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ABSTRACT 
This study examined the influence of community involvement and school climate on the decision-making processes in 
school management in Lupon West District, Davao Oriental, using a descriptive-correlational research design. A total of 
262 elementary school teachers were selected through simple random sampling, and validated survey instruments were 
used for data collection. The findings revealed that community involvement was generally extensive, with active 
participation in decision-making emerging as the most evident, while collaboration with school administration was only 
moderately extensive. School climate was also rated extensive, particularly in perception of safety and positive 
relationships, though supportive learning environment and inclusive practices remained moderately extensive. Decision-
making processes were extensively practiced, especially in data-driven strategies and transparent communication, while 
inclusive consultation showed moderate implementation. Correlation results showed significant positive relationships 
between community involvement and decision-making, most notably through engagement in student mentorship. 
Similarly, school climate demonstrated a strong correlation with decision-making, with perception of safety as the highest 
contributing factor. Regression analysis confirmed that both community involvement and school climate significantly 
influenced decision-making processes, with school climate exhibiting a stronger predictive value. These results affirm the 
relevance of systemic, participative, and organizational theories in educational governance.  

KEYWORDS: Community Involvement; School Climate; Decision-Making; Participative Leadership; School 
Governance 
 

INTRODUCTION 
This study posits that community involvement and school climate significantly influence the decision-making processes in 

rural school management. However, many schools in these areas struggle with weak decision-making practices, partly due 

to limited stakeholder participation and support. These deficiencies hinder school progress and affect overall educational 

outcomes. Consequently, there is a pressing need to explore how both community involvement and school climate can help 

strengthen decision-making in these settings. Thus, this research focuses on the Lupon West District, Davao Oriental to 

investigate and improve the effectiveness of decision-making processes in school management. 

 

Enhancing decision-making processes is crucial, particularly by integrating community involvement and fostering a 

positive school climate. Community members should actively participate in school decisions to ensure that local needs and 

priorities are reflected in educational policies. A supportive school climate, characterized by transparent communication 

and collaboration, can improve the overall educational environment. In Lupon West District, where the researcher is 

stationed, enhancing these factors will promote more inclusive, transparent, and effective school management, benefiting 

both educators and students. 

 

Poor decision-making processes in school management present significant challenges across various regions, including the 

USA, Arabian countries, Asia, and the Philippines. In the USA, Blake and Mestry (2020) explored how parental decision-

making influences school choice, finding that a lack of transparent decision-making from school leaders often complicates 

the process for parents. This issue highlights the problematic gap between school management and the community's 

expectations, particularly when decisions are made without considering parental perspectives. Similarly, Dodman et al. 

(2019) discussed how equity audits and critical data-driven decision-making tools are underutilized, which limits schools’ 

ability to address deeper issues beyond academic performance gaps. This points to a broader problem of ineffective 

decision-making processes that fail to address systemic inequities in U.S. schools. 
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In Arabian countries, poor decision-making processes are often linked to inadequate use of data in strategic planning. Aseeri 

and Kang (2023) examined how organizational culture and big data integration in Saudi Arabian higher education affect 

strategic decision-making. They found that many schools struggle to utilize big data effectively due to insufficient training 

and technological infrastructure, leading to suboptimal decisions that affect institutional development. In a similar context, 

AlShammari and AlAjmi (2024) studied the perspectives of school principals on applying data-driven decision-making 

(DDDM) in centralized school settings in Kuwait. Their findings indicated that while school leaders recognize the value of 

DDDM, they often face structural barriers, such as rigid policies and limited autonomy, which restrict their ability to make 

informed, data-backed decisions. 

 

In Asia, the challenges of poor decision-making processes in school management are often compounded by political and 

governance issues. Mailool et al. (2020) investigated the effects of principals' decision-making on teacher performance in 

Indonesian vocational high schools. They found that a lack of organizational commitment and an unsupportive school 

climate further exacerbates poor decision-making, leading to diminished teacher performance and overall school 

effectiveness. Jarvis and Mok (2019) highlighted how political and economic factors influence higher education 

governance in Asia, particularly in countries like China and Japan. Their study reveals that decision-making processes in 

schools are often dictated by political agendas rather than educational needs, creating inefficiencies in school management. 

In the Philippines, decision-making processes in school management are similarly affected by a range of institutional and 

ethical issues. Catacutan and de Guzman (2015) examined ethical decision-making among academic administrators in the 

country and found that a lack of clear ethical frameworks often leads to inconsistent decisions that negatively impact school 

operations and student outcomes. Antonio and Lorenzo (2019) focused on the adoption and use of ICT in school 

management in Ilocos, highlighting that poor decision-making processes are exacerbated by the limited integration of 

technology in administrative functions. This issue limits the ability of schools to streamline operations and make more 

informed decisions, especially in public secondary schools where resources are already constrained. 

 

Meanwhile, the research gap that led to the conduct of the current study, stems from the lack of comprehensive studies 

examining the intersection between community involvement, school climate, and decision-making in rural educational 

settings. Existing literature often focuses on urban or national contexts, overlooking the unique challenges rural schools 

face in fostering collaborative governance. In rural districts like Lupon West, the dynamics of community involvement and 

school climate are significantly different due to limited resources, cultural factors, and often weaker community-school 

partnerships. Despite the known importance of inclusive decision-making, studies on how local stakeholders, including 

parents and community leaders, influence decision-making processes in rural schools remain underexplored. This gap 

creates an urgent need to investigate how community engagement and school climate impact the effectiveness of decision-

making in these settings, where external support and resources are often limited. 

 

The urgency of this study also arises from the evolving demands on school management due to educational reforms and 

increasing expectations from both the Department of Education and local communities. School leaders in Lupon West 

District face the challenge of making informed decisions that address not only academic concerns but also the well-being 

of students, the professional development of teachers, and the integration of community values into the educational system. 

