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ABSTRACT 
The purpose of this study was to determine the relationship between the implementation of the Indigenous Peoples Education (IPEd) Program 
and IPEd Program Outcomes. A predictive correlational research design was utilized to establish the relationships and predictive effects among 
the study variables. The respondents consisted of 116 public school teachers from the Laak North District, Division of Davao de Oro, selected 
through total enumeration sampling. Data were collected using a researcher-adapted survey questionnaire and analyzed using mean and 
standard deviation, Pearson product moment correlation, and multiple linear regression analysis to identify significant relationships and 
predictors. Findings revealed that the level of implementation of the IPEd Program was generally moderate across all indicators, while the level 
of program outcomes was also moderate, with improvements observed in cultural identity, literacy, and academic engagement, despite the 
persistence of implementation challenges. Among the indicators of implementation, only community engagement and administrative and policy 
support emerged as significant predictors of IPEd Program Outcomes, while training, resource availability, and curriculum contextualization 
did not show significant predictive influence. IPEd coordinators and DepEd training units may redesign training programs to be more practical, 
culture-based, and community-driven, focusing on real classroom applications. Continuous professional development may include mentorship, 
demonstration teaching, and collaboration with Indigenous cultural bearers to bridge the gap between theory and practice. 

INDEX TERMS: Indigenous Peoples Education, program implementation, community engagement, administrative support, cultural 

identity, academic engagement 
 

INTRODUCTION 
The implementation of Indigenous Peoples Education (IPED) in the Laak North District faces several challenges that affect the quality 

and effectiveness of education among indigenous learners. These problems include limited culturally responsive teaching materials, 

insufficient teacher training on indigenous culture and language integration, inadequate community participation, language barriers, and 

scarce resources for implementing IPED programs effectively. In some schools, the curriculum and teaching approaches may not fully 

reflect the traditions, values, and identities of indigenous communities, which can result in low learner engagement, poor academic 

performance, and increased absenteeism or dropout rates. Despite these concerns, the study on Indigenous Peoples Education 

Implementation and Program Outcomes in Laak North District is highly relevant because it provides an assessment of how IPED 

programs are being carried out and how they influence learners’ educational experiences and outcomes. The findings of the study can 

help school leaders, teachers, and education stakeholders strengthen program implementation, improve culturally inclusive practices, 

and develop appropriate interventions that promote equitable, meaningful, and quality education for indigenous learners while 

preserving their cultural heritage and identity. 

 

Globally, Indigenous students remain at risk of marginalization, experiencing lower retention rates, limited cultural affirmation, and 

reduced access to culturally responsive learning environments. These outcome gaps suggest that while policy frameworks exist, the 

translation of such policies into meaningful and measurable educational outcomes remains inconsistent across different contexts (Gaite, 

2025). 

 

In international settings, specifically in Taiwan, it was found that Indigenous students continued to experience lower academic 

achievement and weaker cultural integration (Nesterova, 2019). Similarly, in Malaysia, there is also a limited engagement and weaker 

academic performance and absence of culturally relevant materials and insufficient community involvement in education programs 
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(Mao & Chui, 2025). In Australia, there were challenges emerging in balancing cultural inclusion with academic rigor, which and low 

engagement and learning performance (Bakogiannis et al., 2026). 

 

Within the Philippine context, specifically in Sarangani Province, there is an inconsistent limitations in teacher capacity and instructional 

delivery (Gulam & Hordista, 2024). In La Union, Indigenous learners continued to face challenges in accessing culturally appropriate 

education and limited development of cultural identity and engagement in school activities (Lumayas & Brazil, 2026). Furthermore, 

across Mindanao, there were decreased retention, weakened cultural preservation, and increased vulnerability among Indigenous 

students (Gultiano & Felicilda, 2025). 

 

In connection, within Laak North District, Division of Davao de Oro, the researcher observed that the outcomes of IPEd implementation 

remain uneven and require closer examination. Despite the presence of IPEd programs in the district, there remains a lack of 

comprehensive, data-driven studies that examine the extent to which these programs influence key outcome indicators such as success, 

challenges, cultural identity and literacy, and academic engagement and retention. This absence of localized empirical evidence limits 

the ability of policymakers, school leaders, and educators to design targeted interventions that directly address outcome gaps. Hence, 

there is an urgency to conduct this study to provide empirical evidence that can guide data-driven decision-making, strengthen program 

effectiveness, and contribute to the realization of equitable and culturally responsive education for Indigenous learners. 

