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ABSTRACT 

Background: Public speaking anxiety (PSA) and social anxiety (SA) are among the most common psychological challenges faced 

by university students. While both are known to impair academic performance, their broader impact on quality of life (QoL) remains 

underexplored, particularly in non-clinical student populations.  

Objective: This study aimed to examine the associations between PSA, SA, and QoL among university students, with the hypothesis 

that higher PSA and SA would be negatively associated with QoL.  

Methods: A cross-sectional design was employed with a sample of 100 undergraduate students (54 females, 46 males) recruited from 

public and private universities in India. Participants completed three standardized measures: the Personal Report of Public Speaking 

Anxiety (PRPSA), the Liebowitz Social Anxiety Scale (LSAS), and the Quality of Life Inventory (QOLI). Data were analyzed 

using Pearson’s correlations and multiple regression, controlling for demographic variables.  

Results: Descriptive findings indicated moderately high levels of PSA (M = 127.3, SD = 18.2) and SA (M = 87.5, SD = 14.6), 

alongside average-to-low QoL scores (M = 1.25, SD = 0.52). Correlation analyses revealed significant negative associations between 

both PSA and QoL (r = –.46, p < .01) and SA and QoL (r = –.42, p < .01). Regression analysis confirmed that PSA (β = –.32, 

p = .003) and SA (β = –.28, p = .017) were independent negative predictors of QoL, accounting for 37% of its variance. Conclusion: 

Findings support the hypothesis that PSA and SA are strongly linked to diminished QoL among university students. Both anxieties, 

while interrelated, contribute uniquely to well-being outcomes. These results highlight the need for targeted interventions such as 

communication skills training, cognitive-behavioral approaches, and mental health support services to reduce anxiety and promote 

holistic student well-being in higher education contexts. 
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INTRODUCTION  
Public speaking anxiety (PSA) and social anxiety (SA) are among the most pervasive psychological challenges faced by university 

students. Both are strongly tied to fear of negative evaluation, avoidance of performance situations, and physiological arousal during 

social encounters. While these anxieties are frequently studied for their impact on academic performance, less attention has been 

given to their broader influence on students’ quality of life (QoL). 

 

Quality of life refers to a multidimensional construct encompassing satisfaction with personal, social, academic, and emotional 

domains (Frisch, 1994). When anxiety restricts participation in academic and social contexts, students’ perceived QoL may 

deteriorate. Understanding these associations is particularly important in higher education, where communication and interpersonal 

skills form the foundation of long-term success and well-being. 
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Theoretical Perspectives 

Several theoretical frameworks explain why PSA and SA might erode QoL: 

• Cognitive models of social anxiety emphasize maladaptive self-focus and fear of negative evaluation (Clark & Wells, 

1995; Rapee & Heimberg, 1997). These mechanisms create distress during public speaking and general social encounters, 

reducing confidence and enjoyment in daily activities. 

• Self-efficacy theory (Bandura, 1977) suggests that low confidence in one’s ability to communicate effectively amplifies 

avoidance, which in turn reduces opportunities for achievement and positive reinforcement. This cycle contributes to 

diminished life satisfaction. 

• Stress and coping theory (Lazarus & Folkman, 1984) proposes that students appraise speaking tasks as threatening rather 

than manageable, producing ongoing stress that interferes with psychological and social well-being. 

Together, these frameworks support the expectation that PSA and SA, when elevated, will be negatively associated with QoL in 

university populations. 

 

Empirical Evidence 

Evidence across cultures reinforces these theoretical expectations. Students with PSA often avoid classroom participation, 

presentations, and networking opportunities, which undermines their academic belonging and sense of competence (Marinho et al., 

2017; Quilty et al., 2003). Similarly, SA has been consistently linked with poorer life outcomes, including impaired relationships, 

loneliness, and reduced self-worth (Russell & Topham, 2012; Vilaplana-Pérez et al., 2021). 

 

Mendlowicz and Stein (2000) demonstrated that individuals with anxiety disorders report significantly lower QoL across emotional 

and social domains. Even at subclinical levels, anxiety symptoms disrupt daily functioning and limit opportunities for growth 

(Miranda et al., 2020). More recently, studies among student populations indicate that PSA and SA are not only prevalent but also 

strongly predictive of reduced satisfaction with university life, peer relationships, and overall well-being (Lintner & Belovecová, 

2024; Sukmasetya & Dwihantoro, 2024). 

