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ABSTRACT 
This study examined the influence of innovative teaching practices on teachers’ effectiveness among selected educators in 
the Division of Panabo City. Using a descriptive-correlational research design, the study involved 116 teacher respondents 
who answered validated and pilot-tested research instruments. Statistical tools used included Weighted Mean, Pearson 
Product Moment Correlation, and Regression Analysis. Results revealed that both innovative teaching practices and 
teachers’ effectiveness were at an extensive level, suggesting that these elements were oftentimes evident in the teaching 
process. A significant relationship was found between innovative teaching practices comprising critical thinking, 
creativity, social skills, and information communication and technology skills, and teachers’ effectiveness. Regression 
analysis showed that all four domains of innovative teaching practices significantly predicted teachers’ effectiveness, with 
critical thinking having the greatest impact. The coefficient of determination indicated that 50.70% of the variance in 
teachers’ effectiveness could be explained by these innovative domains. The findings affirm the predictive power of 
innovative teaching in enhancing teacher performance and align with learning theories such as constructivism, social 
learning theory, cognitive load theory, experiential learning, and connectivism. The study recommends strengthening 
teacher training programs and policy support to further institutionalize innovation in teaching. 

KEYWORDS: Innovative Teaching Practices; Teacher Effectiveness; Critical Thinking; ICT Skills; Regression Analysis; 
Constructivist Theory; Panabo City. 
 

INTRODUCTION 
The educational landscape has significantly evolved in recent years due to technological advancements, globalization, and 

the shifting demands of 21st-century learners. These changes have emphasized the need for innovative teaching practices 

that enhance student engagement and teacher effectiveness. Innovative teaching involves the integration of creativity, 

critical thinking, problem-solving, and technology to support active learning and address diverse student needs. 

 

Globally, the COVID-19 pandemic accelerated digital learning, highlighting the importance of technological integration in 

education. Reports, such as from the World Economic Forum (2020), underscored how over 1.2 billion students were 

affected by school closures, prompting a shift to online platforms and reinforcing the need for digital literacy among 

teachers. 

 

Innovative teaching strategies—including flipped classrooms, project-based learning, and the use of ICT tools—not only 

make learning more interactive but also foster inclusivity, collaboration, and lifelong learning. In the Philippines, challenges 

such as limited resources, large class sizes, and lack of professional development hinder the widespread adoption of such 

practices. In response, the Department of Education launched initiatives like Sulong EduKalidad to address these issues 

through curriculum reform and teacher upskilling. 

 

At the local level, Panabo City Division, a predominantly rural area in Davao del Norte, faces constraints including outdated 

materials and limited technological infrastructure. Despite these barriers, there is increasing awareness of the role 

innovative practices play in enhancing teacher effectiveness. Research (e.g., Jerusalem, 2020; Akram, 2018) confirms that 

teachers using modern strategies are more likely to engage students and improve learning outcomes. 

 

This study aims to examine the extent to which teachers in Panabo City employ innovative teaching practices and how 

these relate to their effectiveness. The findings will offer insights for improving educational quality in rural settings and 

may guide future investments in teacher training and infrastructure. Ultimately, enhancing innovative practices is key to 

equipping educators and learners in underserved areas for success in a rapidly changing world. 
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REVIEW OF SIGNIFICANT LITERATURE 
This study investigates the relationship between teachers' innovative teaching practices and teacher effectiveness, guided 

by key literature emphasizing the importance of 21st-century competencies in education. The independent variable, 

innovative teaching practices, includes critical thinking, creativity, social skills, and information communication and 

technology (ICT) skills (Jerusalem, 2020). The dependent variable, teacher effectiveness, is evaluated based on subject 

matter knowledge, instructional planning, assessment, learning environment, and communication skills (Akram, 2018). 