 

METHODOLOGY 
Method Used 

The study employed a descriptive-correlational research design, a quantitative approach used to describe the current status of variables 

and examine the relationships among them without manipulation. According to Creswell (2020), descriptive research provides a 

numerical account of trends, attitudes, or conditions within a population by analyzing data gathered from a representative sample. 

In the context of this study, the descriptive-correlational design was deemed appropriate in examining the influence of the 

implementation of the Indigenous Peoples Education (IPEd) Program on IPEd Program Outcomes. The descriptive component was used 

to determine the level of program implementation and the level of outcomes. Meanwhile, the correlational component was used to 

analyze the relationships and predictive effects between these variables using statistical tools such as Pearson correlation and multiple 

linear regression.  

 

Sources of Data 

The primary data sources for this study were public school teachers in the Laak North District, Division of Davao de Oro. As the key 

respondents, these educators provided professional assessments of the implementation and outcomes of the Indigenous Peoples 

Education (IPEd) program based on their direct involvement in classroom instruction and program delivery. Their roles as implementers 

of IPEd enabled them to offer informed evaluations on critical aspects such as training adequacy, resource utilization, community 

engagement, curriculum contextualization, and administrative support within their respective schools. 

 

Data were gathered through adapted survey questionnaire, allowing teachers to report their experiences and perceptions regarding both 

the implementation process and its corresponding outcomes, including success, challenges, cultural identity and literacy, and academic 

engagement and retention. Their close interaction with Indigenous learners and communities ensured that the data reflected authentic 

classroom realities and culturally grounded educational practices.  

 

Data Gathering Instruments 

The primary research instrument used in this study was an adapted survey questionnaire designed to assess the influence of the 

Implementation of Indigenous Peoples Education (IPEd) on IPEd Program Outcomes. The questionnaire was researcher-adapted from 

empirically grounded studies and established frameworks in Indigenous education and culturally responsive pedagogy to ensure 

construct validity and contextual relevance. 

 

The independent variable of this study, Implementation of IPEd, was adapted from the work of Pagaddut and Tamana (2024), who 

developed a structured questionnaire to measure teachers’ competence in the integration of Indigenous Knowledge Systems and 

Practices (IKSP). Their instrument examined instructional preparation, implementation strategies, and challenges encountered by 

teachers, particularly in relation to training effectiveness, availability of instructional materials, and integration of Indigenous content. 

Drawing from this validated framework, the present study refined and reorganized the indicators to operationalize IPEd implementation 

in terms of training in IPEd, resource availability, community engagement, curriculum contextualization, and administrative and policy 

support. 
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Score Scale Descriptive 

Level 

Interpretation 

 

5 4.20 – 5.00 Very High 

 

The implementation of Indigenous Peoples Education 

Program is always observed 

4 3.40 – 4.19 High 

 

The implementation of Indigenous Peoples Education 

Program is oftentimes observed 

3 2.60 – 3.39 Moderate 

 

The implementation of Indigenous Peoples Education 

Program is sometimes observed 

2 1.80 – 2.59 Low 

 

The implementation of Indigenous Peoples Education 

Program is seldom observed 

1 1.00 – 1.79 Very Low The implementation of Indigenous Peoples Education 

Program is never observed 

 

Similarly, the overall scale for IPEd Program Outcomes demonstrated a Cronbach’s Alpha of 0.92, which is likewise interpreted as 

excellent reliability. Its subscales yielded coefficients of 0.89 for success, 0.87 for challenges, 0.90 for cultural identity and literacy, and 

0.88 for academic engagement and retention, all of which fall within the good to excellent range. According to Pallant (2020) and 

Creswell (2018), a Cronbach’s Alpha value of 0.70 or higher indicates acceptable reliability, while values exceeding 0.80 signify strong 

internal consistency. 

 

Based on these criteria, the results confirmed that the research instrument possessed a high degree of reliability and was capable of 

producing stable, consistent, and dependable measurements, thereby making it statistically appropriate for assessing the implementation 

and outcomes of the Indigenous Peoples Education Program in the study locale. 