Given these challenges, there is a pressing need to examine how school climate factors, such as relationships between staff, 

student safety, and inclusivity, intersect with decision-making processes. Understanding these dynamics will provide 

crucial insights into how schools in rural areas can improve management practices by fostering stronger community 

collaboration and enhancing the overall school climate, ultimately leading to better educational outcomes. 

 

REVIEW OF SIGNIFICANT LITERATURE 
This section covers discussions on variables and their indicators. It includes analyses of concepts, ideas, and perspectives 

sourced from various authors through a range of books, journals, and electronic platforms. 

Community Involvement 

Community involvement refers to the active participation and collaboration of parents, local organizations, community 

members, and other stakeholders in the planning, decision-making, and implementation of school policies and programs. 

It is a crucial aspect of creating a supportive educational environment that promotes student achievement and school 

development (Tadle-Zaragosa & Sonsona, 2021). In the study by Bashir et al. (2021), community involvement in public 

secondary schools was examined through the perceptions of students, emphasizing the essential role that stakeholders, 

including parents, local leaders, and community members, play in enhancing educational outcomes. The study highlighted 

that active participation from the community fosters a collaborative environment that supports school management, 

improves student behavior, and boosts overall school performance. Moreover, the research found that stakeholders' 

engagement in school activities contributes to better resource allocation and helps in addressing local educational 

challenges, particularly in underprivileged areas like district Kech, Balochistan. 

 

The study by Lauwo and Mkulu (2021) explored the challenges facing community involvement in ensuring quality 

education in public secondary schools in the Meru District, Arusha Region, Tanzania. They found that despite moderate 

levels of community participation, there were significant challenges such as limited awareness, financial constraints, and 
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cultural barriers that hindered deeper engagement in school governance and educational activities. This moderate 

involvement contributed to uneven support for school development and inconsistent participation in decision-making 

processes. Similarly, Mo and Abdulle (2019) highlighted in their study of community participation in health education in 

Mogadishu, Somalia, that moderate involvement from community stakeholders often led to challenges in effective program 

implementation. Community members were not fully engaged, resulting in limited impact on the overall quality of health 

education initiatives, which parallels the need for stronger involvement in school settings to ensure consistent and impactful 

educational outcomes. 

 

In a different context, Hetherington and Forrester (2022) examined community and parental involvement in the governance 

of the Co-operative Academies Trust in the UK. Their findings indicated that although community engagement was present, 

it remained at a moderate level due to systemic barriers in the neoliberal education system, which limited stakeholders' 

ability to influence governance meaningfully. This moderate engagement restricted the potential for truly values-led 

governance, where community input could shape educational priorities and policies. In Indonesia, Suwandi (2019) also 

examined community participation in local development planning and found that while community stakeholders were 

moderately involved in the planning process, strategic participation strategies were required to deepen their engagement. 

The moderate level of involvement hindered the full realization of community-driven educational development, similar to 

the need for increased stakeholder participation in schools to ensure holistic educational improvement. 

 

Community involvement plays a critical role in the decision-making processes in school management, as highlighted by 

Gemechu (2014), who examined teacher involvement in decision-making in Jimma, Ethiopia. Gemechu found that when 

teachers and the broader community were involved in decision-making, there was a notable improvement in school 

management outcomes, as it fostered shared responsibility and collaboration among stakeholders. Similarly, Tijani (2020) 

in his study on teachers' involvement in decision-making in Kwara State, Nigeria, noted that active community and teacher 

participation positively influenced job performance and school effectiveness. The study underscored the importance of 

democratic decision-making processes, suggesting that when communities are meaningfully engaged, school leaders can 

create more supportive environments that enhance both student and teacher performance. 

 

In Kenya, Dinah, Onyango, and Kyalo (2019) explored the extent of student involvement in decision-making in secondary 

school management. Their research in Tharaka-Nithi and Nairobi Counties revealed that moderate levels of student and 

community participation in governance led to more balanced and transparent decision-making processes, promoting a more 

inclusive school culture. Similarly, Mulwa, Akala, and Kalai (2020) examined the influence of principals' use of 

collaborative decision-making on student discipline in public secondary schools in Kenya. They found that when school 

principals actively engaged teachers, parents, and students in decision-making, the schools experienced improved discipline 

and student outcomes. These studies demonstrate that community participation in decision-making not only enhances the 

transparency of governance processes but also positively impacts the overall school climate and student behavior. 

 

Moreover, Guaralda et al. (2019) emphasized the significance of interactive methodologies for community involvement in 

decision-making in their study on place-making in urban planning. The InstaBooth methodology, which facilitated 

community engagement in urban planning decisions, proved that active stakeholder involvement leads to better planning 

outcomes and more inclusive governance processes. Similarly, Ordóñez et al. (2019) conducted a systematic review on 

urban forest governance and concluded that community participation in decision-making greatly influences the success of 

environmental management initiatives. These findings reinforce the idea that engaging community stakeholders in school 

management decisions can lead to more sustainable and effective governance, ensuring that the decisions made reflect the 

needs and priorities of all stakeholders involved. 

 

STATEMENT OF THE PROBLEM 
The main aim of this study was to assess the joint impact of community involvement and school climate on the decision-

making processes in school management in Lupon West District, Davao Oriental. Consequently, the study addressed the 

following questions: 

1. What is the level of community involvement in terms of: 

1.1  active participation in decision-making; 

1.2  collaboration with school administration; 

1.3  support for extracurricular activities; and 

1.4  engagement in student mentorship and development programs? 

2. What is the status of school climate in terms of: 

2.1 perception of safety; 

2.2 positive relationships; 

2.3 supportive learning environment; and 

2.4 inclusive practices? 

3. What is the extent of decision-making processes in school management in terms of: 

3.1 inclusive consultation; 
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3.2 data-driven decision making; 

3.3 transparency in communication; and 

3.4 delegation of responsibilities? 