 

In the Indian academic context, where large class sizes, competitive environments, and limited counseling resources often prevail, 

the burden of PSA and SA may be particularly pronounced. Female students and those in public universities frequently report 

heightened anxiety levels (Taylor et al., 2024; Rahman et al., 2024). These structural and cultural stressors suggest that QoL 

impairments linked to PSA and SA may be both widespread and context-dependent. 

 

Research Gap 

While there is substantial evidence on the prevalence of PSA and SA, fewer studies have specifically examined their associations 

with QoL in non-clinical student populations. Most research has emphasized academic performance outcomes rather than holistic 

life satisfaction. Furthermore, the unique contribution of PSA relative to broader SA remains underexplored, despite its centrality in 

university experiences. 

 

Objective and Hypothesis 

The present study therefore focuses exclusively on the following objective: 

• Objective: To assess the associations of public speaking anxiety and social anxiety with quality of life among university 

students. 

Correspondingly, the guiding hypothesis is: 

• Hypothesis: Public speaking anxiety and social anxiety will be negatively associated with students’ quality of life. 

 

Significance 

By narrowing the focus to the QoL outcomes of PSA and SA, this study contributes to both theoretical and applied psychology. It 

highlights how communication-related anxieties extend beyond academic difficulties to shape broader aspects of students’ well-

being. Findings will inform counseling practices, university support services, and policy frameworks aimed at reducing anxiety and 

enhancing student life quality in higher education. 

 

Literature Review  

Public speaking anxiety (PSA) and social anxiety (SA) are closely related but not identical phenomena that commonly affect 

university students. PSA refers specifically to fear or distress tied to speaking before an audience, while SA refers to a broader fear 

of negative evaluation across many social situations. Both produce avoidance, physiological arousal, and cognitive self-monitoring 

that reduce participation in academic and social life — mechanisms that plausibly reduce subjective quality of life (QoL). The 

literature below summarizes theoretical foundations, empirical evidence on prevalence and correlates, and specific studies linking 

these anxieties with QoL. 
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Theoretical grounding 

Cognitive-behavioral frameworks provide a primary explanation for how social fears translate into impaired life quality. Clark and 

Wells (1995) and Rapee and Heimberg (1997) describe social anxiety as driven by negative self-focused attention, biased 

interpretation of social cues, anticipatory anxiety, and safety behaviours that prevent corrective learning. In speaking contexts these 

processes are concentrated: performers anticipate scrutiny, overestimate the likelihood and cost of negative evaluation, and 

consequently avoid or under-prepare for speaking tasks — patterns that limit mastery experiences and hence reduce life satisfaction 

(Clark & Wells, 1995; Rapee & Heimberg, 1997).  

 

Bandura’s self-efficacy theory (1977) adds that confidence in one’s communicative abilities moderates how students cope with 

speaking demands. Low speaking self-efficacy leads to avoidance and fewer opportunities to build competence, creating a 

downward spiral of performance and wellbeing (Bandura, 1977).  

Finally, stress-and-coping models (Lazarus & Folkman, 1984) describe how appraisal and coping resources shape outcomes: if 

students appraise speaking events as threats and lack coping resources, anxiety will produce sustained stress that bleeds into 

emotional and social domains of life  i.e., QoL deterioration. 

 

Prevalence and Correlates Among Students 

Large and varied studies indicate PSA and SA are common in university populations. Marinho et al. (2017), surveying over 1,100 

undergraduates, found about 64% reported fear of public speaking, with higher odds for female students and those who rarely engage 

in public speaking (Marinho et al., 2017). Bodie’s (2010) comprehensive review similarly underscores how PSA ranks among the 

most prevalent performance fears and ties the condition to rumination and physiological symptoms (Bodie, 2010).  

 

Social anxiety has a robust epidemiological base showing significant prevalence in late adolescence and early adulthood, with 

gender differences (females showing higher rates) and clear functional impact (McLean et al., 2011). Institutional and pedagogical 

contexts also shape levels of anxiety: smaller class sizes and structured communicative training (more common in some private 

institutions) are associated with lower PSA, while large, impersonal settings correlate with greater anxiety (Rahman et al., 2024; 

Lintner & Belovecová, 2024). 

 

Linking anxiety to Quality of Life 

Quality of Life is a multidimensional construct  emotional, social, occupational/academic and physical domains  typically measured 

via instruments like the QOLI (Frisch, 1994). Anxiety disorders consistently relate to lower QoL: Mendlowicz and Stein (2000) 

reviewed epidemiological and clinical studies and reported significant QoL deficits across anxiety disorders, especially in social 

functioning and life satisfaction (Mendlowicz & Stein, 2000).  