 

Sampling Technique 

In this study, complete enumeration was utilized to involve all 116 teachers from the ten identified Indigenous Peoples Education (IPEd)-

implementing schools in the Laak North District, Davao de Oro. Given the manageable population size, this approach ensured that every 

qualified teacher contributed to the study, thereby enhancing the comprehensiveness, validity, and reliability of the findings. By 

eliminating the need for sampling, the study captured the full range of experiences from educators directly involved in IPEd 

implementation, providing a holistic understanding of the program's impact. To ensure institutional diversity, a stratified organizational 

approach was implemented, grouping teachers by school affiliation and experience, which allowed for a more nuanced interpretation of 

perspectives across the district. 

 

The selection of participants was guided by specific inclusion criteria to ensure data quality. The first criterion required that respondents 

be currently employed as teachers in one of the ten IPEd-implementing schools in Laak North, ensuring they had firsthand knowledge 

of culturally responsive instruction. The second criterion mandated a minimum of one to three years of teaching experience within an 

IPEd-implementing school, ensuring participants were sufficiently immersed in the curriculum and community dynamics to offer 

informed feedback. The third criterion was the respondent’s voluntary willingness to participate; all teachers were briefed on the study’s 

objectives and potential risks, and only those who provided signed informed consent were included in the final data collection. 

 

To ensure the integrity of the results, a specific exclusion protocol was applied in relation to the instrument’s reliability testing. A total 

of 30 teachers from outside the study locale were purposely selected to participate in the pilot testing (test-retest) to validate the research 

instruments. These respondents were not included in the actual population of the study to avoid contamination of responses and minimize 

testing effects. Consequently, all 30 participants involved in the pilot testing were excluded from the final data collection phase. This 

procedure resulted in a final total of 96 respondents who provided the primary data for the study’s analysis. 

 

Data Gathering Procedure 

The data gathering process followed a systematic and ethical approach, adhering strictly to the policies of the graduate institution and 

the Department of Education (DepEd). The procedure was designed to ensure professional transparency, participant confidentiality, and 

data integrity throughout the various phases of the study. 

 

Permission and Ethical Clearance 

First, the researcher initiated the formal request process by securing approval from the Research Adviser and the Dean of the Graduate 

School. Subsequently, formal letters of permission were submitted to the Schools Division Superintendent of DepEd Davao de Oro and 

the Public Schools District Supervisor (PSDS) of Laak North District. These communications clearly outlined the purpose of the study, 

the involvement of teacher-respondents, and the objective of examining the implementation and outcomes of the Indigenous Peoples 
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Education (IPEd) Program. This stage ensured that all ethical considerations were addressed and that the study complied with 

institutional and departmental research policies. 

 

Orientation of Respondents 

Following the approval of the research proposal, the researcher conducted an orientation session with the identified teacher-respondents. 

During this session, participants were informed about the purpose of the study, the nature of their participation, and their right to 

withdraw at any time without any consequences. The researcher also emphasized the confidentiality and anonymity of the responses. 

Informed consent forms were then distributed and duly signed by all participants prior to data collection, ensuring voluntary and ethical 

participation. 

 

Distribution and Systematic Retrieval 

During the first week of February 19, 2026, the researcher implemented a standardized process for distributing the survey questionnaires. 

Coordination was established with school heads of the participating schools to facilitate the smooth administration of the instrument. 

The questionnaires were distributed to the 116 teacher-respondents and were retrieved within a specified timeframe. To ensure 

completeness and reliability of responses, the researcher conducted follow-ups and clarifications for any incomplete entries. This 

systematic retrieval ensured that the collected data were accurate and sufficient for analysis. 

 

Collation and Statistical Treatment 

After the retrieval of all questionnaires, the researcher proceeded with careful data collation and organization. The responses were 

encoded and tabulated using Microsoft Excel to facilitate data cleaning and verification. Subsequently, the dataset was endorsed to a 

statistician for further analysis using the Statistical Package for the Social Sciences (SPSS). 

 

Using SPSS, the statistician conducted reliability analysis through Cronbach’s Alpha to determine the internal consistency of the 

research instrument. Descriptive statistical tools, such as mean and standard deviation, were used to determine the level of 

implementation of the IPEd program and the extent of its outcomes. Furthermore, Pearson Product–Moment Correlation (r) was utilized 

to examine the significant relationship between the implementation variables and IPEd program outcomes. Finally, Multiple Linear 

Regression Analysis was applied to identify which indicators of implementation significantly predicted the outcomes of the IPEd 

program. These statistical procedures ensured accurate interpretation and supported evidence-based conclusions for the study. 