4. Is there a significant relationship between: 

4.1 community involvement and decision-making processes in school management?; and 

4.2 school climate and decision-making processes in school management? 

5. Do community involvement and school climate significantly predict the decision-making processes in school 

management? 

 

METHODOLOGY 
This section provided a comprehensive overview of the research design, including details on the research respondents, 

ethical considerations, research instruments, and procedural steps. It also outlined the methods for data collection and 

analysis, ensuring a clear framework for the study. 

 

Research Design 

For this study, the researcher utilized a quantitative research approach, applying a descriptive-correlational method to gather 

data, insights, and relevant information. A quantitative research approach involved the systematic investigation of 

phenomena by collecting numerical data and applying statistical techniques to test hypotheses or examine relationships 

between variables. It focused on objective measurements and the analysis of data using mathematical, statistical, or 

computational tools (Ahmad et al., 2019). A quantitative approach was appropriate because it allowed the researcher to 

objectively measure and analyze the extent of community involvement and its impact on school management. By utilizing 

statistical methods, the study identified patterns, relationships, and significant factors affecting decision-making processes. 

Additionally, this approach facilitated the generalization of findings to broader contexts, providing valuable insights for 

educational policy and practice. 

 

Further, the descriptive method of research was a quantitative approach that involved gathering, analyzing, and presenting 

data to describe characteristics of a population or phenomenon without manipulating variables. It aimed to provide an 

accurate snapshot of the current situation by observing and recording behaviors, opinions, and conditions (Mohajan, 2020). 

The descriptive method was appropriate because it allowed the researcher to objectively examine and document the existing 

practices and perceptions of teachers within Lupon West District. This method helped identify patterns in how community 

involvement and school climate influenced decision-making processes, without altering any of the natural settings. By 

using this approach, the researcher generated data-driven insights that were reflective of the current educational 

environment and its stakeholders. 

 

Furthermore, the correlational method of research was a quantitative approach that examined the relationship between two 

or more variables to determine whether and how they were related, without manipulating the variables. This method 

identified the strength and direction of relationships, often using statistical tools such as correlation coefficients to analyze 

the data (Hassan, 2024). The correlational method was appropriate because it allowed the researcher to assess how 

community involvement and school climate influenced decision-making processes without altering any of the natural 

conditions. This approach was useful in identifying whether a significant relationship existed between these factors and 

school management practices. Additionally, it provided insights into how school climate and community involvement 

interacted, helping to inform strategies for improving school governance. 

 

Vulnerability of Research Respondents 

The researcher carefully considered the vulnerability of the teacher-respondents in Lupon West District, especially with 

respect to their professional roles and potential concerns about sharing candid opinions. The study adopted measures to 

minimize any psychological discomfort or concern that respondents might have had about participating in research that 

involved school management and decision-making processes. Teachers may have felt vulnerable when discussing sensitive 

topics related to school climate and leadership; hence, the researcher ensured that a supportive, non-threatening 

environment was maintained throughout the data collection process. 

 

The researcher also acknowledged that some respondents might have felt hesitant to share critical feedback on their school’s 

management due to concerns of repercussions. To address this, the researcher assured them of complete anonymity and 

emphasized that their responses would not be traced back to them personally. By taking these precautions, the researcher 

created a sense of trust, ensuring respondents could participate freely without fear of judgment or negative consequences. 

 

Research Instrument 

The study made use of adopted survey questionnaires to suit the current investigation. The questionnaire was composed of 

three parts. The first part focused on community involvement. This section of the questionnaire was distributed among four 

indicators: active participation in decision-making; collaboration with school administration; support for extracurricular 

activities; and engagement in student mentorship and development programs. The Cronbach alpha value for this instrument 

https://doi.org/10.36713/epra0414


   EPRA International Journal of Environmental Economics, Commerce and Educational Management 

   Journal DOI: 10.36713/epra0414 |ISI I.F Value: 0.815|SJIF Impact Factor (2025): 8.57        ISSN: 2348 – 814X 

                                             Volume: 12 | Issue:10 |October 2025                 -Peer Reviewed Journal 

 

---- 2025 EPRA ECEM     |     https://eprajournals.com/   |    Journal DOI URL: https://doi.org/10.36713/epra0414 -------15 

is 0.967, described as excellent and interpreted as highly reliable and consistent. The questionnaire utilized a 5-point Likert 

scale, and the determination was based on the following ranges of means: 

Data Analysis 

The following statistical tools were utilized by the researcher in processing the gathered data: 

 

Weighted Mean 

This referred to the average score of teacher responses on decision-making processes, community involvement, and school 

climate, providing a general indication of trends within the data. It helped to summarize the overall perceptions of the 

respondents in key areas related to school management practices. 

 

Pearson Product-Moment Correlation 

This statistical tool was used to determine the strength and direction of the relationship between community involvement 

and school climate with decision-making processes in school management. It helped the researcher understand if a positive 

or negative correlation existed between these variables 

 

Regression Analysis 

Regression analysis was employed to predict the influence of community involvement and school climate on the decision-

making processes in school management. It assessed how much these factors contributed to shaping effective decision-

making in the educational context. 

 

RESULTS AND DISCUSSIONS 
This chapter presents the results generated from the data gathered. It is sequenced based on the objectives of the study as 

presented in the first chapter. Thus, it presents the extents of community involvement, school climate, and decision-making 

processes in school management in Lupon West District, Davao Oriental; the significant relationship among these variables; 

and the influence of community involvement and school climate on the decision-making processes in school management 

in Lupon West District, Davao Oriental. 

 

Community Involvement 

The community involvement in this study is measured in terms of active participation in decision-making; collaboration 

with school administration; support for extracurricular activities; and engagement in student mentorship and development 

programs. The extent of this variable and its domains are presented in Tables 1-4. 

