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ABSTRACT 
The study explored the relationship between distributive leadership practices of school heads and professional development 
of teachers in public elementary schools of Panabo City Division. Also, it investigated the association of the involved 
variables and the domains of distributive leadership practices of school heads that significantly influence professional 
development of teachers. With the use of probability sampling, 212 public elementary teachers were selected as the 
respondents. Utilizing the descriptive-correlational survey method, the data collated were analyzed through the use of 
Mean, Product-Moment correlation and Regression Analysis. Results revealed that there was a high distributive leadership 
practices of school heads and a high professional development of teachers among the respondents. Furthermore, there was 
a significant relationship between distributive leadership practices of school heads and a high professional development of 
teachers. Moreover, all domains of distributive leadership practices of school heads, namely, vision, mission, and goals of 
the school, school culture, responsibility sharing, and leadership practice, were found to have significantly influence the 
professional development of teachers. Based on the findings, it was further suggested that higher officials in the Department 
of Education may create programs that would heighten the distributive leadership practices of school heads which would 
lead to a more intensified professional development of teachers. More so, future researchers may further explore the involved 
variables considering other factors and research methods. 

KEYWORDS: Distributive Leadership Practices; Professional Development; Descriptive Correlationa; Panabo City 
Division, Philippine 
 

INTRODUCTION 
Professional development, or professional learning, can refer to any kind of ongoing learning opportunity for teachers and 

other education personnel. When professional development is done well, it provides an opportunity for teachers to grow 

their knowledge and sharpen their skills, which can lead to better student outcomes. It is a way for teachers to collaborate 

with their colleagues, and one avenue through which administrators can support their teachers (Schwartz, 2023). 

Unfortunately, identified problems do exist in conducting professional development among teachers. Professional 

development opportunities are often episodic, lack qualified facilitators and learning strategies, reflect budget constraints 

and face logistical challenges. Not surprisingly, this causes teachers to perceive development programmes as low quality 

and irrelevant, demotivating participation (Harrison et al., 2022). 

 

Issues about professional development is considered as a global concern. In a study involving fourteen (14) countries 

focusing on the impactful features of TPD programs in low- and middle-income countries, Popova et al. (2022) reported 

that programs situated at schools or targeted teacher learning based on skill gaps and years of experience are rare. Most 

TPD programs are offered in a cascade model and one-off seminars with successive days of in-person training. Cascade 

models often endure because they enable the government to reach large numbers of teachers at a low cost.   

  

In India, teachers’ low motivation to participate in professional development programs, which are often perceived as 

irrelevant or unengaging, has been a pervasive issue. Leadership For Equity’s surveys and focus group discussions with 

more than 1 lakh teachers across four states and 36 districts in India point to a recurring theme of training fatigue among 

teachers. The teachers largely felt that there are too many mandatory training programs and each one has different 

requirements. They claim that these programs interfere with the teaching schedule in schools (Singh & Sarma, 2025). 

 

In Pakistan, the issues with teacher training in Pakistan are administrative as well as faculty related. The findings reveal 

that the challenges related to policy and planning, poor induction of teachers, lack of resources in teacher training 

https://doi.org/10.36713/epra0414
https://doi.org/10.36713/epra23276


   EPRA International Journal of Environmental Economics, Commerce and Educational Management 
   Journal DOI: 10.36713/epra0414 |ISI I.F Value: 0.815|SJIF Impact Factor (2025): 8.57        ISSN: 2348 – 814X 

Volume: 12 | Issue:7 |July 2025 

 

---- 2025 EPRA ECEM     |     https://eprajournals.com/   |    Journal DOI URL: https://doi.org/10.36713/epra0414 -------70 

institutions, demotivation among teachers, and unequal distribution of skilled and productive teachers, dual training system 

and infrequent trainings (Siddiqui & Mughal, 2021). In Cameroon, teachers often lack access to updated training materials 

and professional development opportunities. Continuous professional development (CPD) is recognized as essential for 

maintaining teaching quality, but the effectiveness of CPD programs in Cameroon is often compromised by a lack of 

relevance and contextualization (Fombo, 2024). 