 

Statistical Treatment 

To systematically address the research objectives, appropriate descriptive and inferential statistical tools were employed. The study 

utilized mean, and standard deviation to describe the level of the Implementation of the Indigenous Peoples Education (IPEd) Program 

and IPEd Program Outcomes based on a five-point Likert-type scale. Reliability analysis using Cronbach’s Alpha was conducted to 

determine the internal consistency of the research instrument. To examine the relationship between the implementation of IPEd and its 

corresponding outcomes, the Pearson Product–Moment Correlation Coefficient was applied. Furthermore, Multiple Linear Regression 

Analysis was used to identify which indicators of IPEd implementation significantly influenced program outcomes. 

 

Descriptive Statistics 

For the first and second research questions, which aimed to determine the level of the Implementation of IPEd and the level of IPEd 

Program Outcomes, descriptive statistics were employed. Specifically, the mean and standard deviation were computed to determine 

the central tendency and variability of the responses. This approach provided a clear and concise summary of how teacher-respondents 

perceived the level of implementation and outcomes of IPEd based on their direct classroom experiences and program involvement. 

 

Pearson Product–Moment Correlation Coefficient 

For the third research question, which investigated the significant relationship between the Implementation of IPEd and IPEd Program 

Outcomes, the Pearson Product–Moment Correlation Coefficient (r) was applied. This inferential statistical method was appropriate for 

determining the strength and direction of the linear relationship between the independent variables and dependent variables. Through 

Pearson r, the study determined whether higher levels of program implementation were significantly associated with improved outcomes 

such as increased cultural identity, enhanced academic engagement, and reduced challenges. 

 

Multiple Linear Regression Analysis 

For the final research question, which sought to determine which indicators of the Implementation of IPEd Program significantly 

influenced IPEd Program Outcomes, Multiple Linear Regression Analysis was employed. This method enabled the study to model and 

quantify the predictive power of the indicators of independent variables on the dependent variable outcomes. By examining regression 

coefficients and significance levels, the study identified which specific implementation factors served as the strongest predictors the 
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dependent variable. This statistical treatment provided a robust analytical basis for identifying priority areas in strengthening IPEd 

implementation and guided evidence-based recommendations for policy and practice. 

 

Ethical Considerations 

The ethical considerations for this study were crucial, as teachers served as the primary respondents; therefore, informed consent was 

obtained from all participants to ensure they understood the study’s purpose, the voluntary nature of their involvement, and their right 

to withdraw at any time without consequence. To guarantee confidentiality, personal data were strictly anonymized so that no individual 

was identifiable in the final report, while the study adhered to the principles of non-maleficence and beneficence to ensure no harm came 

to participants and that the findings were used to improve Indigenous education. Furthermore, cultural sensitivity was maintained 

throughout the research process, acknowledging the specific Indigenous context of the study and ensuring that the rights and dignity of 

all stakeholders were respected. 

Social Value 

The researcher aimed to highlight the challenges teachers faced and the resources they needed to create culturally relevant learning 

environments in the province of Davao de Oro. The findings offered insights into how teachers could be better supported in addressing 

the unique needs of Indigenous students, thereby promoting more inclusive and equitable education. This study also contributed to 

fostering a deeper understanding of the role teachers played in shaping the future of Indigenous education, with lasting social 

implications for learners and their communities. 

Informed Consent  

Teachers were informed that participation was entirely voluntary and confidential. Formal consent was obtained after providing clear 

details regarding their right to withdraw at any time without any negative consequences. The assent process was conducted respectfully, 

ensuring that all participants were fully aware of their rights. This procedure aligned with institutional guidelines to maintain a 

comfortable and ethical research environment. 

Vulnerability of Research Respondents 

Teachers in the Laak North District, as professionals within the education system, occasionally experienced a sense of power imbalance 

or apprehension when providing honest feedback regarding IPEd implementation. To address this, the researcher ensured that all 

participation was strictly voluntary and reassured the teachers that their responses remained confidential and anonymous. The study 

mitigated potential discomfort by creating a safe environment where educators expressed their perspectives without fear of reprisal. 

Furthermore, the researcher-maintained sensitivity to the cultural context, ensuring that Indigenous teachers in the Laak North District 

felt respected and heard throughout the process. 

Privacy and Confidentiality 

In this study, privacy was a top priority to protect the personal boundaries and identities of the teacher participants. All personal 

information was kept secure and remained accessible only to the researcher, while any identifying information in the surveys was 

immediately removed or replaced with numerical codes to ensure that no individual could be identified during the data collection process. 