 

Active Participation in Decision-Making 

On Table 1, the findings indicate that the extent of community involvement in terms of active participation in decision-

making is extensive, as evidenced by an overall mean of 3.70. This suggests that schools frequently engage community 

members, including parents and local stakeholders, in key discussions and decision-making processes. Such involvement 

reinforces the democratic nature of school governance and helps ensure that educational practices reflect the values and 

needs of the community (Sideri et al., 2019). As emphasized by Machimana et al. (2021), meaningful community 

engagement fosters a sense of shared responsibility, leading to more effective and sustainable educational reforms. 

 

The mean values range from 3.51 to 3.87, both classified as extensive. The highest-rated item, Involving parents in 

discussions about school policies and initiatives, received a mean of 3.87. Conversely, the lowest-rated item, Valuing the 

community’s voice in shaping the school’s vision and goals, garnered a mean of 3.51. This aligns with the observation of 

Behravesh et al. (2021), who noted that while schools often solicit community feedback, translating that input into long-

term vision planning requires stronger institutional commitment. These results underscore the importance of not only 

inviting community participation but also integrating their perspectives into the core mission and leadership strategies of 

the school. 

 

CONCLUSIONS AND RECOMMENDATIONS 
This part of the paper presents the conclusion and recommendation of the researcher. The discussion is supported by the 

literature presented in the first chapters and the conclusion is in accordance with statements of the problem presented in 

this study. 

 

The primary objective of this study is to evaluate the influence of community involvement and school climate on the 

decision-making processes in school management in Lupon West District, Davao Oriental utilizing non-experimental 

quantitative design using descriptive-correlation technique. The researcher selected the 262 elementary school teachers 

within the district as the respondents through simple random sampling method. The researcher made use of modified and 

enhanced adapted survey questionnaires which was pilot tested in a nearby school to ensure high reliability and internal 

consistency of the items in the instrument. The result of the study are summarize as follows: 

The extent of community involvement in Lupon West District, Davao Oriental is rated as extensive, indicating that schools 

regularly engage parents, local leaders, and organizations in school-related initiatives. Among the four dimensions, active 
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participation in decision-making is the most evident, highlighting consistent efforts to include stakeholders in policy 

formulation and school governance. Meanwhile, collaboration with school administration is rated moderately extensive, 

suggesting the need to strengthen institutional partnerships and enhance structured community dialogues. 

 

Regarding school climate, the findings reveal that it is generally experienced to an extensive degree across the district. 

Perception of safety and positive relationships are the most prominent indicators, reflecting secure and respectful 

environments conducive to learning. However, both supportive learning environment and inclusive practices are only 

moderately extensive, indicating areas where schools could enhance emotional support, differentiated instruction, and 

equitable treatment of all students. 

 

In terms of decision-making processes in school management, the results show an overall extensive level of practice. Data-

driven decision-making and transparency in communication are the most evident indicators, highlighting the systematic 

use of information and open channels of leadership communication. On the other hand, inclusive consultation is only 

moderately extensive, which implies that teacher involvement in planning and feedback integration could be more 

thoroughly embedded in administrative processes. 

 

The correlation analysis confirms significant positive relationships between community involvement and decision-making 

processes in school management. Engagement in student mentorship and development programs shows the strongest 

relationship, followed closely by collaboration with school administration. While support for extracurricular activities has 

a weaker association, all dimensions demonstrate statistically significant links, affirming that community engagement is a 

meaningful contributor to school governance. 

 

A strong positive correlation also emerges between school climate and decision-making processes. Perception of safety 

demonstrates the most robust association, followed by positive relationships and supportive learning environments. 

Although inclusive practices exhibit a slightly weaker correlation, the results collectively suggest that positive internal 

school environments foster more participative and transparent decision-making cultures. 

The regression analysis further reveals that both community involvement and school climate significantly influence 

decision-making processes in school management. School climate exhibits a stronger predictive influence, suggesting that 

internal relational dynamics play a central role in shaping governance practices. The model accounts for variance in 

decision-making. 

 

Conclusions 

Based on the findings of this study several conclusions were generated: 

The findings conclude that community involvement in Lupon West District is extensively observed, especially in terms of 

active participation in decision-making, support for extracurricular activities, and engagement in student mentorship 

programs. This indicates that schools have successfully integrated community stakeholders into various educational 

initiatives and governance processes. However, the moderately extensive rating on collaboration with school administration 

suggests a need to formalize and expand school-community partnerships to ensure sustained and meaningful engagement 

in leadership activities. 

 

As to the school climate, results show that it is extensively experienced, particularly in perception of safety and fostering 

positive relationships among school stakeholders. This implies that schools provide a generally supportive and secure 

environment conducive to learning and collaboration. Nonetheless, the moderately extensive ratings in supportive learning 

environments and inclusive practices suggest that schools must continue improving differentiated instruction and equitable 

policies to fully address the diverse needs of learners and teachers. 

 

Regarding the decision-making processes in school management, the findings reveal that practices are generally extensive, 

with strengths observed in data-driven decision-making and transparency in communication. These findings imply that 

schools are utilizing empirical data and open dialogue to shape policies and operational decisions effectively. However, 

inclusive consultation remains moderately extensive, indicating a need to further empower teachers and staff in 

participatory leadership to foster collective ownership of school directions. 

 

The study reveals that community involvement significantly correlates with decision-making processes in school 

management, with engagement in student mentorship programs having the strongest relationship. This suggests that when 

communities are meaningfully engaged, particularly in supporting student development, school leaders are more likely to 

make inclusive and effective decisions. The weaker but still significant correlation with extracurricular support emphasizes 

that while such engagement contributes positively, deeper integration is needed to maximize its governance impact. 

 

In relation to school climate, a strong and significant positive correlation is established with decision-making processes, 

with perception of safety showing the highest association. This underscores the essential role of a positive and secure 
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environment in promoting participative and responsive school leadership. The findings suggest that when school 

stakeholders feel safe and valued, they are more likely to engage actively in shaping school policies and initiatives. 