 

In the Philippines, teacher education and development in the Philippines face serious challenges, including 

underperforming teacher education institutions (TEIs), inadequate and often misguided professional development systems, 

and an unclear career progression track. In public schools, there is low participation in INSET among teachers in 

kindergarten but this increases in the higher grade levels. Professional development opportunities currently offered to 

teachers frequently fail to consider teacher circumstances and fall short of what teachers need (Sinsay-Villanueva & Orbeta, 

2023). Gonong (2018) also disclosed that there is lack of time for professional learning to enhance teaching practice due 

to accomplishments of reports and other tasks. Teachers were not fully trained in the changes of curriculum to meet its 

requirement. A one-week seminar is not enough. More so, not all teachers are given opportunities to attend training seminars 

especially those in the far-flung areas. 

 

REVIEW OF SIGNIFICANT LITERATURE 
The related literature and studies of this study provided inputs about the distributive leadership practices of school heads 

and teachers' professional development. Also, it presented varied studies showcasing the association of the involved 

variables in this study. The independent variable is the distributive leadership practices of school heads. It has four 

indicators namely: vision, mission and goals of the school, school culture, responsibility sharing, and leadership practice 

(Kaur, Kayatari, and Sarfraz, 2023). Meanwhile, the dependent variable is the professional development of the life of 

teachers. It has eight indicators namely: educational planning, thematic knowledge, cooperation, educational technology, 

evaluation, research-based, learning environment, and development of human resources (Pourshafei & Asgari, 2016). 

 

Distributive Leadership Practices of School Heads 

School leadership literature overwhelmingly has focused on the role of principals, likely because, as the formally appointed 

leaders of their schools, effective principals generally are associated with successful efforts for preparing students to attain 

local, state, and federal standards (Gougas & Malinova, 2021). However, the multitude of demands placed on principals’ 

time draws resources away from a focus on curriculum, instruction, and assessment, as numerous tasks from the school, 

district, state, and federal government require the attention of these school leaders. Today’s principals can neither achieve 

nor sustain improvements in student learning by acting in isolation (Marshall, 2019).  

 

The current climate of high-stakes accountability requires principals and teachers to work together to help all students 

achieve. These interdependent relationships necessitate a distributed perspective on leadership, whereby leadership 

responsibilities are shared by multiple individuals at different levels of the school organization. This form of distributed 

leadership may be effective in middle-level schools, where an interdisciplinary teaming structure and other elements of 

middle-school reform may help facilitate such practices (Veletic & Olsen, 2021). 

 

A distributed perspective on leadership would help to decongest school management, boost school autonomy, promote 

collaborative work, and enhance participation in institutional decision-making because it provides the possibility of having 

numerous leaders who can cooperate in both formal and informal capacities. For this reason, principals are key because 

they best know their staff, school context, and organizational culture, and can appropriately manage their resources to 

execute core organizational functions through leadership practice (Galdames et al., 2023). 

 

Distributive leadership does not take the responsibility and authority of leading the school away from the principal. Most 

importantly, distributive leadership does not mean that there is no one responsible for the overall organization. Instead, it 

requires the principal to understand the synergistic relationship between leadership and organizational structures, school 

vision, and school culture (Zakaria & Mokhtar, 2022).  

 

The concept of distributive leadership postulates that the job of administrative leaders is primarily about recognizing and 

enhancing the skills and knowledge of people in the organization, in the process creating and enriching human capacity, or 

leadership density (Edwards, 2022; Pierro, 2020). Lastly, distributive leadership means cultivating a system that holds 

various pieces of the organization together in a mutually interdependent and productive relationship with one other, and 

holding individuals accountable for their contributions to the collective result (Nadeem, 2024). 