Confidentiality was strictly maintained by anonymizing teachers’ identities in the final report and storing all data in password-protected, 

encrypted files to prevent unauthorized access. The researcher remained committed to using the collected information solely for 

academic research purposes, ensuring that all responses were handled in accordance with established ethical research standards. 

Risk, Benefits and Safety 

The primary risk for the teachers in Laak North District stemmed from the potential discomfort of discussing challenges or perceived 

shortcomings in the IPEd program's implementation. To mitigate this, the researcher fostered a supportive and confidential environment, 

ensuring that participants felt secure in sharing their honest perspectives without fear of professional repercussions or judgment. 

The benefits of participation included the opportunity for educators to contribute to the systemic improvement of IPEd programs, which 

potentially enhanced future teaching practices and student outcomes. Furthermore, teachers benefited from a structured reflection on 

their professional experiences, allowing them to share insights that could inform and refine future educational policies within the 

division. 

Regarding safety, all procedures strictly adhered to ethical guidelines to ensure the psychological and professional well-being of the 

participants. Appropriate safeguards were implemented to protect participant privacy and ensure that all data were handled through 

secure, encrypted channels, so that every teacher felt comfortable and confident throughout the study. 

Justice 

This involved providing equal opportunity for all teachers in the Laak North District, regardless of their background or posi tion, to 

participate in the study. Teachers were given the necessary information to make an informed decision about their involvement, ensuring 

that no one was coerced or excluded based on any personal or professional factors. The study also ensured that the benefits derived from 
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the research, such as improvements in IPEd programs, were shared equitably among all stakeholders, particularly Indigenous 

communities. The researcher remained committed to conducting the study with integrity, ensuring that all participants' voices were heard 

and respected, and that the findings contributed to positive educational outcomes for all involved. 

Transparency 

The researcher provided participants with detailed information about the research process, including the specific methods used to collect, 

analyze, and report data. Participants were also informed of their rights, specifically their right to withdraw from the study at any time 

without any negative consequences. Additionally, the researcher ensured that the study's findings were shared with participants and 

relevant stakeholders in a clear, accessible manner. This transparent approach was designed to build trust with the participants, ensuring 

they felt comfortable and confident in their involvement while contributing to the overall credibility and integrity of the research. 

Qualification of the Researcher 

The researcher earned a degree in Bachelor of Elementary Education from Laak Institute Foundation Inc. Currently, the researcher has 

been serving as a Teacher I at Inakayan Elementary School for six years. Throughout this period, the researcher participated in various 

trainings and seminars that contributed to professional growth and instructional competence. 

 

As a classroom teacher and the designated Indigenous Peoples Education (IPEd) Program Coordinator at the school level, the researcher 

developed a comprehensive understanding of the program’s operational framework. The researcher also possessed foundational 

knowledge in both qualitative and quantitative research methods, including statistical techniques such as linear regression analysis. 

Having undergone formal training in ethical research practices involving human participants, the researcher demonstrated a strong 

commitment to cultural sensitivity and ethical responsibility. 

Conflict of Interest 

As the researcher, no personal, financial, or professional interests existed that could have influenced the outcomes or the interpretation 

of the study. Any potential conflicts of interest that arose during the research were fully disclosed to ensure transparency with the 

participants and relevant stakeholders in the Laak North District. The study was conducted impartially, and rigorous efforts were made 

to ensure that the findings were not biased by external influences or the researcher's dual role as a teacher and IPEd coordinator. By 

maintaining a clear distinction between professional responsibilities and the research process, the researcher upheld participants' trust 

and confidence, ensuring that the study contributed meaningfully and objectively to the field of Indigenous Peoples Education. 

Adequacy of Facilities 

The researcher had access to the necessary resources, including appropriate software for data analysis, such as Statistical Package for 

the Social Sciences (SPSS) for conducting statistical procedures, including linear regression analysis. To ensure the accuracy and validity 

of the data analysis, the researcher also consulted with a statistician who provided technical guidance in the proper application and 

interpretation of statistical tools. Additionally, secure systems were utilized for storing and managing participant data, ensuring 

confidentiality and data protection. 

The study was conducted in environments that respected participants’ comfort and privacy, with appropriate spaces provided to maintain 

confidentiality during data collection. Furthermore, the research was supported by institutional infrastructure, including access to 

research databases, academic journals, and ethical review mechanisms, which ensured adherence to established academic and ethical 

standards. These facilities and professional supports contributed to the successful implementation of the study and to the reliability and 

accuracy of the collected and analyzed data. 