 

Finally, result affirms that both community involvement and school climate significantly influence the decision-making 

processes in school management, with school climate exerting a stronger predictive effect. The model demonstrates a high 

explanatory power, supporting Bertalanffy’s (1968) Systems Theory by showing that interconnected elements like climate 

and community shape institutional outcomes. Moreover, the findings uphold Vroom and Yetton’s (1973) Participative 

Decision-Making Theory and Litwin and Stringer’s (1968) Organizational Climate Theory, as they confirm that 

participatory structures and a conducive school environment jointly enhance governance effectiveness. 

 

Recommendations 

In light of the study’s findings, the following recommendations are offered to inform policy, school leadership, teaching 

practice, and future research: 

DepEd officials. Based on the findings, collaboration with school administration emerged as the lowest-rated indicator of 

community involvement. To address this, DepEd officials are encouraged to institutionalize regular school-community 

dialogue mechanisms that formalize participation in planning and program development. Establishing local stakeholder 

committees may bridge gaps between school leadership and community involvement, ensuring shared accountability and 

consistent collaboration. 

 

Also, support for extracurricular activities had the weakest correlation with decision-making processes. Hence, DepEd 

officials are encouraged to integrate co-curricular engagement in school governance frameworks by allocating resources 

and recognizing community-led programs. Doing so would highlight the importance of non-academic contributions to 

student development and community cohesion. 

 

Teachers. The supportive learning environment scored the lowest in terms of school climate. Therefore, teachers are advised 

to foster inclusive classroom practices by co-developing learner-centered strategies that promote engagement, emotional 

safety, and well-being. This may include differentiated instruction, accessible learning materials, and active monitoring of 

learner experiences to build trust and motivation. 

 

Inclusive practices received the lowest rating in school climate dimensions. In response, teachers are recommended to 

undergo targeted professional development on inclusive education and culturally responsive pedagogy. Strengthening these 

competencies will help ensure that every learner, regardless of background, feels valued and supported within the learning 

environment. 

 

School Heads. Inclusive consultation was found to be only moderately extensive among the indicators of decision-making 

processes in school management. Thus, school heads should adopt participatory leadership models that integrate teacher 

voices in key decision-making areas. Organizing consultation sessions, suggestion systems, and co-planning activities can 

empower teachers and reinforce their role in shaping effective school policies. 

 

Future Researchers. Both community involvement and school climate significantly influence decision-making processes, 

but attention must still be given to their implementation in specific contexts. Future researchers are encouraged to explore 

how school typologies, community culture, and leadership styles mediate these influences. 

 

REFERENCE 
1. Aasheim, M., Fossum, S., Reedtz, C., Handegård, B. H., & Martinussen, M.  (2020). Examining the incredible years teacher 

classroom management  program in a regular Norwegian school setting: Teacher-reported behavior  management practice, 
problem behavior in classroom and school  environment, teacher self-and collective efficacy, and classroom  climate. Sage  
Open, 10(2), 2158244020927422. 

2. Abizada, A., Gurbanova, U., Iskandarova, A., & Nadirzada, N. (2020). The effect of extracurricular activities on academic performance 
in secondary school: The case of Azerbaijan. International Review of Education, 66(4), 487-507. https://chatgpt.com/c/66dc1a73-dc14-
8001-a574-983050f7a2ce 

3. Ahmad, S., Wasim, S., Irfan, S., Gogoi, S., Srivastava, A., & Farheen, Z. (2019).Qualitative v/s. quantitative research-a summarized 
review. population, 1(2), 2828-2832. 

4. Akter, S., Bandara, R., Hani, U., Wamba, S. F., Foropon, C., & Papadopoulos, T. (2019). Analytics-based decision-making for service 
systems: A qualitative study and agenda for future research. International Journal of Information  Management,48,85-95. 
https://www.sciencedirect.com/science/article/abs/pii/S0268401218312696 

5. Albu, O. B., & Flyverbom, M. (2019). Organizational transparency:  Conceptualizations, conditions, and consequences. Business & 
society, 58(2), 268-297. 

6. Alkhatnai, M. (2023). Mentoring in Saudi higher education: Considering the role of culture in academic development. International 
Journal for Academic Development, 28(1), 20-30. 

7. Almessabi, A. (2021). Culturally foreign teachers’ perceptions of school climate and its relationship to their self-efficacy. SAGE Open, 
11(3), 21582440211043927. 

https://doi.org/10.36713/epra0414


   EPRA International Journal of Environmental Economics, Commerce and Educational Management 

   Journal DOI: 10.36713/epra0414 |ISI I.F Value: 0.815|SJIF Impact Factor (2025): 8.57        ISSN: 2348 – 814X 

                                             Volume: 12 | Issue:10 |October 2025                 -Peer Reviewed Journal 

 

---- 2025 EPRA ECEM     |     https://eprajournals.com/   |    Journal DOI URL: https://doi.org/10.36713/epra0414 -------18 

8. AlShammari, I., & AlAjmi, M. (2024). School Principals’ Perspectives on Applying Data-Driven Decision Making DDDM in 
Centralized School Settings. The Asia-Pacific Education Researcher, 1-11. 

9. Amaninche Jr, E. (2020). Administrative Factors and Organizational Climate as Determinants of School Performance. A Dissertation 
Paper Submitted in Partial Fulfillment of the Requirements for the Degree of Doctor of Philosophy Major in Educational Leadership 
and Management. 

10. Amos, O., Siamoo, P., & Ogoti, E. (2022). Influence of Delegation of  Responsibility in Participative Leadership Style on Improving the 
Quality of Education in Public Secondary Schools in Arusha Region, Tanzania. British Journal of Education, 10(7), 1-19. 

