices and the educational quality has been a central focus of
research and policy discussions globally, particularly given the significant impact that leadership has on school
effectiveness and student outcomes. Leadership in education is not merely a role of administrative oversight; it
involves guiding schools through strategic decision making, fostering a positive learning environment, and
engaging with the wider community to support student success (Mincu & Romiti, 2022). In the context of Panabo
City Division, understanding this relationship is crucial for addressing local educational challenges and
enhancing the educational quality.

Internationally, studies underscore the importance of leadership in fostering environments conducive to teaching
and learning. Effective school leaders create a vision, allocate resources strategically, and engage with the
community to 3 promote a collaborative culture (Bush, 2021). However, a persistent research gap exists in
understanding how these practices translate to tangible improvements in educational quality across diverse
socioeconomic and cultural contexts (Leithwood et al., 2020). While international frameworks highlight strategic
leadership's significance, they often lack specificity in addressing challenges unique to local contexts, such as
those experienced in Panabo City. This raises questions about how leadership practices, particularly instructional
and community-based leadership, influence education quality in under-resourced areas.

Nationally, the Philippines has made significant strides in recognizing school leadership's role in improving
education quality, but challenges remain. DepEd policies emphasize instructional leadership, resource
management, and community engagement as key components of effective school governance (DepEd, 2019).
However, many schools face difficulties in implementing these principles due to structural barriers, including
limited financial resources, inconsistent policy enforcement, and insufficient training for school leaders. This
highlights a gap in how leadership practices can be contextualized to meet local demands while aligning with
national education goals.
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Locally, in Panabo City Division, the complexity of educational challenges necessitates a nuanced approach to
leadership. Schools often grapple with inadequate facilities, lack of instructional resources, and varying levels of
student and teacher engagement. These issues call for leadership practices that are not only strategic but also
adaptive to the specific needs of schools in the division. For instance, fostering educationally powerful
connections with families and 4 communities could address disparities in student support systems (Opesemowo,
2023). However, limited research explores how these practices are implemented locally, creating a gap in
understanding their impact on educational quality in Panabo City. This study addresses these gaps by focusing on
the relationship between educational leadership practices and educational quality, specifically in the context of
Panabo City.

While global studies highlight the positive impact of leadership on education, they often overlook how these
practices are perceived and implemented in resource-constrained environments. This research aims to bridge this
gap by examining eight key domains of leadership, including goal setting, strategic resourcing, curriculum
quality, and principal leadership, as well as their influence on three indicators of education quality: school
facilities and management, students’/staff development, and school policy and student engagement.

Moreover, a unique aspect of this study is its survey questionnaire design, where 70% of the items focus on
leadership practices. This ensures an in-depth examination of how leadership influences various facets of
education quality. This study seeks to provide insights into leadership practices' local application and their
correlation with education quality.

The research aims to contribute to both theory and practice by providing evidence-based recommendations for
improving educational leadership in resource-limited settings. The findings are expected to inform policy
development, guide school leaders in enhancing their practices, and ultimately support the 5 broader goal of
achieving high-quality education in Panabo City. By addressing the identified research gaps, this study positions
itself as a critical step toward understanding and improving the dynamics of leadership and education quality in
the Division of Panabo City.

LITERATURE REVIEW

Educational leadership practices are instrumental in shaping the educational quality and school improvement, as
evidenced in various studies, including the foundational work of Wylie and Hodgen (2018). Their research on 6
patterns of school leadership practice ratings provides a comprehensive analysis of how different aspects of
leadership influence the functioning of schools and the achievement of students. They examined a range of
leadership practices using a scoring scale that revealed significant variations in effectiveness across schools. Their
findings underscored the critical role of leadership in domains such as goal setting, creating a safe and orderly
environment, and the principal's role in fostering a conducive learning atmosphere. The study highlighted a range of
scores, from 33 to 88 units on the educational leadership practices scale, with a concentration of schools scoring
between 52 and 64 units, which demonstrates variability in leadership effectiveness (Wylie & Hodgen, 2018).