Community Involvement 

To ensure the study was culturally relevant and respectful, the researcher actively involved Indigenous communities and educators in 

the research process. This involvement included engaging with community leaders and IPEd coordinators to seek their input and ensure 

that the research aligned with their specific educational priorities. Teachers participating in the study were encouraged to share their 

experiences and perspectives regarding community engagement within IPEd programs. By integrating the voices of the community, the 

study remained inclusive and ensured that the research findings reflected the community's needs and aspirations, ultimately contributing 

to the development of more effective and culturally appropriate educational practices in the Laak North District. 

 

RESULTS AND DISCUSSION 
Level of Implementation of the Indigenous  

Peoples Education Program 

The following table presents the level of implementation of the Indigenous Peoples Education (IPEd) Program as a multidimensional 

construct with descriptive findings among indicators, namely: training in IPEd, resource availability, community engagement, 

curriculum contextualization, and administrative and policy support. 
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Level of Training in the Indigenous Peoples Education Program 

Presented in Table 1 is the level of training in the Indigenous Peoples Education (IPEd) Program, as measured through indicators related 

to teacher preparedness, relevance of training content, confidence in integrating Indigenous knowledge, responsiveness to teaching 

challenges, and acquisition of practical knowledge. The table shows an overall mean interpreted as Moderate, indicating that while 

training opportunities are available, their effectiveness and consistency in equipping teachers across  

all dimensions remain uneven. 

Table 1 

Level of Training in Indigenous Peoples Education Program 

No Training  Mean SD Descriptive 

Level 

1 Training programs provided have effectively prepared 

teachers to implement Indigenous Peoples Education (IPEd) 

in the classroom. 

 

2.53 

 

1.01 

 

Low 

2 The content covered in IPEd training is highly relevant to 

the needs of Indigenous learners. 

 

2.97 

 

0.59 

 

Moderate 

3 Teachers feel confident in incorporating Indigenous 

knowledge and culture into lessons after completing IPEd 

training. 

 

3.47 

 

0.50 

 

High 

4 IPEd training programs address the specific challenges of 

teaching Indigenous students effectively. 

 

3.88 

 

0.69 

 

High 

5 Teachers have received enough practical knowledge during 

training to apply IPEd concepts in daily teaching. 

 

2.85 

 

0.83 

 

Moderate 

  

Mean Average 

 

3.14 

 

0.72 

 

Moderate 

Very High (4.20–5.00); High (3.40–4.19); Moderate (2.60–3.39); Low (1.80–2.59); Very Low (1.00–1.79) 

 

Table 1 presents the level of training with an overall mean of 3.14 and an SD of 0.72, described as Moderate, indicating that teachers 

experience training in IPEd to a reasonable extent but not consistently across all areas of instructional preparation. This suggests that 

while professional development initiatives are in place, the depth, accessibility, and practical application of these trainings vary among 

educators. 

 

Among the indicators, the highest mean was obtained by IPEd training programs addressing the specific challenges of teaching 

Indigenous students effectively, with a mean of 3.88 and an SD of 0.69, described as High. This reflects the responsiveness of training 

programs to contextual teaching needs and the growing emphasis on equipping teachers with strategies to address the unique realities 

of Indigenous learners. The next highest indicator was teachers feeling confident in incorporating Indigenous knowledge and culture 

into lessons after completing IPEd training, with a mean of 3.47 and an SD of 0.50, described as High. This indicates that teachers are 

able to translate training content into classroom practices related to cultural integration. 

 

Following this was the relevance of training content to the needs of Indigenous learners, which obtained a mean of 2.97 and an SD of 

0.59, described as Moderate. This implies that while training content is generally aligned, there are still gaps in contextual specificity 

and adaptability. The indicator on acquiring enough practical knowledge during training to apply IPEd concepts in daily teaching 

registered a mean of 2.85 with an SD of 0.83, described as Moderate, suggesting that the application component of training remains an 

area needing improvement. Finally, the lowest mean was recorded for training programs effectively preparing teachers to implement 

IPEd in the classroom, with a mean of 2.53 and an SD of 1.01, described as Low. This finding points to a critical limitation in the overall 

effectiveness of training, particularly in bridging theory and actual classroom implementation. 