11. Anderson, K. M., McLaughlin, M. K., Crowell, N. A., Fall-Dickson, J. M., White, K. A., Heitzler, E. T., ... & Yearwood, E. L. (2019). 
Mentoring students engaging in scholarly projects and dissertations in doctoral nursing  programs. Nursing outlook, 67(6), 776-788. 

12. Antonio, V. V., & Lorenzo, N. E. (2019). Ilocano administrators’ adoption and use of ICT in the management of public secondary 
schools. Asia Pacific Journal of Multidisciplinary Research, 7(2), 1-15. 

13. Aseeri, M., & Kang, K. (2023). Organisational culture and big data socio-technical systems on strategic decision making: Case of Saudi 
Arabian higher  education. Education and Information Technologies, 28(7), 8999-9024. 

14. Athanatou, M. (2023). A Data Driven Decision Making plan based on DigCompOrg areas for improvement in a primary school in 
Greece. 

15. Barabás, A. (2020). The effects of extracurricular and extraschool activities on  school performance. Journal of Pedagogy, 1, 173-192. 
16. Barksdale, C., Peters, M. L., & Corrales, A. (2021). Middle school students’ perceptions of classroom climate and its relationship to 

achievement. Educational Studies, 47(1), 84-107. 
17. Bashir, S., Shah, N. A., Karim, H., Farooq, K., & Ahmed, Z. N. (2021). The perceptions of students regarding the ways of community 

involvement in  public secondary school at district kech Balochistan. Humanities & Social Sciences Reviews, 9(3), 1690-1698.  
18. Behravesh, E., Abubakar, A. M., & Tanova, C. (2021). Participation in decision-making and work outcomes: evidence from a developing 

economy. Employee Relations: The International Journal, 43(3), 704-723. 
19. Betlem, E., Clary, D., & Jones, M. (2019). Mentoring the mentor: Professional  development through a school-university partnership. 

Asia-Pacific Journal of Teacher Education, 47(4), 327-346 
20. Blake, B. S., & Mestry, R. (2020). Parental decision-making factors for school  choice: A South African middle class perspective. 

Educational Management Administration & Leadership, 48(6), 1046-1062. 
21. Bratley, K. J., & Aloysius, S. M. (2019). Transparency in managerial practices and affective commitment. Journal of Business Studies, 

6(2), 61-81. https://www.maco.jfn.ac.lk/jbs/wp-content/uploads/2020/12/Volume6Issue02Article-03.pdf 
22. Catacutan, M. R. G., & de Guzman, A. B. (2015). Ethical decision-making in  academic administration: A qualitative study of college 

deans’ ethical frameworks. The Australian Educational Researcher, 42, 483-514. 
23. Cortés-Pascual, A., Cano-Escorianza, J., Elboj-Saso, C., & Íñiguez-Berrozpe, T. (2020). Positive relationships for the prevention of 

bullying and cyberbullying: a study in Aragón (Spain). International Journal of Adolescence and youth, 25(1), 182-199.  
https://www.tandfonline.com/doi/full/10.1080/02673843.2019.1602064 

24. Dicke, T., Marsh, H. W., Parker, P. D., Guo, J., Riley, P., & Waldeyer, J. (2020). Job satisfaction of teachers and their principals in 
relation to climate and student achievement. Journal of educational psychology, 112(5), 1061. 

25. Dinah, A. K., Onyango, G., & Kyalo, D. (2019). Extent of Students Participation in Decision Making in Secondary School Management 
in Tharaka-Nithi and Nairobi Counties, Kenya. European Journal of Education Studies. 

26. Dodman, S. L., DeMulder, E. K., View, J. L., Swalwell, K., Stribling, S., Ra, S., & Dallman, L. (2019). Equity audits as a tool of critical 
data-driven decision making: Preparing teachers to see beyond achievement gaps and bubbles. Action in Teacher Education, 41(1), 4-
22. 

27. Dreer, B. (2022). Teacher well-being: Investigating the contributions of school  climate and job crafting. Cogent Education, 9(1), 
2044583. https://www.tandfonline.com/doi/full/10.1080/2331186X.2022.2044583 

28. Edelenbos, J., & Klijn, E. H. (2006). Managing stakeholder involvement in decision making: A comparative analysis of six interactive 
processes in the Netherlands. Journal of public administration research and theory, 16(3), 417-446. 

29. Edwards Jr, D. B. (2019). Shifting the perspective on community-based management of education: From systems theory to social capital 
and community empowerment. International journal of educational  development, 64, 17-26. 

30. Erturk, A., & Zıblım, L. (2020). Is the perception of organizational deviation  affected by the organizational climate? Research in 
schools. Eurasian  Journal of Educational Research, 20(85), 1-22.https://dergipark.org.tr/en/pub/ejer/issue/52308/684936 

31. Evans, N. D., & Yu, K. Data-Driven Decision-Making through PowerHEDA. Higher Education ICT Integration in Africa, 101. 
32. Farina, K. A. (2019). Promoting a culture of bullying: Understanding the role of school climate and school sector. Journal of School 

Choice, 13(1), 94-120. https://www.tandfonline.com/doi/abs/10.1080/15582159.2018.1526615 
33. Faubert, B. C. (2019). Transparent resource management: Implications for leadership and democracy in education. International Journal 

of Educational Management, 33(5), 965-978. https://www.emerald.com/insight/content/doi/10.1108/IJEM-02-2018-0066/full/ html 
34. Fitzgerald, J., & Radford, J. (2022). Leadership for inclusive special education: A qualitative exploration of SENCOs’ and principals’ 

Experiences in secondary schools in Ireland. International Journal of Inclusive Education, 26(10), 992-1007. 
 https://www.tandfonline.com/doi/abs/10.1080/13603116.2020.1760365 

35. Forsberg, C., Chiriac, E. H., & Thornberg, R. (2021). Exploring pupils’ perspectives on school climate. Educational Research, 63(4), 
379-395. 