One key dimension of leadership practices identified by Wylie and Hodgen (2018) is goal setting. Effective
leadership in schools is often characterized by the ability to articulate a clear vision and establish strategic goals that
align with the school's priorities. While many schools exhibited confidence in creating guiding frameworks, there
was less assurance regarding the consistent integration and evaluation of these goals within everyday practices. The
capacity to translate broad objectives into actionable and measurable targets is crucial for sustained improvement in
educational outcomes. This focus on goal setting aligns with other studies that emphasize the importance of strategic
direction in school leadership (Leithwood et al., 2020). When goals are clear and consistently reinforced, schools are
more likely to see improvements in student outcomes.

Another critical aspect of educational leadership is maintaining a safe and orderly environment, which Wylie and
Hodgen (2018) identified as one of the areas 7 where leadership was often rated highly effective. A safe school
environment is foundational for learning, as it allows students to focus on their studies without fear of harm or
disruption. This aligns with broader research that highlights the importance of a secure and stable school climate in
promoting student engagement and achievement (Kraft et al., 2021). Effective leaders create environments where
students feel respected and valued, which in turn fosters a positive learning culture. The study found that most
schools believed they had created positive learning spaces, regardless of cultural differences, though there were
challenges in systematically gathering student feedback on school safety.

Principal leadership emerged as a critical component in Wylie and Hodgen's (2018) study. Effective principals are
those who demonstrate integrity, earn the respect of their colleagues, and make difficult decisions when necessary.
This leadership style is crucial for addressing challenges within the school and ensuring that all staff members are
aligned with the school's goals. While the majority of schools rated their principals highly on these attributes, areas
such as conflict resolution and ensuring continuous improvement through feedback were less frequently rated as
strengths. This finding is supported by Barton (2013), who argues that school leaders who prioritize professional
development and address conflicts constructively are better positioned to enhance the overall school environment.

Strategic resourcing, another focus of Wylie and Hodgen's (2018) analysis, involves the effective allocation of
resources to support teaching and learning. The study highlighted that schools generally rated their leadership highly
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in aligning 8 resources, such as scheduling and staffing, with instructional priorities. However, there was room for
improvement in fostering connections with families and communities, which is essential for creating a supportive
environment around the school. Research by Urio (2023) echoes these findings, emphasizing that strategic resource
management is crucial for maintaining high-quality teaching and learning conditions, especially in contexts where
resources may be limited.

The quality of teaching within schools is closely tied to the leadership practices that support professional
development and instructional improvement. According to Wylie and Hodgen (2018), more than half of the schools
believed their leadership was effective in ensuring that teachers shared responsibility for student learning and used
assessment data to refine instructional practices. However, less emphasis was placed on soliciting student feedback
for teacher improvement and providing targeted support for teachers struggling with student engagement. These
findings align with the conclusions of Harris and colleagues (2019), who emphasize that leadership practices
focused on fostering collaboration and data-driven teaching can significantly enhance teaching quality.

Teacher learning is another area that reveals disparities in leadership effectiveness. Wylie and Hodgen (2018) found
that while open discussions about student performance were common, systematic opportunities for peer observation
and collaborative learning among teachers were less frequent. This suggests a gap in leadership practices related to
creating structured professional development opportunities. Effective leadership in this area requires not only
promoting a culture of collaboration but also implementing mechanisms that allow teachers to learn 9 from each
other in a structured manner (Leithwood et al., 2020). This approach is crucial for building a culture of continuous
improvement within schools.

In the context of educationally powerful connections with families and communities, Wylie and Hodgen's (2018)
research highlighted a significant variation in how schools engaged with parents and guardians. While many schools
rated their leadership highly in responding to parental concerns about student needs, fewer schools believed they
were effective in helping parents understand their children's academic progress relative to national standards.
Building strong connections with families is critical for reinforcing the value of education and ensuring that learning
extends beyond the classroom (Mapp & Bergman, 2022). This aspect of leadership underscores the importance of
communication and partnership between schools and the wider community.