 

The findings indicate that the implementation of IPEd training is at a moderate level, demonstrating the development of competencies 

such as cultural integration and contextual responsiveness, while revealing gaps in practical preparedness and consistency of delivery. 

This result is consistent with Ceric et al. (2022), who emphasized that training must align with Indigenous learning preferences, and 

Joncas et al. (2023), who found that culturally grounded training enhances program effectiveness.pdf). Similarly, Wright and Quirk 

(2024) highlighted the importance of relational and practice-oriented approaches in strengthening implementation, while Nesterova 

(2024) identified persistent limitations in teacher preparedness due to systemic constraints in training systems. 
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Level of Resource Availability 

Presented in Table 2 is the level of resource availability in the Indigenous Peoples Education (IPEd) Program, as measured through 

indicators related to the provision of culturally relevant materials, access to learning tools, availability of cultural experts, quality of 

resources, and technological support. The table shows an overall mean interpreted as Moderate, indicating that while resources are 

generally available to support IPEd implementation, their accessibility and adequacy are not consistently experienced across all 

indicators. 

Table 2 

Level of Resource Availability 

No Resource Availability  Mean SD Descriptive Level 

1 The school provides sufficient materials that reflect 

Indigenous cultures and knowledge for teaching IPEd. 

3.15 0.48 Moderate 

2 Teachers have access to learning tools and resources that 

effectively support the integration of Indigenous 

knowledge into lessons. 

2.54 0.81 Low 

3 The availability of cultural experts or community 

leaders to support IPEd teaching is adequate. 

3.45 0.53 High 

4 The resources available are of high quality and relevant 

to the needs of Indigenous learners. 

3.48 0.57 High 

5 Teachers are equipped with sufficient technological 

resources to effectively implement IPEd. 

 

3.76 0.87 High 

 Mean Average 3.28 0.65 Moderate 

 Very High (4.20–5.00); High (3.40–4.19); Moderate (2.60–3.39); Low (1.80–2.59); Very Low (1.00–1.79) 

 

Table 2 presents the level of resource availability with an overall mean of 3.28 and an SD of 0.65, described as Moderate, indicating 

that schools are able to provide resources to support IPEd to a fair extent, but gaps remain in ensuring equitable access and consistent 

utilization across instructional contexts. This suggests that while foundational support systems are in place, resource distribution and 

practical usability vary among teachers. 

 

Among the indicators, the highest mean was obtained by teachers being equipped with sufficient technological resources to effectively 

implement IPEd, with a mean of 3.76 and an SD of 0.87, described as High. This reflects the growing integration of technology as a 

support mechanism in delivering culturally relevant instruction. The next highest indicator was the availability of high-quality and 

relevant resources to meet the needs of Indigenous learners, with a mean of 3.48 and an SD of 0.57, described as High. This indicates 

that when resources are available, they are generally appropriate and aligned with learner needs. Closely following was the availability 

of cultural experts or community leaders to support IPEd teaching, with a mean of 3.45 and an SD of 0.53, described as High, highlighting 

the important role of community involvement in enriching instructional delivery. 

 

Following this was the provision of sufficient materials that reflect Indigenous cultures and knowledge, with a mean of 3.15 and an SD 

of 0.48, described as Moderate. This implies that while culturally relevant materials are present, their sufficiency and diversity may be 

limited. Finally, the lowest mean was recorded for teachers having access to learning tools and resources that effectively support the 

integration of Indigenous knowledge into lessons, with a mean of 2.54 and an SD of 0.81, described as Low.  

 

The findings reveal that resource availability in IPEd is at a moderate level, indicating that while schools provide culturally relevant 

materials and technological support, there remain gaps in access to learning tools and instructional resources. This result is consistent 

with Porter and Morrison (2024), who emphasized that limited and uneven resources hinder program effectiveness, and Firdaussy et al. 

(2024), who highlighted that inadequate infrastructure and materials constrain the delivery of Indigenous education. Similarly, Johnston 

(2023) noted that underfunded educational settings limit access to culturally aligned resources, while Addo and Adu (2022) stressed that 

insufficient materials and infrastructure weaken the integration of culturally relevant teaching practices in classrooms. 

 

Conclusion and Recommendations 

Summary of Findings 

1.The study revealed that the overall level of implementation of the Indigenous Peoples Education (IPEd) Program was moderate across 

all key indicators, namely training in IPEd, resource availability, community engagement, curriculum contextualization, and 

administrative and policy support. Among these, community engagement and curriculum contextualization showed relatively stronger 

manifestations, while training and resource availability exhibited areas requiring further enhancement. 