 

Teachers’ Innovative Teaching Practices 

Innovative teaching integrates pedagogical strategies that foster creativity, collaboration, critical thinking, and digital 

competence. It is particularly relevant in today’s educational climate, shaped by technological advances and global shifts 

in learning modalities. Studies highlight the effectiveness of project-based learning, flipped classrooms, and ICT integration 

in promoting engagement and deeper learning (Hattie, 2022; Barron & Darling-Hammond, 2020). However, 

implementation remains inconsistent in regions like Panabo City due to limited infrastructure and professional development 

opportunities (Salazar, 2020; Ferrer & Medina, 2021). 

 

Critical Thinking 

Critical thinking enables learners to analyze information, assess arguments, and make rational decisions. Dewey (1933) 

and Ennis (2021) emphasized its value in reflective teaching and learning. In the classroom, it is encouraged through 

inquiry-based learning, problem-solving tasks, and decision-making activities, which help students become independent, 

analytical thinkers (Ruggiero, 2022). 

 

Creativity 

Creativity is a core 21st-century skill involving originality, innovation, and risk-taking. Theories by Sternberg and Lubart 

(1999) and frameworks like the Four Ps (Rhodes) and Four Cs (Kaufman & Beghetto, 2009) highlight how creativity 

manifests in education. Classroom strategies that stimulate creativity include open-ended projects, interdisciplinary 

teaching, and exploration-based learning (Craft, 2019; Cropley, 2019). 

 

Social Skills 

Social skills refer to the ability to interact effectively with others, build relationships, and work collaboratively. These are 

fostered through cooperative learning, peer-to-peer discussions, and inclusive classroom environments (Dinh, 2019; Yusuf, 

2018). Strong social skills among students enhance classroom harmony, leadership potential, and overall academic 

achievement (Kotluk & Kocakaya, 2018). 

 

ICT Skills 

ICT skills are increasingly essential in modern teaching. Effective use of digital tools enables personalized instruction, real-

time assessment, and interactive learning (Christmann & Badgett, 2019; Garrison & Anderson, 2020). In the Philippines, 

while challenges in access and training exist, the integration of ICT remains a priority in enhancing teaching quality and 

learner outcomes (Kaware & Sain, 2019; DepEd, 2020). 

 

STATEMENT OF THE PROBLEM 
This study determined the relationship between the teacher’s innovative teaching practices and teacher effectiveness. More 

specifically, it sought to answer the following questions: 

1. What is the extent of teacher’s innovative teaching practices in terms of: 

1.1. Critical Thinking, 

1.2. Creativity, 

1.3. Social Skills, and 

1.4. Information Communication and Technology Skills 

2. What is the extent of teacher effectiveness in terms of: 

2.1. Subject Matter Knowledge, 

2.2. Instructional Planning and Strategies, 

2.3. Assessment, 

2.4. Learning Environment, and 

2.5. Effective Communication 

3. Is there a significant relationship between the teacher’s innovative teaching practices and teacher effectiveness? 

4. Which of the domains of the teacher’s innovative teaching practices significantly influence teacher 

effectiveness? 

 

METHODOLOGY 
This chapter introduces the methodological aspect of the study. This covers the research design, research respondents, 

research instruments, data gathering procedure, and data analysis employed in this investigation. 
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Research Design 

This study employs a quantitative research approach, specifically utilizing a descriptive correlational design. Quantitative 

research is centered on gathering numerical data and using statistical analysis to understand patterns, relationships, or 

phenomena. According to Apuke (2019), quantitative methods allow for structured data collection that leads to objective 

conclusions based on statistical tools. A descriptive correlational design is particularly effective for examining how 

variables naturally relate to one another without manipulating them (Davis, 2021). This design allows the researcher to 

observe existing conditions and describe the relationship between the variables, focusing on understanding how innovative 

teaching practices (independent variable) affect teacher effectiveness (dependent variable). 

 

Descriptive research provides an in-depth look at the characteristics of the variables, without altering the study 

environment, which helps the researcher to present an accurate picture of the current conditions. As noted by Korrapati 

(2019), descriptive research serves to map out the features of a phenomenon or problem while staying neutral and non-

intrusive. On the other hand, correlational research is used to determine whether and how two variables are related. Kabir 

(2018) explains that correlational research seeks to understand the degree to which changes in one variable are associated 

with changes in another, making this method appropriate for studying the connection between teachers’ innovative practices 

and their overall effectiveness. 