Statement of the Problem

This study determined the relationship between the educational leadership practices and educational quality. More
specifically, it sought to answer the following questions:

1. What is the extent of educational leadership practices in terms of:

1.1. Goal Setting;

1.2. Strategic Resourcing;

1.3. Curriculum Quality;

1.4. Quality of Teaching;

1.5. Teacher Learning;

1.6. Safe and Orderly Environment;

1.7. Educationally Powerful Connection with Families; and

1..8. Principal Leadership?

2. What is the extent of educational quality in terms of:

2.1. School Facilities and Management

2.2. Students’/Teachers’ Development, and

2.3 School Policy and Students’ Engagement?

3. Is there a significant relationship between the educational leadership practices and educational quality?
4. Which of the domains of the educational leadership practices significantly influence educational quality?

METHODOLOGY

Research Design

This study employed a quantitative research approach, utilizing a descriptive correlational design. Quantitative
methods focus on collecting and analyzing numerical data, which allows for a systematic examination of
research questions through statistical analysis. As Apuke (2017) notes, quantitative research is particularly
useful for understanding the scope and nature of specific phenomena, providing a precise method for
describing the variables under study. This approach is well-suited for studies that aim to measure the strength
and direction of relationships between variables without direct intervention by the researcher.

A descriptive correlational design specifically aims to understand the natural relationships between variables
without manipulating them, as highlighted by Davis (2021). In this design, the focus is on observing how
variables interact and relate to one another in their natural setting. As described by Korrapati (2016),
descriptive research enables a detailed understanding of the characteristics of each variable, while the
correlational aspect examines whether changes in one 52 variable are systematically related to variations in
another. This design helps to identify associations, such as whether educational leadership practices are linked
to the educational quality.
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In this study, the descriptive correlational design is used to explore the relationship between educational
leadership practices and the educational quality in schools. This approach is appropriate as it allows for the
investigation of how different leadership practices might impact various aspects of educational quality, such as
student outcomes and teacher development, without altering the existing school environment (Creswell &
Creswell, 2017). By providing insights into these relationships, the study can inform educational leaders about
which practices may be most effective in enhancing educational quality.

Research Respondents

This study focuses on Grade 10 permanent teachers, including those with ancillary functions, from the big schools in
the Panabo City Division. These teachers are directly involved in curriculum delivery, classroom management, and
implementing leadership strategies, making their insights critical for understanding how educational leadership
practices influence the quality of education. Their dual 58 roles, particularly for those with ancillary responsibilities,
provide a nuanced perspective on the interplay between leadership practices, resource management, and teaching
efficacy.

The study employs a sample size of 171 respondents, determined using Yamane’s formula with a 5% margin of
error at a 95% confidence level. The inclusion criteria ensure that the participants are actively engaged in teaching
Grade 10 students, with sufficient professional experience to evaluate leadership practices and their outcomes. By
focusing on teachers from larger schools, the study captures a range of leadership dynamics, as these schools often
operate with more complex administrative and instructional structures.

This respondent profile aligns with the research emphasis on understanding leadership’s impact from those directly
experiencing it. Teachers’ insights are invaluable in assessing leadership domains such as goal setting, strategic
resourcing, and maintaining a safe, orderly environment, which are pivotal to fostering educational quality
(Sebastian, Huang, & Allensworth, 2019). Their perspectives will enable the study to offer targeted
recommendations for enhancing leadership practices that support improved teaching, curriculum implementation,
and student engagement.

Research Instrument

The primary instrument for data collection was a structured questionnaire designed to measure both, educational
leadership practices and educational 59 quality. The questionnaire consisted of closed-ended questions with Likert-
scale items to quantify perceptions and experiences.

For data collection, this study utilized an adapted survey questionnaire. The questionnaire that was employed in this
undertaking was divided into two sets. The first set focused on the extent of educational leadership practices. The
second set focused on the extent of educational quality.

