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ABSTRACT

This study examined the implementation of Communicative Language Teaching (CLT) as a tool for improving the communicative
competence of public secondary school students in the Division of Lucena City. It determined the extent of CLT use across grammatical,
sociolinguistic, discourse, and strategic competences; explored teachers’ perceptions of its effectiveness;, and identified problems
encountered in classroom application. Using a descriptive-correlational quantitative design, data were gathered from English teachers
of fourteen junior high schools through a validated questionnaire. Findings revealed that CLT strategies were extensively practiced and
perceived as highly effective in encouraging authentic communication and learner participation. However, limited English proficiency,
large class sizes, and inadequate materials remained challenges. Statistical analysis showed significant differences in the extent of CLT
use when grouped according to years of service. The study concludes that CLT continues to be a viable and powerful approach in
fostering communicative competence and recommends sustained teacher training, collaborative learning, and policy support to ensure
its consistent application in the Philippine public-school context.
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INTRODUCTION that could

inform instructional improvement and policy

English occupies a prominent role in the Philippine educational
system as the principal medium of instruction and a language of
global participation. Despite this, Filipino learners continue to
perform below expected levels in international assessments such
as the Programme for International Student Assessment (PISA,
2018), which revealed persistent deficiencies in reading
comprehension and language use. To address these concerns,
communicative competence has been identified by the
Department of Education as a crucial learning outcome across
grade levels.

Communicative Language Teaching (CLT) emerged as an answer
to these challenges. It emphasizes language as a means of
communication rather than a set of isolated grammatical rules. By
engaging students in meaningful interaction, CLT enables them
to use English in authentic situations and to develop fluency
alongside accuracy.

In the Division of Lucena City, several initiatives such as Project
4B’s (Every Child Reads and Counts) have been introduced to
strengthen literacy and communication skills. Yet, despite these
efforts, many students still struggle to express ideas confidently
in English. This study therefore explores the use of CLT as a
framework for developing communicative competence among
public-school students in Lucena City, providing empirical data

formulation.

REVIEW OF SIGNIFICANT LITERATURE

The review of related literature presents the theoretical and
empirical foundations of the study, which is anchored on the
principles of Communicative Language Teaching (CLT). It
discusses how CLT has evolved as a learner-centered approach
that prioritizes authentic communication as both the means and
goal of language learning. The reviewed works provide an
overview of the role of English in Philippine education, the
theoretical bases of CLT, and the four components of
communicative  competence—grammatical,  sociolinguistic,
discourse, and strategic. The section also highlights relevant
studies conducted locally and abroad that validate the use of CLT
in enhancing the communicative competence of students while
addressing  the contextual challenges of classroom
implementation.

The English Language in Philippine Education

The review began by emphasizing the role of English as both an
official and instructional language in the Philippines. It continues
to influence students’ access to higher education and employment
opportunities (Reyes & Valerio, 2019). However, gaps in
proficiency remain, especially between public and private school
learners. These disparities are attributed to limited exposure to
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authentic communication and the persistent use of grammar-
translation  approaches (Maestre &  Gindidis, 2016).
Consequently, the reviewed studies recommend communicative
and learner-centered approaches to bridge these gaps and
strengthen functional language use among students.

Theoretical Foundations of CLT

The theoretical underpinnings of the study are drawn from
Communicative Language Teaching (CLT), which emerged
through the frameworks of Canale and Swain (1984) and
Richards and Rodgers (2014). These scholars identified
communicative competence as a combination of grammatical,
sociolinguistic, discourse, and strategic components. CLT
promotes language learning through meaningful interaction,
authenticity, and learner engagement rather than mechanical
drills. It also highlights the importance of using language for real
communication tasks that develop both fluency and accuracy.

Grammatical Competence

Grammatical competence refers to a learner’s ability to use
accurate syntax, morphology, vocabulary, and pronunciation.
Within the CLT framework, grammar instruction is
contextualized rather than rule-based, allowing students to infer
language patterns through communicative activities (Alejo,
2014). Local studies by Bargo and Go (2021) support this view,
showing that Filipino learners achieve better grammatical
mastery when they are exposed to interactive exercises rather than
rote memorization.