 

In student samples, PSA and SA reduce opportunities for engagement (presentations, group work, networking), which directly 

impacts academic belonging and perceived competence — central elements of QoL in young adults (Russell & Topham, 2012; 

Vilaplana-Pérez et al., 2021). For instance, students who avoid presentations miss feedback and recognition, which stunts growth 

and satisfaction; socially anxious students may withdraw socially and report loneliness and poor peer support, further harming QoL. 

Recent empirical work specifically links PSA/SA to life-satisfaction metrics. Cross-sectional studies show moderate to strong 

negative correlations between anxiety scores and QoL indices; regression analyses in some samples indicate anxiety symptoms 

predict QoL decrement even after controlling for demographics and academic variables (e.g., Lintner & Belovecová, 2024; 

Sukmasetya & Dwihantoro, 2024). These studies suggest both direct effects (anxiety reducing satisfaction) and indirect effects 

mediated by avoidance, poorer academic outcomes, and social isolation. 

 

Distinguishing PSA from SA in relation to QoL 

Although PSA and SA are correlated, there is reason to examine their unique contributions to QoL. PSA is situation-specific: it may 

severely impair academic opportunities (presentations, conferences) without causing pervasive social withdrawal. SA, by contrast, 

is broader and can reduce daily social functioning across contexts. Thus, PSA may impact QoL primarily through academic/self-

efficacy pathways (missed opportunities, academic self-concept), whereas SA affects relational and emotional QoL more widely. 

This distinction matters for interventions: exposure and skill-focused work may strongly reduce PSA’s QoL effects, while CBT 

targeting core social beliefs may be necessary to remediate SA-related QoL deficits. 

 

Gaps and Implications 

Despite converging evidence that both anxieties damage QoL, gaps remain. Few studies directly compare the unique variance in 

QoL explained by PSA versus SA in the same sample; most either focus on one construct, or conflate PSA with general social 

anxiety. Additionally, region-specific data (e.g., in Indian university contexts) are sparse, limiting culturally sensitive interpretations. 

Finally, longitudinal work is scarce, making causal inferences difficult: elevated anxiety plausibly lowers QoL, but low QoL may 

also exacerbate anxiety. 
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Overall, theory and empirical data converge to predict that higher PSA and SA are associated with lower QoL among university 

students. The present study addresses the gap by testing these associations concurrently (using PRPSA for PSA, LSAS for SA, and 

QOLI for QoL) and by estimating the relative predictive power of each anxiety construct on QoL in a student sample. 

 

METHODOLOGY 
Research Design 

The present study employed a cross-sectional, quantitative research design to examine the associations between public speaking 

anxiety, social anxiety, and quality of life among university students.  

 

Participants 

A total of 100 university students participated in the study. A stratified random sampling method was used to ensure adequate 

representation across gender, academic discipline (social sciences and sciences), and university type (public and private). 

• Gender distribution: 54 females and 46 males 

• Age range: 18 to 25 years (M = 20.8, SD = 1.9) 

• Academic stream: 52 students from social sciences, 48 from sciences 

• University type: 56 students from public universities, 44 from private universities 

Inclusion criteria required that participants be full-time undergraduate students enrolled in Indian universities, aged between 18 and 

25 years. Students with prior clinical diagnoses of psychiatric disorders or ongoing psychotherapeutic/psychiatric treatment were 

excluded to ensure the sample reflected a non-clinical population. 

 

Measures 

Three standardized instruments were used in the study: 

1. Personal Report of Public Speaking Anxiety (PRPSA; McCroskey, 1970) 

A 34-item self-report measure widely used to assess anxiety associated with public speaking. Responses are recorded on a 5-point 

Likert scale (1 = strongly disagree to 5 = strongly agree). Scores range from 34 to 170, with higher scores indicating greater public 

speaking anxiety.The PRPSA has demonstrated high internal consistency (Cronbach’s α > .90). 

2. Liebowitz Social Anxiety Scale (LSAS; Liebowitz, 1987) 

A 24-item measure assessing fear and avoidance across performance and social interaction situations. Each item is rated for fear (0 

= none to 3 = severe) and avoidance (0 = never to 3 = usually). Total scores can range from 0 to 144, with higher scores reflecting 

greater levels of social anxiety. The LSAS has been validated in both clinical and non-clinical samples with excellent reliability. 