Educational Leadership Practices. The educational leadership practices questionnaire was adapted from Wylie &
Hodgen (2018). The instrument consisted of 75 items. It had six indicators namely; goal setting (1-9), strategic
resourcing (1 7), curriculum quality (1-9), quality of teaching (1-9), teacher learning (1-9), safe & orderly
environment (1-9), educationally powerful connection with families and community (1-7), and principal leadership
(1-16).

The Educational Leadership Practices Questionnaire was subjected to pilot testing to ensure its reliability and
validity before full-scale administration. The pilot test involved a small sample of respondents, similar to the study's
target group, to identify any ambiguities and refine the instrument. The results yielded a Cronbach’s alpha
coefficient of 0.96, indicating a relatively high level of internal consistency among the 75 items. This suggests that
the questionnaire items are reliable in measuring the extent of various leadership practices such as goal setting,
strategic resourcing, and principal leadership. A Cronbach’s alpha score above 0.70 is generally considered
acceptable for research instruments (Tavakol & Dennick, 2011), implying that the instrument is dependable for the
main study.

Educational Quality. The educational quality questionnaire was adapted from Opesemowo, O. (2023). The
instrument consisted of 27 items. It had three indicators namely; school facilities and management (1-14),
students’/teachers’ development (1-7), and school policy and students’ engagement (1-6). The Educational quality
Questionnaire also underwent pilot testingto assess its reliability and ensure the clarity of its items. With a focus on
school facilities and management, students’/teachers’ development, and school policy and students’ engagement, the
instrument was tested with a smaller sample group before the main data collection. The pilot test yielded a
Cronbach’s alpha coefficient of 0.85, which indicates high internal consistency across the 27 items of the survey.
This score suggests that the questionnaire is a reliable tool for assessing the educational quality as perceived by the
respondents. A Cronbach’s alpha above 61 0.70 reflects that the instrument is well-suited for capturing the
consistency of responses (Field, 2018), supporting its use in the full-scale study.

The instruments in this study were contextualized to achieve the purpose of this study. The researcher integrated all

the comments and suggestions of the adviser, panel members and expert validators for the refinement of the tools
and to achieve construct validity.
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Data Analysis
For a more comprehensive interpretation and analysis of the data, the following statistical tools were utilized:

Weighted Mean. To determine the extent of educational leadership practices and the educational quality, weighted
mean used. This involved calculating the mean for each domain, such as goal setting, strategic resourcing, and
school policy. Weighted mean help summarize and describe the overall trends in the data, providing a clear picture
of how respondents perceive these practices and qualities.

Pearson Correlation Coefficient. To examine the relationship between educational leadership practices and the
educational quality, the Pearson correlation coefficient was utilized. This tool measures the strength and direction of
the linear relationship between two continuous variables. In this study, it was used to test the null hypothesis (Hol),
which posits that there is no significant relationship between the two variables.

Multiple Regression Analysis. To identify which domains of educational leadership practices significantly influence
the educational quality, multiple regression analysis was employed. This statistical method allows for the
examination of the predictive power of each independent variable (e.g., goal setting, quality of teaching, and
principal leadership) on the dependent variable (educational quality). Multiple regression analysis helps to determine
the relative importance of each domain, providing insights into which aspects of educational leadership have the
greatest impact on educational outcomes. This test was crucial for addressing the second hypothesis (Ho2), which
explores whether any specific domains have a significant influence on the educational quality.

RESULTS AND DISCUSSION
Presented in this chapter are the findings based on the results of the data, the conclusions drawn from the findings,
and the recommendations for consideration.

The main focus of the study was to determine the significance of the relationship between educational leadership
practices and educational quality. The study was conducted with the selected teachers from the Division of Panabo
City. There were one hundred seventy-one (171) Grade 10 teachers who participated in this study. A descriptive
correlational method of research was used in utilizing adopted research instruments. The said instruments were
validated by the panel of experts and subjected to pilot testing before it was made ready for administration.
Weighted mean, Pearson product moment correlation, and regression analysis were statistical tools used in
analyzing the data. The hypotheses in this study were tested at a 0.05 level of significance.