Sociolinguistic Competence

Sociolinguistic competence pertains to the ability to use language
appropriately across social and cultural settings. Canale and
Swain (1984) explain that this competence involves sensitivity to
context, politeness, and the norms of interaction. In Philippine
classrooms, learners often translate directly from Filipino or local
dialects, leading to pragmatic inaccuracies (Reyes & Valerio,
2019). To address this, CLT encourages the use of real-life
simulations, role-plays, and dialogue-based tasks that foster
awareness of social appropriateness and cultural nuances in
communication.

Discourse Competence

Discourse competence is defined as the capacity to organize
sentences and ideas cohesively and coherently in both spoken and
written forms. Ahmad and Jamil (2023) note that this competence
allows learners to sustain meaningful interaction and logical flow
in communication. Research by Nufiez and Pardo (2022)
demonstrates that consistent exposure to discourse-based
activities such as storytelling, interviews, and collaborative
writing improves coherence and critical thinking skills. CLT
classrooms, therefore, emphasize extended discourse to help
students connect ideas naturally.

Strategic Competence
Strategic competence involves the ability to maintain
communication when faced with linguistic gaps. Learners employ

strategies such as paraphrasing, asking for clarification, or using
gestures to express meaning effectively (Richards & Rodgers,
2014). In multilingual contexts like the Philippines, these
strategies are especially valuable as they foster learner autonomy
and confidence. Teachers who explicitly teach and model
communication repair techniques strengthen students’ ability to
manage communication breakdowns and sustain interaction
successfully.

Related Studies

Both international and local studies support the effectiveness of
CLT in enhancing communicative competence. Zainuddin and
Moore (2021) found that CLT, when integrated with digital tools,
fosters authentic communication and learner collaboration. In the
Philippines, Maestre and Gindidis (2016), Reyes and Valerio
(2019), and Bargo and Go (2021) observed that CLT improves
students’ oral fluency and motivation despite contextual
limitations such as large classes and limited instructional
materials. Overall, the reviewed literature establishes that CLT is
an effective and relevant approach for developing communicative
competence among Filipino learners, provided that teachers
receive sufficient training, support, and access to instructional
resources.

STATEMENT OF THE PROBLEM

This study sought to determine the use of Communicative
Language Teaching (CLT) in enhancing the communicative
competence of public secondary school students in the Division
of Lucena City. Specifically, it aimed to answer the following
questions:

1.  What is the demographic profile of English teachers in
terms of sex, years in service, and grade level taught?

2. To what extent do English teachers use CLT to enhance
communicative competence in terms of grammatical,
sociolinguistic, discourse, and strategic components?

3. What are the teachers’ perceptions of the effectiveness
of CLT in enhancing communicative competence?

4. What challenges do teachers encounter in implementing
CLT?

5. s there a significant difference in the extent of CLT use
when grouped according to demographic
characteristics?

METHODOLOGY

This chapter outlines the methods and procedures used in
conducting the study. It presents the research design, respondents,
research instrument, data-gathering procedures, and data analysis
plan utilized to investigate the use of the Communicative
Language Teaching (CLT) method in enhancing the
communicative competence of public secondary school students
in the Division of Lucena City.

Research Design

This study utilized a descriptive survey research design to
investigate the use of the Communicative Language Teaching
(CLT) method in public secondary schools in the Division of
Lucena City and its effectiveness in enhancing students’
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communicative competence. The descriptive method was
selected because it allows for the systematic description, analysis,
and interpretation of existing practices without manipulating
variables. According to Penwarden (2014), descriptive research
seeks to describe and analyze phenomena as they naturally occur,
providing insights into relationships and variations that exist
among the variables being studied.