 

Many of the benefits ascribed to distributive leadership relate to the development of staff. Foremost among these staff 

benefits is the development of collaboration and relationship building (Irvine, 2021; Villar, 2021). Also recognized as a 

major benefit of distributed leadership activities is leadership capacity building; support of action research; teacher 

motivation; development of new teaching practices; trust-building between leaders and other staff; and staff recognition 
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(Stubblefield, 2019). An additional benefit of implementing distributive leadership strategies is related to organizational 

change (Zeng, Tong, & Li, 2022; Harris, Jones, & Ismail, 2022).  

   

Vision, Mission, and Goals of the School 

Mission, vision, and goals are essential elements of distributive leadership.  A vision statement represents the school’s 

future goals, while the mission outlines the actions required to achieve that vision. As mentioned by Pierro (2020), a shared 

vision and mission foster a school community with organizational and behavioral agreements. Setting directions and a 

vision serves to motivate and inspire a shared sense of purpose across the faculty. Doing so establishes expectations for all, 

enhancing the improvement of student outcomes. Hence, staff and school community members must understand and share 

the goals for distributed leadership (Day et al., 2020). 

 

Shared vision, mission, and goals are crucial for effective school leadership and student development. Principals play a key 

role in building and communicating a shared vision that aligns with the school's values (George, 2021). This vision should 

be formulated collaboratively, involving teachers and staff, and implemented through socialization, modeling, and 

evaluation. Department heads are particularly influential in gaining teacher support for the principal's vision, with their 

alignment being a stronger predictor of teacher support than the principal's behaviors alone (Tawil et al., 2022). 

 

A shared vision is regarded as an important integral part of a school’s development efforts and the change process, aiming 

to bring about far-reaching modifications within a learning community. According to Toikka (2024), having a vision within 

a school can serve as the foundation for the successful implementation and long-term sustainability of educational 

innovations, strategies, and programs. A shared vision promotes organizational learning by offering a shared picture of the 

desired future, providing direction, and guiding the organization towards a common goal (Zasa & Buganza, 2023). 

 

However, shared vision work is far from easy. Gibney et al. (2020) argued that one challenge of developing a shared vision 

is that the concept itself is abstract. To examine the relationship between developing a shared vision and the development 

of a learning community, it is important to consider what a shared vision is, how it may be created, and how it has been 

studied. Building a shared vision is a formal process in which people committed to a school’s future regularly meet to 

discuss and negotiate the future of a community. Senge (1990) cited by Toikka (2024) described this imaginary space as 

“pictures of the future” and defines five means of forming a vision: “telling,” “selling,” “testing,” “consulting,” and “co-

creating”. 

 

The first two stages, telling and selling, can be beneficial when a community needs a solution quickly. However, a vision 

built and communicated only by visionary leaders and administrators cannot be regarded as one that will necessarily support 

teachers’ attachments or raise their enthusiasm for a vision. A top-down vision developed by school leaders is unlikely to 

be embraced by the school community. The last two means, consulting and co-creation, are useful methods when, first, 

gathering information from teachers, from which a leader or management team then compiles a vision; or, second, when 

creating a shared vision as a process that seeks to encourage shared thinking, creativity, and the empowerment of individuals 

(Giliam, 2020; Mitchell et al., 2021). Thus, developing a shared vision requires staff members to collaborate, engage in 

critical reflection, and exchange knowledge. As Akter (2021) emphasizes, a vision cannot be reduced to a slogan: rather, it 

needs to work as the basis for daily routines in a school community to which teachers can relate.  

 

STATEMENT OF THE PROBLEM 
This study determined the relationship between distributive leadership practices of school heads and professional 

development of teachers in public elementary schools in Panabo City Division. More specifically, it sought to answer the 

following questions: 

1. What is the level of distributive leadership practices of school heads as perceived by public elementary 

teachers in terms of:  

1.1  vision, mission and goals; 

1.2  school culture; 

1.3  responsibility sharing; and 

1.4 leadership practice? 