The major findings of the study were the following: the extent of the educational leadership practices of the teachers
is extensive. Meanwhile, the extent of the educational quality of the teachers is also extensive. It was found that
there is a significant relationship between educational leadership practices and the educational quality of teachers.
The hypotheses of no significant relationship between educational leadership practices and educational quality of
teachers and none of the domains of educational leadership practices significantly influence the educational quality
of teachers were rejected.

Conclusions

Based on the findings of this study, the following conclusions were offered: The extent of educational leadership
practices is extensive, which implies that it is oftentimes evident. All dimensions of educational leadership practices
which include goal setting, strategic resourcing, curriculum quality, quality of teaching, teacher learning, safe &
orderly environment, educationally powerful connection with families and community, and principal leadership, are
at an extensive level, which means it is oftentimes evident. Meanwhile, the extent of educational quality is also
extensive, which means that it is oftentimes evident. All dimensions of educational quality are oftentimes evident.
Both variables call for all school members to work hand in hand to strengthen the existing status of the educational
leadership practices and educational quality of teachers.

Based on the findings, educational leadership practices, and educational quality are correlated. Also, educational
leadership practices significantly influences educational quality. All domains of educational leadership practices,
namely, goal setting, strategic resourcing, curriculum quality, quality of teaching, teacher learning, safe & orderly
environment, educationally powerful connection with families and community, and principal leadership significantly
influence educational quality by registering a p-value of .000 which is less than .05 in the level of significance. This
leads to the rejection of the null hypotheses. Further, the result indicates that for every unit increase in the eight
domains of educational leadership practices, educational quality also increases.

Recommendations

The following suggestions were offered based on the conclusions of the study: For higher officials in the
Department of Education, it is recommended that policy-makers and higher officials in the Department of Education
institutionalize and strengthen frameworks that promote comprehensive leadership development programs. Given
the study’s confirmation that domains such as teacher learning, quality of teaching, and safe & orderly environments
have significant impacts on educational quality, strategic investments should be made in leadership training
programs that target these areas. Nationwide initiatives like instructional leadership coaching, continuous
professional development, and data-informed decision-making tools can further empower school leaders and elevate
educational outcomes across divisions. Also, policies should be anchored in evidence-based frameworks that support
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constructivist and behaviorist educational models, ensuring that leadership practices remain learner-centered and
impact-driven.

School principals play a pivotal role in shaping both the instructional and organizational climate of their schools.
Based on the study, principals are encouraged to continuously enhance their leadership practices, particularly in
domains such as goal setting, strategic resourcing, and building connections with families and communities. These
areas significantly influence educational quality and should therefore be part of the principals' regular school
improvement planning. Principals should model best practices, foster a culture of collaboration, and provide teachers
with access to quality learning opportunities. Implementing 112 structured mentoring systems and maintaining a
safe and orderly environment will further reinforce positive behavior and academic engagement in line with
behaviorist and social learning principles.

For teachers, teachers are advised to be proactive participants in the leadership ecosystem of the school. Since
teacher learning and quality of instruction were shown to be major contributors to educational quality, educators
should actively seek out professional growth opportunities and engage in reflective teaching practices. Collaborating
with colleagues, embracing feedback, and maintaining high standards of classroom management can amplify the
effectiveness of teaching strategies. Teachers should also work collaboratively with school leaders to align their
instructional approaches with the school’s vision and goals, enhancing both their individual performance and the
overall learning environment.

Given the study’s quantitative focus, future researchers are encouraged to conduct qualitative or mixed-method
studies to gain deeper insights into the specific behaviors and experiences underlying effective educational
leadership practices. Exploring contextual factors such as school culture, community involvement, and student
engagement could provide a richer understanding of how leadership practices are operationalized in various
educational settings. Further studies may also examine longitudinal effects to see how sustained implementation of
leadership strategies influences educational quality over time. Replicating the study in different divisions or levels
will allow for comparative analysis and broader generalization of the results.
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