In this study, the descriptive approach was employed to examine
the extent to which English teachers applied CLT in terms of
grammatical or linguistic = competence, sociolinguistic
competence, discourse competence, and strategic competence.
The study also explored teachers’ perceptions of CLT as a method
for enhancing communicative competence and identified the
challenges they encountered in its implementation. The research
followed a quantitative approach, utilizing a structured
questionnaire and statistical tools to analyze and interpret the
collected data.

B. Research Respondents

The respondents of the study consisted of 68 English Language
teachers from 14 public secondary schools in the Division of
Lucena City during the School Year 2024-2025. The study
employed the total enumeration sampling technique, which
included all English teachers handling English subjects as
respondents. This ensured that the data represented the entire
population of English teachers in the division, thus increasing the
reliability and comprehensiveness of the findings.

Teachers from the elementary and senior high school levels were
excluded since the study focused on the junior high school level.
Permission to conduct the study was obtained from the
Department of Education — Schools Division of Lucena City, and
respondents were informed of the study’s purpose. Participation
was voluntary, and all information gathered was treated with strict
confidentiality to uphold ethical research standards.

Research Instrument and Data Gathering Procedure

The main data-gathering tool used in this study was a researcher-
made questionnaire designed to collect information on the extent
of use of the Communicative Language Teaching (CLT) method,
the perceptions of English teachers toward its effectiveness, and
the challenges they encountered in implementing it.

The questionnaire consisted of four parts, each corresponding to
the major variables of the study. Part I — Demographic Profile
gathered background information such as the respondents’
gender, years in service, and grade level taught. Part IT — The Use
of the Communicative Language Teaching Method measured
how often and to what extent teachers implemented CLT in
relation to the four components of communicative competence:
grammatical or linguistic, sociolinguistic, discourse, and strategic
competences. Part III — Teachers’ Perceptions on CLT contained
statements assessing teachers’ beliefs and attitudes toward the
effectiveness of CLT in improving students’ communicative
competence. Part IV — Challenges Encountered in Teaching

English Using CLT identified the problems teachers faced in
applying the method, such as lesson planning, classroom
management, student proficiency, and limited training or
resources.

The instrument was developed by the researcher in consultation
with the research adviser and underwent validation by experts in
English language teaching and research methodology to ensure
clarity, accuracy, and relevance of each item. It was then pilot-
tested among fifteen (15) English teachers from Quezon National
High School to assess its clarity, readability, and applicability to
the target respondents. Based on the feedback from the validators
and pilot participants, revisions were made to refine the final
version of the questionnaire.

Two types of response formats were used. For Part I, respondents
selected categorical answers that described their demographic
information. For Parts II, III, and IV, a four-point Likert scale was
used to determine the degree or extent of agreement with each
statement. The scale and its corresponding verbal interpretations
are presented below:

Table 1. Four-Point Likert Scale and Verbal Interpretation

Scale Range Verbal Interpretation
Scale | Range Verbal Interpretation
4 3.50 —4.00 | Great Extent (G.E.)

3 2.50 — 3.49 | Moderate Extent (M.E.)
2 1.50 — 2.49 | Slight Extent (S.E.)
1 1.00 — 1.49 | Least Extent (L.E.)

The questionnaire served as the primary tool for gathering data
from the respondents. Before its distribution, a permit to conduct
the study was obtained from the Department of Education —
Schools Division of Lucena City. The researcher coordinated
with the school principals and English department heads to
facilitate the data collection process. The administration of the
questionnaire was done through both online and face-to-face
methods to ensure maximum participation and convenience for
the respondents.

Prior to answering the questionnaire, the purpose of the study was
clearly explained to the participants. They were assured of
voluntary participation, anonymity, and confidentiality of their
responses. Respondents were given adequate time to complete the
questionnaire, and retrieval was done immediately after
completion. Strict ethical and health protocols were observed
throughout the data-gathering process to ensure accuracy,
integrity, and the well-being of all participants.

This integrated process of instrument development, validation,
and data collection ensured that the information obtained was
reliable, valid, and aligned with the objectives of the study.

