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ABSTRACT
This article examines the importance of harmonizing international experience with the national education model in the training of
pedagogical staff. The study is based on an analysis of contemporary trends in teacher education and focuses on identifying effective
ways to integrate global educational practices into the national pedagogical system. Using theoretical analysis, comparative
pedagogical methods, and the generalization of national and international research, the article explores the role of competency-based,
reflective, and practice-oriented approaches in improving the professional quality of future teachers.

The findings indicate that the direct transfer of international educational models without considering national values and
pedagogical traditions does not ensure sustainable results. In contrast, an integrative approach that combines international
standards with the national education model contributes to the development of professional competencies, reflective thinking, and
innovative readiness of pedagogical staff. The study concludes that harmonizing international experience with the national
education model is a key factor in enhancing the quality and competitiveness of pedagogical education.
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INTRODUCTION

In the context of globalization, the modernization of the
education system—particularly the improvement of teacher
training quality—has emerged as one of the strategic priorities
of national development. The effectiveness of an education
system is primarily determined by the professional
preparedness of teachers, their methodological competence,
and their ability to apply modern pedagogical technologies.
Therefore, improving teacher training based on international
experience and harmonizing it with the national education
model is regarded as a pressing scientific and pedagogical issue

[1].

In the Republic of Uzbekistan, special attention is paid at the
state policy level to reforming the education sector and
developing the system of pedagogical staff training. Strategic
documents adopted in the country emphasize the need to
enhance teachers’ professional qualities, introduce innovative
approaches, and adapt advanced foreign experiences to the
national education system [2]. In this process, critical analysis
of international experience and its integration with national
values and pedagogical traditions is of particular importance.

The issue of using international experience in teacher education
has also been reflected in the research of many Uzbek scholars.
Studies on improving the content and methodological support
of pedagogical education emphasize the necessity of
harmonizing the advanced features of foreign education
systems with the national education model [3]. These
perspectives highlight the professional development of

teachers, the formation of reflective thinking, and the
enhancement of creative competencies as priority directions.

Furthermore, in Uzbek pedagogical thought, the concept of the
national education model is closely linked to social demand,
national mentality, and cultural values. Researchers argue that
pedagogical effectiveness is achieved not by the direct transfer
of international experience, but by its adaptation to the internal
potential of the national education system. This, in turn,
requires a flexible, integrative, and systematic approach to
teacher training.

Contemporary pedagogical research increasingly analyzes the
harmonization of international and national education models
in connection with the introduction of pedagogical innovations,
the renewal of educational content based on a competency-
based approach, and the continuous professional development
of teachers. This highlights the necessity of strengthening the
interconnection between theory and practice in teacher
education.

From this perspective, providing a scientific justification for
harmonizing international experience with the national
education model in teacher training, systematizing existing
scholarly views, and identifying their practical potential
constitutes an important research task. This article aims to
address these theoretical and methodological foundations
through a comparative analysis of international experience and
approaches developed in Uzbek pedagogical thought [6].
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METHODS

This study aims to provide a scientific and theoretical
justification for harmonizing international experience with the
national education model in teacher training and employs a
kommiekc methodological approach. Systemic, integrative, and
competency-based approaches were identified as the main
methodological  principles for studying pedagogical
phenomena.

The theoretical analysis method was used to examine national
and foreign scholarly sources, regulatory documents,
educational strategies, and conceptual frameworks related to
teacher training. This method helped to identify the pedagogical
essence of international education experiences and their
potential for integration into the national education model.

A comparative pedagogical method was applied to analyze the
main directions, methodological approaches, and competency-
based models of teacher education in developed countries in
comparison with existing practices in Uzbekistan. This
approach made it possible to determine universal and adaptable
elements of international experience and define pedagogical
conditions for their integration into the national education
model.

In addition, the descriptive-analytical method was used to
analyze curricula, syllabi, pedagogical technologies, and
learning outcomes applied in teacher training. This method
enabled an assessment of the practical state of harmonization
between national traditions and international standards in the
pedagogical process .

Pedagogical generalization and systematization methods were
employed to synthesize the views of Uzbek pedagogical
scholars on the relationship between international experience
and the national education model. In particular, conceptual
approaches to developing professional competencies, reflective
thinking, and innovative readiness of teachers were analyzed.