 

By adopting a descriptive correlational design, this study aims to measure the strength and direction of the relationship 

between the independent and dependent variables, without influencing any variables directly. This design is valuable 

because it allows researchers to observe and describe real-world interactions between teachers’ instructional methods and 

their effectiveness, as outlined by Creswell & Creswell (2019). Through this approach, the study will contribute to 

understanding how innovative teaching practices influence teacher effectiveness, providing useful insights for educational 

leaders and policymakers. 

 

Research Respondents 

In this study, the respondents consist of 116 teachers selected using systematic sampling to ensure a representative and 

diverse group. The selection process includes teachers from various public and private schools in Panabo City, representing 

different educational levels and subject specializations. Systematic sampling ensures that the respondents reflect the 

broader teaching population, enabling a more accurate analysis of innovative teaching practices and their relationship with 

teacher effectiveness. Systematic sampling methods, as noted by Creswell and Creswell (2019), allow for generalizable 

findings because of their organized and structured approach, eliminating bias in the selection process. The focus is on 

gathering a balanced sample of teachers who have varied teaching experiences and backgrounds to provide comprehensive 

insights. 

 

A sample size of 116 respondents is appropriate for this study’s correlational design, as it ensures that the data collected is 

sufficient for statistical analysis while maintaining validity and reliability in the findings. A sample size of this magnitude 

allows for the identification of relationships between innovative teaching practices and teacher effectiveness, as 

recommended by Apuke (2019), who highlights that larger sample sizes in quantitative research contribute to more robust 

and generalizable results. The chosen sample size also enables the study to detect significant correlations between the 

variables, ensuring that the research provides meaningful and actionable conclusions. 

 

This group of respondents will provide critical data for the study, contributing valuable perspectives on the application of 

innovative teaching practices. Their feedback will help identify the strategies that are most effective in enhancing teacher 

performance and student outcomes. The diversity of the sample will ensure that the findings are applicable across various 

educational contexts, thereby making the results relevant to policymakers, school administrators, and educators. This 

relevance is further supported by Davis (2021), who notes that diverse respondent groups in educational research are crucial 

for drawing conclusions that are widely applicable. 

 

.Research Instruments 

The primary instrument for data collection was a structured, adapted questionnaire designed to measure both teachers’ 

innovative teaching practices and teacher effectiveness. It utilized closed-ended, Likert-scale items to quantify 

participants’ perceptions. 

Teacher’s Innovative Teaching Practices 

Adapted from Jerusalem (2020), the instrument contained 40 items across four indicators: 

• Critical thinking (Items 1–11) 

• Creativity (Items 12–23) 

• Social skills (Items 24–32) 

• ICT skills (Items 33–40) 

Pilot testing yielded a Cronbach’s alpha of 0.94, indicating high internal consistency. This suggests that the instrument 

reliably measures the targeted competencies. 
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Interpretation Scale for innovative teaching practices: 

• 4.20–5.00 – Very Extensive: Always evident 

• 3.40–4.19 – Extensive: Oftentimes evident 

• 2.60–3.39 – Moderately Extensive: Occasionally evident 

• 1.80–2.59 – Less Extensive: Seldom evident 

• 1.00–1.79 – Not Extensive: Never evident 

Teacher Effectiveness 

Adapted from Akram (2018), the instrument consisted of 26 items covering five indicators: 

• Subject matter knowledge (Items 1–6) 

• Instructional planning and strategies (Items 7–12) 

• Assessment (Items 13–17) 

• Learning environment (Items 18–23) 

• Effective communication (Items 24–26) 

Pilot testing produced a Cronbach’s alpha of 0.85, confirming strong reliability and internal consistency. 