RESULTS AND DISCUSSION

This section presents and interprets the results of the study on the
use of Communicative Language Teaching (CLT) in enhancing
the communicative competence of public secondary school
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students in the Division of Lucena City. The analysis is organized
based on the research questions that guided the investigation.
Each paragraph discusses a major finding supported by relevant
literature and the implications for English language instruction.

The findings revealed that the respondents, composed of English
language teachers from fourteen public secondary schools,
represented a balanced demographic profile in terms of sex, years
of service, and grade level taught. Most respondents were female,
reflecting the gender distribution common in the teaching
profession. A considerable number of teachers had more than ten
years of teaching experience, which indicates a mature teaching
force with substantial classroom exposure. The variation in
teaching experience is relevant to the study, as it influences the
degree of confidence and flexibility in applying CLT strategies.

Results showed that English teachers extensively employed CLT
strategies in their instruction. Among the four components of
communicative competence, grammatical and discourse
competences obtained the highest weighted means. Teachers
regularly designed communicative activities such as pair work,
role-playing, and discussions that integrated grammatical
accuracy with meaningful language use. Sociolinguistic and
strategic competences were also observed but to a lesser extent,
owing to the limited opportunities for students to engage in
authentic social interactions. These findings are consistent with
Alejo (2014) and Richards and Rodgers (2014), who emphasized
that communicative competence develops most effectively when
students use language in context rather than in isolation.

Teachers held a highly positive perception of CLT as a language
teaching approach. They viewed CLT as instrumental in
improving students’ confidence, fluency, and motivation to use
English beyond the classroom. Teachers reported that learners
became more willing to participate in discussions and more
capable of expressing opinions independently. This aligns with
the results of Reyes and Valerio (2019) and Bargo and Go (2021),
who found that CLT fosters learner autonomy and engagement
through active participation. The results suggest that CLT
encourages not only linguistic competence but also the
development of 21st-century communication skills such as
collaboration and critical thinking.

Despite its effectiveness, teachers encountered several challenges
in implementing CLT. Large class sizes, limited instructional
time, and inadequate materials were identified as the most
pressing concerns. Some students’ low proficiency levels and
lack of exposure to English hindered their ability to engage in
communicative tasks. These problems echo the observations of
Maestre and Gindidis (2016), who noted that Filipino teachers
face systemic constraints that limit their use of CLT. The findings
underscore the need for institutional support and classroom
management innovations to sustain communicative practices in
large and diverse learning environments.

Statistical analysis further revealed a significant difference in the
extent of CLT use when grouped according to years of service.
More experienced teachers demonstrated greater proficiency in
integrating communicative techniques, while less experienced
teachers tended to rely on more traditional, form-focused
methods. This result indicates that pedagogical experience
enhances the ability to balance fluency and accuracy in classroom
communication. It supports the claim of Richards and Rodgers
(2014) that teaching experience is a crucial factor in the
successful implementation of communicative approaches.

Overall, the findings affirm that CLT continues to serve as an
effective approach for developing communicative competence in
public secondary schools. However, sustained training, adequate
resources, and contextual adaptation are essential to ensure that
communicative strategies are fully realized in actual classroom
practice.

CONCLUSION AND RECOMMENDATIONS
Presented in this chapter are the conclusions drawn from the
findings of the study and the recommendations formulated based
on these conclusions. The main focus of this research was to
determine the extent of use of the Communicative Language
Teaching (CLT) method in enhancing the communicative
competence of public secondary school students in the Division
of Lucena City. Specifically, the study examined the utilization
of CLT in terms of grammatical, sociolinguistic, discourse, and
strategic competences, as well as the perceptions of English
teachers toward CLT and the challenges they encountered in its
implementation.

A descriptive quantitative method of research was employed,
utilizing a researcher-made questionnaire as the primary data-
gathering instrument. The instrument was validated by experts in
the field and pilot-tested to ensure clarity and reliability before its
administration. Statistical tools such as percentage, weighted
mean, composite mean, and analysis of variance (ANOVA) were
applied to analyze and interpret the data gathered. The hypothesis
of the study was tested at a 0.05 level of significance.