3. Quality of Life Inventory (QOLI; Frisch, 1994) 

A multidimensional measure of life satisfaction across 16 domains (e.g., work, relationships, self-esteem). Respondents rate 

importance (0 = not important to 2 = very important) and satisfaction (–3 = very dissatisfied to +3 = very satisfied) for each 

domain. Weighted scores are averaged to yield an overall QoL index, with higher scores representing greater life satisfaction. The 

QOLI has shown robust psychometric properties across diverse populations. 

 

Procedure 

Approval for the study was obtained from the Institutional Ethics Committee. After securing permission from university authorities, 

students were contacted through classroom announcements and official mailing lists. Participation was voluntary, and informed 

consent was obtained prior to data collection. 

The questionnaires (PRPSA, LSAS, and QOLI) were administered in group settings, taking approximately 30–35 minutes to 

complete. To minimize response bias, students were assured of confidentiality and anonymity. Completed questionnaires were 

screened, and those with more than 10% missing responses were excluded from analysis. 

 

Data Analysis 

Data were analyzed using IBM SPSS Statistics (Version 27). Descriptive statistics (mean, standard deviation, frequency) were 

computed for demographic variables and study measures. Reliability of each scale was assessed using Cronbach’s alpha. 

To test the hypothesis that public speaking anxiety and social anxiety are negatively associated with quality of life, the following 

analyses were conducted: 

1. Pearson’s product–moment correlation to assess bivariate relationships between PRPSA, LSAS, and QOLI scores. 

2. Multiple linear regression analysis to determine the unique contribution of PSA and SA in predicting QoL. Demographic 

variables (gender, age, university type, and discipline) were entered as control variables. 

Statistical significance was set at p < .05. 
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RESULTS 
Descriptive Statistics 

Descriptive statistics for public speaking anxiety (PRPSA), social anxiety (LSAS), and quality of life (QOLI) are presented in Table 

1. 

Table 1. Descriptive statistics for study variables (N = 100) 

Variable Mean (M) Standard Deviation (SD) Minimum Maximum Cronbach’s α 

PRPSA (Public Speaking Anxiety) 127.3 18.2 85 165 .92 

LSAS (Social Anxiety) 87.5 14.6 54 120 .89 

QOLI (Quality of Life) 1.25 0.52 –0.35 2.35 .86 

The result (table 1) demonstrated moderately high levels of both public speaking anxiety and social anxiety, alongside average-to-

low overall quality of life scores. Internal consistency reliability (Cronbach’s α) was satisfactory for all instruments. 

 

Correlation Analysis 

Pearson’s product–moment correlations were computed to test the hypothesis that higher levels of PSA and SA would be associated 

with lower quality of life. 

Table 2. Correlation matrix among study variables 

Variable PRPSA LSAS QOLI 

PRPSA – .31** –.46** 

LSAS .31** – –.42** 

QOLI –.46** –.42** – 

                                                 Note: *p < .05; **p < .01 

Results(table 2) indicated a significant negative correlation between PRPSA and QOLI (r = –.46, p < .01) and between LSAS and 

QOLI (r = –.42, p < .01). This suggests that students with higher levels of public speaking anxiety and social anxiety reported lower 

quality of life. Additionally, PSA and SA were positively correlated (r = .31, p < .01), reflecting their conceptual overlap. 

 

Regression Analysis 

A multiple linear regression analysis was conducted with quality of life as the dependent variable and PSA and SA as predictors, 

controlling for gender, age, university type, and academic discipline. 

 

Table 3. Multiple Regression predicting quality of life 

Predictor B SE B β t p 

Gender (Female = 1, Male = 0) –0.08 0.07 –.09 –1.14 .258 

Age 0.02 0.01 .12 1.47 .144 

University type (Public = 1, Private = 0) –0.11 0.08 –.10 –1.35 .181 

Discipline (Social sciences = 1, Sciences = 0) –0.07 0.07 –.08 –1.01 .315 

PRPSA –0.021 0.007 –.32 –3.05 .003** 

LSAS –0.018 0.008 –.28 –2.44 .017* 

Model summary: R² = .37, Adjusted R² = .33, F(6, 93) = 8.91, p < .001 

The overall model was statistically significant, explaining 37% of the variance in quality of life. Both PSA (β = –.32, p = .003) and 

SA (β = –.28, p = .017) emerged as significant negative predictors of QoL, even after accounting for demographic factors. Gender, 

age, university type, and discipline did not significantly predict QoL(table 3). 