2. What is the level of professional development of public elementary teachers in terms of:    

2.1 educational planning; 

2.2 thematic knowledge; 

2.3 cooperation;  

2.4 educational technology; 

2.5 evaluation; 

2.6 research based; 

2.7 learning environment; and 

2.8 development of human resources? 
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3. Is there a significant relationship between distributive leadership practices of school heads and professional 

development of teachers? 

4. Which domains of distributive leadership practices of school heads significantly influence the professional 

development of teachers? 

 

 METHODOLOGY 
This chapter provides an overview of the methodology for this study, encompassing the research design, research 

participants, research tools, data collection procedure, and data analysis to be utilized in this investigation. 

 

RESEARCH DESIGN 
This study adopted a quantitative methodology, specifically employing the descriptive correlational method. Quantitative 

research focuses on the organized gathering and analysis of data from multiple sources to quantify and understand the 

extent of a particular issue, enabling results that can be generalized to a wider population. This approach uses statistical 

techniques to collect, analyze, and present numerical data. It provides several benefits, such as obtaining reliable and precise 

information, facilitating efficient data collection, enabling thorough data analysis, and minimizing bias, making it a 

powerful tool in research (Fleetwood, 2024). 

 

On the other hand, the descriptive-correlational study method utilizes quantitative techniques to define and assess current 

situations by gathering, analyzing, and interpreting existing data. This approach involves comparing different datasets to 

identify relationships between variables without any manipulation. Although it primarily focuses on present conditions, it 

often considers historical influences related to current contexts. The main aim is to describe the relationships between 

variables rather than to establish causal connections (Brodowicz, 2024). 

 

This study was categorized as quantitative due to its use of numerical data for analysis and interpretation. It adopted a 

descriptive approach to assess the distributive leadership practices of school heads and the professional development of 

teachers. Furthermore, it was correlational, investigating the relationship between the distributive leadership practices of 

school heads and the professional development of teachers in public elementary schools within the Panabo City Division. 

The research also examined the specific areas of distributive leadership practices that had a significant influence on 

teachers' professional development. 

 

RESEARCH RESPONDENTS 
This research centered on 212 public elementary teachers in the Panabo City Division. By applying the Slovin Formula 

with a margin of error of 0.05, the original population of 455 public elementary teachers from Grades 1 to 6, each having 

a minimum of three years of teaching experience, had been reduced to 212. According to Memon et al. (2020), a sample 

size of 200 is sufficient for analyses using Pearson r. Therefore, the researcher opted to include 212 participants, exceeding 

the minimum sample size required to achieve the study's objectives.  

   

In this research, the researcher utilized a probability sampling method called cluster random sampling. This technique is 

commonly used when studying large populations dispersed over a wide geographic area, as it entails selecting established 

units, such as schools or communities, to act as clusters. In cluster sampling, the entire population is divided into smaller 

groups, or clusters, from which random samples are drawn (Thomas, 2023). Specifically, the researcher randomly chose 

samples that represent the selected schools. 

 

The inclusion and exclusion criteria for this research focused on selecting public elementary teachers from Grades 1 to 6 

who possessed at least three years of teaching experience. Teachers with this level of experience were likely to have 

encountered a variety of distributive leadership practices implemented by school heads, allowing them to provide insightful 

perspectives on the professional development opportunities available to teachers. This level of experience ensured that the 

feedback and data gathered are grounded in real-world contexts, thereby improving the reliability and relevance of the 

study’s outcomes. 

 

Furthermore, to protect the well-being and comfort of participants, it was crucial to guarantee that their involvement in the 

survey was entirely voluntary, allowing them the option to withdraw at any time without incurring any penalties or adverse 

consequences. Participants were informed that their responses were kept confidential and that they could skip any questions 

or discontinue their participation if they felt uncomfortable. This approach did not only respect their autonomy and privacy 

but also fostered a supportive environment that encourages honest and open feedback, ultimately strengthening the integrity 

and reliability of the research findings. 