Conclusion

Based on the findings of the study, it was concluded that the
Communicative Language Teaching (CLT) method is extensively
practiced by English teachers in the Division of Lucena City and
is perceived as an effective instructional approach for enhancing
students’ communicative competence. Teachers consistently
implement CLT strategies that address the four components of
communicative  competence—grammatical,  sociolinguistic,
discourse, and strategic—enabling students to use the English
language in authentic and meaningful contexts.

The results further indicated that teachers’ years of service have
a significant influence on their ability to employ CLT effectively,
suggesting that experience contributes to pedagogical flexibility,
classroom management, and methodological proficiency. Despite
the overall positive implementation, several challenges were

‘£ 2025 EPRA IJMR | http://eprajournals.com/ | Journal DOI URL: https://doi.org/10.36713/epra2013 118


https://doi.org/10.36713/epra2013

i)

ISSN (Online): 2455-3662

=, EPRA International Journal of Multidisciplinary Research (IJMR) - Peer Reviewed Journal

Volume: 11| Issue: 10| October 2025|| Journal DOI: 10.36713 /epra2013 || SJIF Impact Factor 2025: 8.691 || ISI Value: 1.188

identified, including large class sizes, limited instructional time,
and inadequate teaching resources, which hinder the full
integration of CLT in the classroom setting.

Overall, the findings affirm that CLT aligns well with the goals
of the Department of Education’s MATATAG K to 10
Curriculum, as it fosters functional literacy, learner engagement,
and communicative proficiency among Filipino students, thereby
supporting the continuous improvement of English language
instruction in public secondary schools.

Recommendations

In light of the study’s findings and conclusions, several
recommendations are presented to further strengthen the
implementation of CLT in public secondary schools.

For the Department of Education, the agency should intensify
professional development programs that focus on communicative
and learner-centered language teaching. Continuous seminars,
workshops, and in-service trainings must be provided to equip
teachers with practical and updated methodologies aligned with
CLT principles.

For School Administrators, promoting collaboration among
English teachers through regular Learning Action Cell (LAC)
sessions and professional learning communities is highly
encouraged. These initiatives will allow teachers to share best
practices, discuss classroom challenges, and co-develop CLT-
based instructional materials suited to local contexts.

For Teachers, integrating communicative and contextualized
classroom tasks such as debates, dialogues, interviews, and role-
plays can foster both fluency and accuracy. Teachers should
adjust these strategies according to students’ proficiency levels to
ensure inclusive and meaningful participation in every class
interaction.

For Curriculum Planners, reviewing and refining learning
materials and assessment tools to ensure alignment with
communicative  objectives is  necessary. Incorporating
performance-based and task-oriented assessments will help
evaluate students’ ability to use English effectively in authentic
situations.

For Future Researchers, exploring the integration of digital
platforms and technology-assisted tools in CLT implementation
1s recommended. Studies on online collaboration, interactive
media, and mobile learning applications can offer innovative
approaches to sustaining communicative competence in today’s
classrooms.

REFERENCES
1. Alberta Learning. (n.d.). Communicative competence.
Supporting English Language Learners. Retrieved November
26, 2022, from
httpsy/fwww.learnalberta.ca/content/eslapb/about_communic
ative_competence.html

10.

11.

12.

13.

14.

Alejo, A. (2014). Different methodologies in teaching English.
Escuela De Educacién De Soria. In press.

Alvarez, E. (2017). Enhancing grammar competence of the
senior secondary students through Communicative Language
Teaching (CLT). International Journal of Research in
Humanities and Social Studies, 4(11), 9-16.