Interpretation Scale for teacher effectiveness: 

• 4.20–5.00 – Very Extensive: Always evident 

• 3.40–4.19 – Extensive: Oftentimes evident 

• 2.60–3.39 – Moderately Extensive: Occasionally evident 

• 1.80–2.59 – Less Extensive: Seldom evident 

• 1.00–1.79 – Not Extensive: Never evident 

The instruments were contextualized and refined based on feedback from the research adviser, panel members, and expert 

validators to ensure clarity and construct validity. 

 

RESULTS AND DISCUSSIONS 
This chapter presents the results of the study. These are the findings of the problems in the previous chapter. These are 

presented both in textual and tabular form. 

The Extent of Innovative Teaching Practices of Teachers 

This study assessed the extent of innovative teaching practices of teachers in terms of critical thinking, creativity, social 

skills, and information communication and technology (ICT) skills. Findings reveal that all indicators were rated at an 

extensive level, with an overall mean of 4.07. Among the domains, ICT skills ranked highest (M=4.11), followed by 

creativity (M=4.08), critical thinking (M=4.06), and social skills (M=4.04). 

 

Critical Thinking 

Teachers frequently employed strategies that encouraged higher-order thinking, including training students in 

metacognition (M=4.18), adapting teaching to classroom realities (M=4.15), and focusing on teaching objectives 

(M=4.14). These findings affirm the integration of reflective and analytical teaching approaches that align with Jerusalem 

(2020), Dewey and Ennis (2021), and Ruggiero (2022), who emphasized critical thinking as essential in modern education. 

 

Creativity 

Innovative teaching in terms of creativity was evident through differentiated instruction (M=4.13), assuming diverse 

teaching roles (M=4.16), and promoting love for learning (M=4.14). The findings support Craft’s (2019) concept of "little-

c creativity," Florida’s (2020) innovation perspective, and Sternberg’s (2019) investment theory of creativity, which 

highlights risk-taking and flexibility as essential in teaching. 

 

Social Skills 

Social-emotional learning was found to be extensively practiced, with teachers showing empathy to diverse learners 

(M=4.10), providing opportunities for student expression (M=4.08), and promoting teamwork (M=4.07). These results are 

consistent with the works of Dinh (2019), Yusuf (2018), and Sriyanto et al. (2019) on the role of communication and self-

regulation in student development. 

 

Information Communication and Technology (ICT) Skills 

Teachers effectively utilized ICT to organize classroom activities (M=4.17), provoke deeper learning (M=4.16), and engage 

students (M=4.15). These findings align with Christmann & Badgett (2019), Kaware & Sain (2019), and Trilling & Fadel 

(2022), who emphasized ICT’s role in enhancing student engagement and digital competence. 

 

Summary and Implications 

The study confirms that teachers in the division exhibit extensive use of innovative teaching practices across all domains, 

aligning with UNESCO’s (2019) call for transformative pedagogy. It supports the findings of Ghavifekr et al. (2019) on the 

critical role of technology in education and resonates with DepEd (2021) goals under the K–12 curriculum. 
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Despite these positive results, challenges such as limited access to professional development and technological resources 

persist, as noted by Salazar (2020) and Zhu (2020). However, the adaptability demonstrated by teachers, particularly in 

resource-limited settings like Panabo City Division, reflects resilience and commitment to innovation, echoing the findings 

of Ferrer & Medina (2021) and Kline (2020). 

 

Ultimately, the study underscores the importance of continuous teacher support, training, and encouragement to foster 

innovative, student-centered teaching practices that prepare learners for the demands of the 21st century. 

 

 CONCLUSION AND RECOMMENDATIONS 
Presented in this chapter are the findings based on the results of the data, the conclusions drawn from the findings, and the 

recommendations for consideration. 

 

The main focus of the study was to determine the significance of the relationship between innovative teaching practices 

and teachers’ effectiveness. The study was conducted with the selected teachers from the Division of Panabo City. There 

were two hundred (116) teachers who participated in this study. A descriptive correlational method of research was used in 

utilizing adopted research instruments. The said instruments were validated by the panel of experts and subjected to pilot 

testing before it was made ready for administration. Weighted Mean, Pearson Product Moment Correlation, and Regression 

Analysis were statistical tools used in analyzing the data. The hypotheses in this study were tested at a 0.05 level of 

significance. 