An integrative approach was also adopted, whereby
international experience in teacher education was not directly
transferred but interpreted in harmony with the social demand,
cultural values, and pedagogical traditions of the national
education system. This approach aims to maintain a balance
between national identity and global trends in education [12].

The competency-based approach served as a methodological
foundation, viewing teachers’ professional readiness as an
integration of knowledge, skills, abilities, and values. This
approach helped identify opportunities for shaping teachers’
professional identity in line with international standards and
national pedagogical requirements .

Overall, the applied methods enabled a comprehensive,
objective, and scientifically grounded analysis of the
harmonization of international experience and the national
education model in teacher training, providing a solid basis for
interpreting the research findings.

RESULTS

The findings indicate that harmonizing international
experience with the national education model is a significant
factor in improving the effectiveness of teacher training. The
data confirm that integrating international educational practices
through adaptation to national goals, values, and social
demands substantially enhances the quality of teacher
preparation.

Findings indicate that competency-based, reflective, and
practice-oriented approaches widely used in developed
countries contribute positively to strengthening teachers’
professional readiness. When adapted to the national education
model, these approaches also promote teachers’ moral and
ethical development alongside professional growth.

The results show that combining the educational values
emphasized in the national education model—such as moral
education, social responsibility, and cultural continuity—with
pragmatic and technological approaches derived from
international experience leads to the formation of a holistic
teacher training model. This integration increases future
teachers’ adaptability and readiness for innovative professional
activity.

Findings indicate that the integration of international
experience into teacher training enhances students’ independent
thinking, engagement in research activities, and development
of reflective skills. In particular, the use of interactive methods,
project-based learning, and problem-based teaching plays a
crucial role in developing pedagogical competencies.

However, the results also reveal that in some cases the
implementation of international experience in the national
education system remains fragmented. International models are
occasionally applied without sufficient adaptation, limiting
their pedagogical effectiveness.

Findings indicate that ensuring effective harmonization
requires revising curricula and syllabi based on competency-
based principles. Analysis of existing programs shows an
overemphasis on theoretical knowledge, while practical and
reflective components are underdeveloped compared to
international standards .

Additionally, the results confirm that integrating international
experience into teacher training contributes to teachers’
professional growth and readiness for innovation, particularly
when mechanisms for continuous self-development and
reflection are embedded in the educational process [13].

Overall, the findings demonstrate that harmonizing
international experience with the national education model is a
systematic, scientifically grounded, and phased process that
enhances teacher education quality and competitiveness.

DISCUSSION

The results indicate that harmonizing international experience
with the national education model in teacher training represents
a complex socio-pedagogical issue rather than a purely
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methodological one. The effectiveness of international
practices depends largely on their alignment with national
educational needs and values [7].

The discussion reveals that competency-based and practice-
oriented approaches yield sustainable outcomes only when
adapted to national pedagogical traditions. Mechanical
implementation of international models may lead to formalism
and imbalance between instructional and educational
components.

Findings also suggest that national pedagogical values—such
as moral education and social responsibility—are not
contradictory to international pragmatic approaches but can
complement them effectively, ensuring balance between
national identity and global educational trends.

Furthermore, integrating student-centered approaches with
knowledge-based traditions enhances independent thinking,
problem-solving skills, and research creativity among future
teachers.

However, insufficient methodological preparedness among
educators limits effective implementation of international
approaches, as some educators adopt external features without
understanding underlying pedagogical philosophies [11].

The discussion emphasizes the importance of institutional
mechanisms, including curriculum reform and competency-
based assessment systems, in ensuring successful
harmonization.

Overall, harmonization must be continuous and systematic,
with teachers’ professional growth and reflective capacity at the
center of the integration process.

CONCLUSION

This study confirms that harmonizing international experience
with the national education model is a crucial condition for
advancing teacher education. International practices enhance
competency-based, reflective, and practice-oriented learning,
while the national education model ensures moral, cultural, and
social development.

The findings demonstrate that direct transfer of international
models is ineffective; instead, an integrative approach aligned
with national traditions yields sustainable pedagogical
outcomes. Curriculum reform, reflective practice, and
continuous professional development are essential to this
process.

In conclusion, harmonizing international experience with the
national education model contributes significantly to improving
teacher education quality, professional readiness, and the
sustainable development of the national education system. The
results provide a theoretical foundation for future research and
practical reforms in pedagogical education.
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