Aranego, R. B., Aliman, B. D. S., & Ulangkaya, Z. K. (2021).
Male and female students’ discourse competence at
Kalamansig National High School. Randwick International of
Education and Linguistics Science Journal. Retrieved
December 18, 2022, from
http://www.randwickresearch.com/index.php/rielsj/article/vie
w/294

Baclig, C. E. (2020). Philippines drops further in global
English proficiency rankings. Inquirer.net. Retrieved
November 20, 2022, from
https://newsinfo.inquirer.net/1362951/philippines-drops-
further-in-global-english-proficiency-rankings

Bargo, D., & Go, M. (2021, June 10). Communicative
language teaching (CLT) strategies in daily lesson plans of oral
communication teachers and their alignment to standards in
curriculum guide. International Journal of Linguistics,
Literature and Translation.
https.//doi.org/10.32996/ij11.2021.4.6.11

Cabigon, M. (2015). State of English in the Philippines:
Should we be concerned? British Council. Retrieved November
20, 2022, from

https/fwwuw.britishcouncil ph/teach/state-english-
philippines-should-we-be-concerned-2

Caparida, A., Capuno, |. M., Mendoza, ]. D., & Omaiia, E. F.
(2025). Evaluating the challenges and opportunities in
implementing Communicative Language Teaching (CLT) in
Filipino primary schools: A paper review. International
Multidisciplinary  Journal of Research for Innovation,
Sustainability, and Excellence (IMJRISE).
https.//doi.org/10.5281/zenodo.15287470

Cerezal, F. (n.d.). Foreign language teaching methods: Some
issues and new moves. Semantic Scholar.
https:/fwww.semanticscholar.org/paper/Foreign-language-
teaching-methods % 3 A-some-issues-and-
Sierra/dffodb1684e9282c1c6c989f2455e8038a77d7c

Crystal, D., & Potter, S. (2022). English language.
EncyclopediaBritannica.
https:/fwww.britannica.com/topic/English-language
Domingo, P. (2020). Triumphs and struggles in teaching the
English language. International Journal of Studies in
Education and Science (IJSES), 1(1), 59-79.

Dos Santos, L. M. (2020). The Direct Method, the Structural
Approach, Communicative Language Teaching, Task-based
Language Learning, and the Natural Approach. Journal of
Education and E-Learning Research, 7(2), 104-109.
https//doi.org/10.20448/journal.509.2020.72.104.109

Dela Cruz, ]. A., Paican, |. S., Rajahmuda, N. R., & Caballo,
J. H. S. (2024). Intercultural communicative competence in
teaching of English as a foreign language: Perspectives of
Filipino teachers. American Journal of Society and Law, 3(2).
https//doi.org/10.54536/ajsl.v3i2.3352

Eghtesadi, A. R. (2017). Models of communicative
competence: Implications for language teachers and teacher
educators. ROSHD FLT Journal, 31(3), 28-40.

‘£ 2025 EPRA IJMR | http://eprajournals.com/ | Journal DOI URL: https://doi.org/10.36713/epra2013 119



https://doi.org/10.36713/epra2013
https://www.learnalberta.ca/content/eslapb/about_communicative_competence.html
https://www.learnalberta.ca/content/eslapb/about_communicative_competence.html
https://newsinfo.inquirer.net/1362951/philippines-drops-further-in-global-english-proficiency-rankings
https://newsinfo.inquirer.net/1362951/philippines-drops-further-in-global-english-proficiency-rankings
https://doi.org/10.32996/ijllt.2021.4.6.11
https://www.britishcouncil.ph/teach/state-english-philippines-should-we-be-concerned-2
https://www.britishcouncil.ph/teach/state-english-philippines-should-we-be-concerned-2
https://doi.org/10.5281/zenodo.15287470
https://www.britannica.com/topic/English-language
https://doi.org/10.20448/journal.509.2020.72.104.109
https://doi.org/10.54536/ajsl.v3i2.3352

FA
L)

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

ISSN (Online): 2455-3662

EPRA International Journal of Multidisciplinary Research (IJMR) - Peer Reviewed Journal
Volume: 11| Issue: 10| October 2025|| Journal DOI: 10.36713 /epra2013 || SJIF Impact Factor 2025: 8.691 || ISI Value: 1.188

Echavez, D., & Oliva, E. R. A. (2025). The mediating role of
an extraversion personality in the relationship between
language learning motivation and the communicative
competence of students. Journal of Natural Language and
Linguistics, 3(1).

https://doi.org/10.54536/jnll.v3i1.4137

Gohil, P. (2013). English as a global language. International
Journal for Research in Education, 2(2), 7-13.