 

The major findings of the study were the following: the extent of the innovative teaching practices of the teachers is 

extensive. Meanwhile, the extent of the teachers’ effectiveness of the teachers is also extensive. It was found that there is a 

significant relationship between innovative teaching practices and the teachers’ effectiveness. The hypotheses of no 

significant relationship between innovative teaching practices and teachers’ effectiveness and none of the domains of 

innovative teaching practices significantly influence the teachers’ effectiveness were rejected. 

 

Conclusions 

Based on the findings of this study, the following conclusions were offered: 

The extent of innovative teaching practices is extensive, which implies that it is oftentimes evident. All dimensions of 

innovative teaching practices are at an extensive level, which means it is oftentimes evident. Meanwhile, the extent of 

teachers’ effectiveness is also extensive, which means that it is oftentimes evident. All dimensions of teachers’ effectiveness 

are oftentimes evident. Both variables call for all school members to work hand in hand to strengthen the existing status of 

the innovative teaching practices and teachers’ effectiveness. 

 

Based on the findings, innovative teaching practices, and teachers’ effectiveness are correlated. Also, innovative teaching 

practices significantly influences teachers’ effectiveness. All domains of innovative teaching practices, namely, critical 

thinking, creativity, social skills, and information communication and technology skills significantly influence teachers’ 

effectiveness by registering a p-value of .000 which is less than .05 in the level of significance. This leads to the rejection 

of the null hypotheses. Further, the result indicates that for every unit increase in the four domains of innovative teaching 

practices, teachers’ effectiveness also increases. 

 

Recommendations 

The following suggestions were offered based on the conclusions of the study: 

For Teachers, it is imperative to continuously cultivate and integrate innovative teaching practices in their instructional 

delivery. Since the study showed that critical thinking, creativity, social skills, and information communication and 

technology skills significantly influence teacher effectiveness, educators should regularly engage in professional 

development programs that enhance these domains. Teachers are encouraged to embrace reflective teaching, experiment 

with new methodologies, incorporate digital tools into their lessons, and foster collaborative learning environments that 

stimulate both cognitive and social development. By doing so, they not only become more effective in delivering the 

curriculum but also more responsive to the evolving needs of 21st-century learners. 

 

For Higher Officials in the Department of Education, the findings highlight the importance of policy support in promoting 

innovation at the classroom level. It is recommended that national and regional offices allocate more resources and support 

systems for continuous teacher training specifically focused on innovative pedagogies. Furthermore, the integration of 

innovation-based performance metrics into teacher evaluation and school accreditation systems may incentivize sustained 

efforts toward teaching effectiveness. Education officials must also consider embedding innovation-related competencies 

in teacher qualification standards, as these are proven predictors of professional growth and student success. 

 

For School Principals, their role as instructional leaders becomes even more critical in fostering a culture of innovation. 

School heads should encourage and model best practices in teaching innovation and provide enabling environments that 

support experimentation, collaboration, and the use of ICT in instruction. They should also organize learning action cells 
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or professional learning communities where teachers can share and co-develop innovative strategies that align with the 

school's goals. By building a supportive ecosystem, principals ensure that the momentum for innovation and effectiveness 

becomes part of the school’s culture and vision. 

 

For Future Researchers, this study opens pathways for more focused investigations on how each domain of innovative 

teaching impacts specific areas of teacher performance or student outcomes. It is recommended that future studies explore 

longitudinal designs to trace the long-term effects of sustained innovation in teaching. Moreover, expanding the research 

to include diverse educational settings and levels, such as early childhood or tertiary education, may yield broader insights. 

Future researchers can also consider exploring moderating variables such as teacher motivation, school leadership style, or 

student demographics to further contextualize the impact of innovative teaching practices. By recognizing the significance 

of the interconnectedness of innovative teaching practices and teacher effectiveness in education, all stakeholders can 

contribute to creating dynamic learning environments that foster professional excellence and improved learner outcomes. 
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