 

RESEARCH INSTRUMENTS 
To collect data, this research utilized an adapted survey questionnaire tailored specifically for this study. The questionnaire 

consisted of two distinct sections, each aimed at effectively addressing the research objectives: the first section assessed 

the distributive leadership practices of school heads, while the second section explored professional development. 
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RESULTS AND DISCUSSIONS    

The findings indicate that the distributive leadership practices of school heads in terms of vision, mission, and goals are 

consistently present. This suggests that school heads frequently engage in leadership practices related to the school’s vision 

and mission, emphasizing collective goal-setting and strategic planning. The high ratings across all five items reflect a 

strong alignment with the school’s shared mission, suggesting that both teachers and administrators are involved in creating 

and reviewing the goals, which in turn fosters a sense of unity and purpose. 

 

The data further reveals that school heads place significant importance on utilizing school improvement plans to track 

progress, with the highest mean score. This indicates a proactive approach in evaluating the effectiveness of goals and 

strategies. Additionally, the consistent high ratings on statements regarding mutual understanding and support of the 

mission by teachers and administrators emphasize the collaborative effort that underpins the school’s direction. These 

findings highlight the regular and meaningful involvement of the school community in shaping and assessing the school’s 

vision and mission, reinforcing the idea that distributive leadership practices are integral to school governance. 

 

CONCLUSION AND RECOMMENDATIONS 
Presented in this chapter are the findings based on the results of data gathered, the conclusions drawn from the findings 

and the recommendations for consideration. 

 

The main focus of the study was to determine the significance of the relationship between distributive leadership practices 

of school heads and professional development of teachers in public elementary schools. The study was conducted in the 

selected public schools of Panabo Division. There were two hundred twelve (212) teachers who participated in this study. 

Descriptive correlational method of research was used in this study utilizing adapted research instruments. The said 

instruments were validated by the panel of experts and subjected to pilot testing before it was made ready for administration. 

Mean, Pearson Product Correlation of Coefficient, and Regression Analysis were the statistical tools used in analyzing the 

data. The hypotheses raised in this study were tested at 0.05 level of significance. 

 

The level of distributive leadership practices of school heads is high. This indicates that that leadership responsibilities of 

school heads are effectively shared among staff members. This approach promotes collaboration, empowers teachers, and 

fosters a sense of collective ownership in school decision-making. High distributive leadership contributes to a more 

inclusive and participatory school culture, enhancing overall organizational effectiveness. 

 

Meanwhile, the level of professional development of teachers is high. This indicates that teachers have active engagement 

in training, workshops, and other learning opportunities to enhance their skills. This high level of professional growth 

reflects a commitment to continuous improvement and staying updated with current teaching practices. As a result, it 

positively impacts instructional quality, student outcomes, and overall school effectiveness. 

 

It was found out that there is a significant relationship between distributive leadership practices of school heads and 

professional development of teachers. Moreover, all domains of distributive leadership practices of school heads are linked 

with the professional development of teachers.  This underscores the value of empowering multiple leaders within the 

school to promote continuous professional learning and development. 

 

Also, all domains of leadership practices of school heads significantly influenced the professional development of teachers. 

This suggests that that leadership actions directly impact teacher growth. Furthermore, each domain of distributive 

leadership, vision, mission, and goals, school culture, responsibility sharing, and leadership practice, was found to be 

significantly associated with teachers' professional development. This underscores the importance of school heads' 

leadership in fostering an environment that supports and enhances the continuous growth of educators. 

 

Conclusions  

Based on the findings of this study, the following conclusions were offered: The level of distributive leadership practices 

of school heads means is high which means that it is oftentimes evident. Notably, responsibility sharing is always evident 

while vision, mission, and goal of school, school culture, and leadership practices are oftentimes evident.  