Hoque, E. (2016). Teaching approaches, methods, and
techniques. International Conference on Language Education
and Research. https.//doi.org/10.13140/RG.2.2.21377.66400
Inter_LECODAL. (n.d.). Discourse competence. Retrieved
December 18, 2022, from
https://upf.edu/en/web/ecodal/glosario-competencia-
discursiva

Khalil, L., & Semono-Eke, B. (2020). Appropriate teaching
methods for general English and English for specific purposes
from teachers’ perspectives. Arab World English Journal,
11(1). httpsy//doi.org/10.24093/awej/vol11n01.19

Koay, |. (2021). What is strategic competence? Retrieved
December 18, 2022, from
httpsy/fwww.edumaxi.com/blog/what-is-strategic-competence
Language Humanities. (2022). What 1is discourse
competence? Retrieved December 18, 2022, from
http://fwww.languagehumanities.org/what-is-discourse-
competence.htm

Liu, Q. (2007). An analysis of language teaching approaches
and methods. US-China Education Review, 4(1), 69-71.
Maestre, . L., & Gindidis, M. (2016). Teachers’ beliefs,
practices and challenges in using Communicative Language
Teaching (CLT) in an ESL context in the Philippines. The
Asian Conference on Language Learning 2016.
http://papers.iafor.org/wp-
content/uploads/papers/acll2016/ACLL2016_22165.pdf
Madaliriska-Michalak, ]., & Bavli, B. (2018). Challenges in
teaching English as a foreign language at schools in Poland
and Turkey. European Journal of Teacher Education, 41(5),
688-706. https.//doi.org/10.1080/02619768.2018.1531125
Maryslessor, A. O., Barasa, P. L., & Omulando, C. (2014,
September). Challenges teachers face in the use of the
communicative language teaching approach in teaching
listening and speaking lessons in Lugrari District, Kenya.
International Journal of Science and Research, 3(9), 83-92.
https:/fwww.researchgate.net/publication/346399208
Mariani, L. (1994). Developing strategic competence.
Retrieved December 18, 2022, from
http./fwww.learningpaths.org/papers/papercommunication.ht
m

Mede, E., & Dikilitas, K. (2015, October 14). Teaching and
learning  sociolinguistic ~competence: Teachers” critical
perceptions.

Mingst, K. (2022). UNESCO. Encyclopedia Britannica.
https:/fwww.britannica.com/topic/UNESCO

Ogayon, 1. V. D., Esmalde, V. S., & Armada, I. A. (2020).
Communicative language teaching: Its effect on the speaking
competence of grade 11 learners. International Journal of
Management, 11(9), 369-377.
https.//doi.org/10.34218/1JM.11.9.2020.005

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

44.

Ohno, A. (2006). Communicative competence and
communicative language teaching. Bunkyo Gakuin Magazine.
Rambe, S. (2017, July). Communicative language teaching.
English Journal for Teaching and Learning, 5(2).
https://doi.org/10.24952/ee.v5i2.1180

Ritchie, M. (2011). Developing sociolinguistic competence
through intercultural online exchange. In S. Thouésny & L.
Bradley (Eds.), Second language teaching and learning with
technology: Views of emergent researchers (pp. 123-141).
Dublin: Research-publishing.net.

Sabarniati, & Zulkarnain, S. I. (2020, May). The impacts of
grammatical ~ competence towards students’  speaking
proficiency in learning English as a foreign language.
Getsempena English Education Journal, 7(1), 102-112.