36. Geletu, G. M. (2024). The effects of pedagogical mentoring and coaching on primary school teachers’ professional development practices 
and students’ learning engagements in classrooms in Oromia regional state: implications for professionalism. Education 3-13, 1-17. 

37. Gemechu, D. (2014). The practices of teachers’ involvement in decision-making in government secondary schools of Jimma Town. 
Unpublished M. Ed. Thesis. Jimma, Ethiopia: Department of Educational Planning and  Management, Institute of Educational and 
Professional Development Studies, Jimma University. 

https://doi.org/10.36713/epra0414


   EPRA International Journal of Environmental Economics, Commerce and Educational Management 

   Journal DOI: 10.36713/epra0414 |ISI I.F Value: 0.815|SJIF Impact Factor (2025): 8.57        ISSN: 2348 – 814X 

                                             Volume: 12 | Issue:10 |October 2025                 -Peer Reviewed Journal 

 

---- 2025 EPRA ECEM     |     https://eprajournals.com/   |    Journal DOI URL: https://doi.org/10.36713/epra0414 -------19 

38. Gu, P., Zhang, Y., & Gu, H. (2020). Creating a technology-enhanced constructivist learning environment for research ability 
development in a  BA Thesis Writing course. Computer Assisted Language Learning, 33(5-6),  538-566. 
https://www.tandfonline.com/doi/abs/10.1080/09588221.2019.1576735 

39. Guaralda, M., Mayere, S., Caldwell, G., Donovan, J., & Rittenbruch, M. (2019). The InstaBooth: an interactive methodology for 
community involvement and  place-making. Journal of Place Management and Development, 12(2), 209-226.  
https://www.emerald.com/insight/content/doi/10.1108/JPMD-03-2018-0021/full/html 

40. Hannila, H. (2019). Towards data-driven decision-making in product portfolio  management: from company-level to product-level 
analysis.  https://oulurepo.oulu.fi/handle/10024/36414 

41. Hensch,M.(2020).Teacher Participation in Extracurricular Activities: The Effect on School Culture.  
https://digitalcommons.hamline.edu/hse_all/4495/ 

42. Hetherington, J. E., & Forrester, G. (2022). Values-led governance and parental and community engagement in the Co-operative 
Academies Trust: An alternative in the neoliberal context of education?. Management in  Education,36(1),34-41. 
https://journals.sagepub.com/doi/abs/10.1177/08920206211051465 

43. Hoferichter, F., Hirvonen, R., & Kiuru, N. (2021). The development of school  well-being in secondary school: High academic 
buoyancy and supportive class-and school climate as buffers. Learning and Instruction, 71, 101377. 

44. Jafari, M., & Ahmadi Safa, M. (2023). Data use in language schools: The case of EFL teachers’ data-driven decision making. Journal of 
Educational  Change, 24(4), 897-918. 

45. Jansen, C., & du Plessis, A. (2023). The role of deputy principals: Perspectives of South African primary school principals and their 
deputies. Educational Management Administration & Leadership, 51(1), 157-175. 

46. Jarvis, D. S., & Mok, K. H. (2019). The political economy of higher education  governance in Asia: Challenges, trends and trajectories. 
Transformations in higher education governance in Asia: Policy, politics and progress, 1-46. 

47. Kandakoglu, A., Frini, A., & Ben Amor, S. (2019). Multicriteria decision making for sustainable development: A systematic review. 
Journal of Multi‐Criteria Decision Analysis, 26(5-6), 202-251. https://onlinelibrary.wiley.com/doi/abs/10.1002/mcda.1682 

48. Khaleel, N., Alhosani, M., & Duyar, I. (2021, April). The role of school principals in promoting inclusive schools: a teachers’ perspective. 
In frontiers in  education (Vol. 6, p. 603241). Frontiers Media SA. 

49. Kilinc, A. C., Bellibas, M. S., & Polatcan, M. (2022). Learning-centred leadership and change in teacher practice in Turkey: exploring 
the mediating effects of collaboration. Educational Studies, 48(6), 790-808. 

50. King, A. E., McQuarrie, F. A., & Brigham, S. M. (2021). Exploring the relationship between student success and participation in 
extracurricular activities. SCHOLE: A Journal of Leisure Studies and Recreation Education, 36(1-2), 42-58.  
https://www.tandfonline.com/doi/abs/10.1080/1937156X.2020.1760751 

51. Köpfer, A., & Óskarsdóttir, E. (2019). Analysing support in inclusive education systems–a comparison of inclusive school development 
in Iceland and Canada since the 1980s focusing on policy and in-school support. International Journal of Inclusive Education, 23(7-8), 
876-890. 

52. Kusumawati, E. (2022). School committee participation in realizing the quality of education. Infokum, 10(5), 880-886. 
 https://seaninstitute.org/infor/index.php/infokum/article/view/1176 

53. Lauwo, H., & Mkulu, D. G. (2021). challenges facing community involvement in ensuring quality education in public secondary schools 
in Meru District,  Arusha Region-Tanzania. International Journal of English literature and social sciences, 6(1), 74-84. 

54. Machimana, E. G., Sefotho, M. M., Ebersöhn, L., & Shultz, L. (2021). Higher  education uses community engagement-partnership as 
a research space  to build knowledge. Educational Research for Policy and Practice, 20(1), 45-62. 

55. Mailool, J., Kartowagiran, B., Retnowati, T. H., Wening, S., & Putranta, H. (2020). The Effects of Principal's Decision-Making, 
Organizational Commitment and School Climate on Teacher Performance in Vocational High School Based on Teacher  
Perceptions. European Journal of Educational  Research, 9(4), 1675-1687. 

56. Mansor, A. N., Nasaruddin, M. Z. I. M., & A. Hamid, A. H. (2021). The effects of school climate on sixth form teachers’ self-efficacy in 
Malaysia. Sustainability, 13(4), 2011. 