 

Summary of Findings 

• Hypothesis is supporting: higher PSA and SA were both significantly associated with lower quality of life. 

• PSA and SA were moderately interrelated but uniquely contributed to predicting QoL. 

• Together, PSA and SA accounted for a substantial proportion of variance in QoL (37%), highlighting their importance as 

risk factors in student well-being. 

 

DISCUSSION 
The present study investigated the associations of public speaking anxiety (PSA) and social anxiety (SA) with quality of life (QoL) 

among university students. Consistent with the proposed hypothesis, findings revealed that both PSA and SA were significantly and 

negatively associated with QoL. Importantly, regression analysis indicated that each form of anxiety uniquely predicted lower QoL, 

even when demographic variables were controlled. These results highlight that communication-related anxieties are not only 

academic challenges but also broader psychological barriers that affect overall student well-being. 
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PSA, SA, and Quality of Life: A Converging Picture 

The observed negative associations between both PSA and SA with QoL are in line with prior research suggesting that anxiety 

disrupts functioning across multiple life domains. The moderate correlations (PSA–QoL: r = –.46; SA–QoL: r = –.42) suggest that 

students who report heightened fear of speaking or social evaluation experience substantial declines in life satisfaction, including 

emotional, social, and academic dimensions. 

 

This finding supports Mendlowicz and Stein’s (2000) conclusion that anxiety disorders are associated with lower QoL across social 

and emotional functioning. Even in non-clinical samples, such as the current one, anxiety symptoms appear to exert a measurable 

negative impact on students’ sense of well-being. Similarly, Russell and Topham (2012) reported that social anxiety impedes student 

learning and diminishes satisfaction with university life. By showing comparable results within an Indian student context, the present 

study extends this literature and underscores the cross-cultural relevance of these associations. 

 

Unique Contributions of PSA and SA 

Although PSA and SA were positively correlated (r = .31), the regression analysis demonstrated that each uniquely predicted QoL. 

This indicates that while they share common features—such as fear of negative evaluation—they also exert distinct effects. 

 

PSA appears to impact QoL primarily through academic and self-efficacy pathways. Students with high PSA may avoid speaking 

in class, delivering presentations, or engaging in group work, thereby missing out on critical learning and networking opportunities. 

Over time, these missed experiences may reduce self-esteem, academic belonging, and perceptions of personal growth—all central 

elements of QoL (Quilty et al., 2003; Sukmasetya & Dwihantoro, 2024). 

 

By contrast, SA exerts its effects through broader interpersonal and emotional pathways. Students high in SA may withdraw from 

peer interactions, avoid extracurricular activities, and experience chronic self-consciousness, leading to loneliness and reduced 

social support (Vilaplana-Pérez et al., 2021; Rakhmaniar, 2023). This undermines relational satisfaction and emotional stability, 

producing a pervasive negative impact on QoL. 

 

Thus, while PSA and SA overlap conceptually, distinguishing their contributions is valuable. Interventions targeting PSA may 

emphasize exposure to speaking situations and skill development, while interventions targeting SA may require broader cognitive 

restructuring and social skills training. 

 

Comparison with Previous Research 

The present results align with international findings. For example, Marinho et al. (2017) and Bodie (2010) described PSA as one of 

the most common fears among students, interfering with learning and personal development. Similarly, McLean et al. (2011) noted 

that SA is particularly prevalent in late adolescence and early adulthood, precisely the demographic of university students. The 

current study replicates these findings while extending them to demonstrate their measurable impact on QoL within an Indian 

sample. 

 

The results also resonate with studies linking anxiety to diminished well-being. Mendlowicz and Stein (2000) reported that 

individuals with anxiety disorders exhibit lower life satisfaction across domains. More recently, studies by Miranda et al. (2020) 

and Lintner & Belovecová (2024) have emphasized the importance of addressing even subclinical levels of PSA and SA, as they 

significantly reduce daily functioning and satisfaction. The present findings add empirical support to these observations by showing 

that both anxieties, even when overlapping, uniquely predict QoL variance. 

 

CONCLUSION 
This research demonstrates that public speaking anxiety and social anxiety significantly compromise the quality of life of university 

students. By clarifying the unique contributions of PSA and SA, the findings emphasize the importance of targeted, evidence-based 

interventions to foster both academic success and holistic well-being. Addressing these anxieties is not merely an academic concern 

but a broader imperative for improving students’ emotional health, social connectedness, and life satisfaction. 
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