San  Juan. (2019). Philippines lowest in reading
comprehension among 79 countries. PHILSTAR Global.
Retrieved November 17, 2022, from
https:/fwwuw.philstar.com/headlines/2019/12/03/1974002/phil
ippines-lowest-reading-comprehension-among-79-countries
Shaaban, K. (2016). Challenges of teaching English in tertiary
education in the Arab world.

Sioco, E., & De Vera, P. (2018). Grammatical competence of
junior high school students. TESOL International Journal,
13(1), 82-94.

Songbatumis, A. M. (2017). Challenges in teaching English
faced by English teachers at MTsN Taliwang, Indonesia.
Journal of Foreign Language Teaching and Learning, 54-67.
Tarvin, L. D. (2015, November). Communicative competence:
Its definition, connection to teaching, and relationship with
interactional competence.
https://doi.org/10.13140/RG.2.1.3214.2807

Talidong, K. J., & Liu, Q. (2022). Teaching methods in English
language instruction: Case of selected English language
teachers in General Santos City, Philippines. Journal of
Literature, Languages and Linguistics, 66, 45-52.
https.//core.ac.uk/download/pdf/304992058.pdf

Terogo, I. J., Elimino, C. A., Tallo, |. P., Sacal, ]., & Balahadia,
C. M. |. (n.d.). Linguistic and sociolinguistic competence of
senior high school students.

Tuan, V. V. (2017, June 6). Communicative competence of the
fourth year students: Basis for proposed English language
program. Canadian Center of Science and Education, 10(7),
104-122. https;//doi.org/10.5539/elt.v10n7p104

Toro, V., Pinza-Tapia, E., Camacho-Minuche, G., & Paredes,
F. (2018). The use of the communicative language teaching
approach to improve students’ oral skills. Canadian Center of
Science and Education, 12(1), 110-118.
https://doi.org/10.5539/elt.v12n1p110
UNESCO. (2022). Literacy. UNESCO:
Statistics. Retrieved November 17, 2022, from
https://uis.unesco.org/en/topic/literacy
Yusob, K. F. (2018). Challenges of teaching grammar at
tertiary level: Learning from English lecturers’ insight.
ResearchGate.

Institute  for

‘£ 2025 EPRA IJMR | http://eprajournals.com/ | Journal DOI URL: https://doi.org/10.36713/epra2013 120



https://doi.org/10.36713/epra2013
https://doi.org/10.54536/jnll.v3i1.4137
https://doi.org/10.13140/RG.2.2.21377.66400
https://upf.edu/en/web/ecodal/glosario-competencia-discursiva
https://upf.edu/en/web/ecodal/glosario-competencia-discursiva
https://doi.org/10.24093/awej/vol11no1.19
https://www.edumaxi.com/blog/what-is-strategic-competence
http://www.languagehumanities.org/what-is-discourse-competence.htm
http://www.languagehumanities.org/what-is-discourse-competence.htm
http://papers.iafor.org/wp-content/uploads/papers/acll2016/ACLL2016_22165.pdf
http://papers.iafor.org/wp-content/uploads/papers/acll2016/ACLL2016_22165.pdf
https://doi.org/10.1080/02619768.2018.1531125
https://www.researchgate.net/publication/346399208
http://www.learningpaths.org/papers/papercommunication.htm
http://www.learningpaths.org/papers/papercommunication.htm
https://www.britannica.com/topic/UNESCO
https://doi.org/10.24952/ee.v5i2.1180
https://www.philstar.com/headlines/2019/12/03/1974002/philippines-lowest-reading-comprehension-among-79-countries
https://www.philstar.com/headlines/2019/12/03/1974002/philippines-lowest-reading-comprehension-among-79-countries
https://doi.org/10.13140/RG.2.1.3214.2807
https://core.ac.uk/download/pdf/304992058.pdf
https://doi.org/10.5539/elt.v10n7p104
https://doi.org/10.5539/elt.v12n1p110
https://uis.unesco.org/en/topic/literacy