57. Matovu, M., & Ssegawa, D. (2020). Head teachers’ Delegation Practices and Teachers’ Psychological Job Commitment in Secondary 
Schools in Kira  Municipality Wakiso District, Uganda. 

58. Meadows, A. (2019). The impact of participation in extracurricular activities on elementary school students. Journal of Interdisciplinary 
Undergraduate Research, 11(1), 2. https://knowledge.e.southern.edu/jiur/vol11/iss1/2/ 

59. Medrado, B. P., Mello, D., & Tonelli, J. R. A. (2019). Inclusive practices and  policies in language teacher education courses. DELTA: 
Documentação de Estudos em Lingüística Teórica e Aplicada, 35, e2019350307. 

60. Mfuthwana, T., & Dreyer, L. M. (2018). Establishing inclusive schools: Teachers’ perceptions of inclusive education teams. South 
African Journal of  Education, 38(4). https://www.ajol.info/index.php/saje/article/view/182637 

61. Mo, M. M., & Abdulle, A. (2019). The role of community participation on health education in Mogadishu-Somalia. A thesis submitted 
to the School of Health & Medical Sciences (SHMS) of Kesmonds International University for the Award of a Master‟ s Degree in 
Health Care Administration. 

62. Mohajan, H. K. (2020). Quantitative research: A successful investigation in natural and social sciences. Journal of Economic 
Development, Environment and  People, 9(4), 50-79 

63. Mulwa, J. K., Akala, W. J., & Kalai, J. M. (2020). Influence of Principals’ Use of Collaborative Decision Making on Students’ Discipline 
in Public Secondary Schools in Kenya. The Cradle of Knowledge: African Journal of Educational  and Social Science Research, 7(1), 
1-9.  

64. Mutlu, G., & Yıldırım, A. (2019). Learning environment perceptions and student background variables as determinants of persistence 
in EFL learning. Sage Open, 9(4), 2158244019898805.  
https://journals.sagepub.com/doi/full/10.1177/2158244019898805 

65. Naidoo, P. (2019). Perceptions of teachers and school management teams of the  leadership roles of public school principals. South 
African Journal of  Education, 39(2). 

https://doi.org/10.36713/epra0414


   EPRA International Journal of Environmental Economics, Commerce and Educational Management 

   Journal DOI: 10.36713/epra0414 |ISI I.F Value: 0.815|SJIF Impact Factor (2025): 8.57        ISSN: 2348 – 814X 

                                             Volume: 12 | Issue:10 |October 2025                 -Peer Reviewed Journal 

 

---- 2025 EPRA ECEM     |     https://eprajournals.com/   |    Journal DOI URL: https://doi.org/10.36713/epra0414 -------20 

66. Niu, W., Cheng, L., Duan, D., & Zhang, Q. (2022). Impact of perceived supportive learning environment on mathematical achievement: 
The mediating roles of autonomous self-regulation and creative thinking. Frontiers in Psychology, 12, 781594.  
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2021.781594/full 

67. Noor, S., Tajik, O., & Golzar, J. (2022). Simple random sampling. International Journal of Education & Language Studies, 1(2), 78-82. 
68. Oco, R. M. (2022). Leadership styles of school heads and its relationship to school performance. GSJ, 10(1). 
69. Ordóñez, C., Threlfall, C. G., Kendal, D., Hochuli, D. F., Davern, M., Fuller, R. A., ... & Livesley, S. J. (2019). Urban forest governance 

and decision-making: A systematic review and synthesis of the perspectives of municipal  managers. Landscape and Urban Planning, 
189, 166-180. https://www.sciencedirect.com/science/article/abs/pii/S0169204618310673 

70. Osei-Kissi, E. (2023). The Relationship Between Leadership Transparency and  Accountability on Public Rural Basic Education in 
Amenfi Central District, Western Region of Ghana. Liberty University. 

71. Ozdemir, T. Y., & Cakalci, N. (2022). How School Climate Affects Teachers' Individual Innovativeness: The Mediating Role of Teacher 
Autonomy. Educational Process: International Journal, 11(4), 69-91. 

72. Paulsrud, D., & Nilholm, C. (2023). Teaching for inclusion–a review of research on the cooperation between regular teachers and special 
educators in the work with students in need of special support. International Journal of Inclusive Education, 27(4), 541-555. 

73. Ramírez, Y., & Tejada, Á. (2019). Digital transparency and public accountability in Spanish universities in online media. Journal of 
Intellectual Capital, 20(5),  701-732. 

74. Reynolds, K. J., Lee, E., Turner, I., Bromhead, D., & Subasic, E. (2017). How  does school climate impact academic achievement? An 
examination of social identity processes. School Psychology International, 38(1), 78-97. 

75. Rezaee, A., Khoshsima, H., Zare-Behtash, E., & Sarani, A. (2020). English teachers’ job satisfaction: Assessing contributions of the 
iranian school organizational climate in a mixed methods study. Cogent Education, 7(1), 1613007. 

76. Sanchez, J. E., Paul, J. M., & Thornton, B. W. (2022). Relationships among teachers’ perceptions of principal leadership and teachers’ 
perceptions of school climate in the high school setting. International journal of leadership in education, 25(6), 855-875. 

77. San Martin, C., Ramirez, C., Calvo, R., Muñoz-Martínez, Y., & Sharma, U. (2021). Chilean teachers’ attitudes towards inclusive 
education, intention, and  self-efficacy to implement inclusive practices. Sustainability, 13(4), 2300. 

78. Schlebusch, G. J. (2020). Collaborative leadership and sustained learner academic performance in secondary schools: a blaming game?. 
Africa Education Review, 17(3), 74-89. https://www.tandfonline.com/doi/abs/10.1080/18146627.2019.1635498 

https://doi.org/10.36713/epra0414