 

Meanwhile, the level of professional development of teachers is high which means that it is oftentimes evident. Specifically, 

thematic knowledge is always evident while educational management, cooperation, evaluation, learning environment, and 

development of human resource are oftentimes evident. On the other hand, research base is occasionally evident.  

 

Based on the findings, distributive leadership practices of school heads and professional development are related. All 

domains of distributive leadership practices of school heads are linked to the professional development of teachers. This 

leads to the rejection of the null hypothesis.  
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Also, all domains of distributive leadership practices of school heads significantly influenced the professional development 

of teachers. Responsibility sharing indicates a higher influence on the professional development of teachers compared to 

other indicators. This leads to the rejection of the null hypothesis. 

 

The strong and positive correlation between the distributive leadership of school heads and the professional development 

of teachers aligns with the foundational principles of Distributed Leadership Theory by Spillane (2006, as cited in Harris 

et al., 2022). This theory conceptualizes leadership as a practice that is distributed among leaders, followers, and their 

situational contexts. It emphasizes the collaborative efforts of various individuals within the school who collectively guide 

and support instructional change. Leadership is viewed as a socially distributed function, carried out through the 

interactions of multiple actors rather than a single authority figure. In the context of this study, distributed leadership fosters 

professional growth and builds capacity throughout the school community. By cultivating leadership among teachers and 

other stakeholders, it nurtures a culture of continuous improvement and shared expertise. This collaborative approach 

enhances the learning environment and ensures that all members are actively engaged in advancing student achievement. 

 

Recommendations 

The following suggestions were offered based on the conclusions of the study: Based on the findings, DepEd officials may 

strengthen support for distributed leadership frameworks in schools by institutionalizing programs that promote 

responsibility sharing and collaborative leadership among school heads and teachers. Given the strong link between 

distributive leadership practices and teachers’ professional development, initiatives such as leadership training, shared 

decision-making workshops, and collaborative planning sessions should be encouraged to sustain and enhance leadership 

culture in schools. Moreover, to address areas of professional development that are less evident, such as research-based 

practices, DepEd officials may provide targeted capacity-building programs, incentives for research engagement, and 

partnerships with academic institutions to help teachers integrate research into their instructional and leadership roles. 

 

Moreover, school heads are encouraged to further strengthen distributive leadership practices by consistently involving 

teachers in decision-making, promoting a shared vision, and nurturing a positive school culture. While responsibility 

sharing is already highly evident, school heads should place greater emphasis on reinforcing the school’s mission and 

leadership practices through regular collaborative goal-setting and reflective leadership dialogues. Additionally, to enhance 

the professional development of teachers, especially in areas like research-based practices, school heads may provide 

mentoring programs, encourage action research, and create opportunities for peer learning and knowledge-sharing. These 

efforts will not only sustain high levels of teacher development but also ensure a more empowered and collaborative school 

community. 

 

Furthermore, teachers may engage in the distributive leadership practices facilitated by school heads by participating in 

shared decision-making, embracing leadership roles, and aligning their efforts with the school’s vision and goals. Since 

professional development is significantly influenced by these practices, teachers may take initiative in seeking out 

opportunities for growth, particularly in strengthening areas like research-based practices where development is less 

evident. Collaborating with peers, attending capacity-building activities, and applying leadership insights in classroom 

practices may further enhance their thematic knowledge and contribute to a more dynamic and empowered teaching 

community. 

 

Lastly, future researchers may explore the relationship between distributive leadership practices and teacher professional 

development by conducting studies in diverse educational contexts and using mixed-method approaches to gain deeper 

insights. Since the research base domain in professional development was found to be only occasionally evident, future 

studies may focus on how distributive leadership can better support research engagement among teachers. Researchers may 

also examine the long-term impact of shared leadership models on specific professional competencies, and investigate 

interventions or programs that can strengthen underdeveloped areas such as educational research and innovation within 

schools. 
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