 

SJIF Impact Factor (2026): 8.863| ISI I.F. Value: 1.241| Journal DOI: 10.36713/epra2016          ISSN: 2455-7838(Online) 

EPRA International Journal of Research and Development (IJRD) 
Volume: 11 | Issue: 5 | May 2026                                - Peer Reviewed Journal 

 

2026 EPRA IJRD    |    Journal DOI:  https://doi.org/10.36713/epra2016      | https://eprajournals.com/ |406 |  

2.In terms of the level of IPEd Program Outcomes, the results likewise indicated a moderate level across the identified dimensions, 

including successes, challenges, cultural identity and literacy, and academic engagement and retention. Teachers perceived that the 

program contributed positively to cultural awareness, appreciation, and identity formation, as well as improved participation and 

engagement of Indigenous learners. However, persistent challenges such as limited resources, inconsistent training, and gaps in 

implementation support remained evident, suggesting that while the program yields meaningful outcomes, its full potential has yet to 

be maximized. 

3.Furthermore, the study established that there exists a significant relationship between the implementation of the IPEd program and 

IPEd Program Outcomes. This indicates that higher levels of implementation are associated with improved program results, particularly 

in terms of learner engagement, cultural identity development, and educational participation. The findings confirm that the effectiveness 

of the IPEd program is largely dependent on how well it is implemented in the school setting, reinforcing the importance of systematic 

and consistent implementation across all domains. 

4.Lastly, the regression analysis revealed that among the implementation indicators, only community engagement and administrative 

and policy support significantly influenced IPEd Program Outcomes. These findings highlight that relational factor (community 

involvement) and systemic factors (leadership and policy support) play a more critical role in determining program effectiveness 

compared to technical aspects such as training and resource availability. This suggests that strengthening school-community partnerships 

and ensuring strong institutional commitment are essential in achieving sustainable and impactful outcomes in Indigenous Peoples 

Education. 

 

Conclusion 

1.The findings of the study established that the implementation of the Indigenous Peoples Education (IPEd) Program in the Laak North 

District was moderately evident across its key dimensions. 

 2.Similarly, the program outcomes were perceived to be at a moderate level.  

3. A significant relationship was found between program implementation and outcomes, confirming that improvements in 

implementation lead to better educational results.  

4. Notably, community engagement and administrative and policy support emerged as the strongest predictors of program success, 

emphasizing the importance of collaborative partnerships and institutional commitment in achieving meaningful, culturally responsive, 

and sustainable educational outcomes for Indigenous learners. 

The results of the study partially supported the guiding theoretical frameworks, particularly Culturally Responsive Pedagogy (CRP), 

Critical Race Theory (CRT), and Indigenous Knowledge Systems (IKS). While the significant influence of community engagement and 

administrative support strongly aligned with CRP and CRT principles emphasizing relational and systemic factors, the non-significant 

effects of training, resource availability, and curriculum contextualization indicated that these theoretical ideals were not fully realized 

in practice.  

 

Recommendations 

Based on the results of this study, the following recommendations are proposed: 

1. School heads, in partnership with Indigenous community leaders and elders, should establish structured and sustained engagement 

programs such as regular community consultations, cultural immersion activities, and co-designed school initiatives. This will address 

the low level of active participation and enhance meaningful collaboration beyond passive involvement. 

2. The Department of Education (DepEd) Division Office, together with school heads, should intensify monitoring, supervision, and 

policy implementation by providing clear guidelines, timely resource allocation, and continuous technical assistance. Strengthening 

leadership commitment and accountability mechanisms will further improve program outcomes. 

3. IPEd coordinators and DepEd training units should redesign training programs to be more practical, culture-based, and community-

driven, focusing on real classroom applications. Continuous professional development should include mentorship, demonstration 

teaching, and collaboration with Indigenous cultural bearers to bridge the gap between theory and practice. 

4. DepEd and school administrators should prioritize the development and distribution of localized and culturally appropriate 

instructional materials, including IKSP-based modules and multimedia resources. Collaboration with Indigenous communities is 

recommended to ensure authenticity, relevance, and sustainability of learning materials. 

5. Future researchers are encouraged to conduct similar studies using mixed-method or qualitative approaches to explore deeper insights 

into the lived experiences of teachers and Indigenous learners. Further studies may also include additional variables such as student 

achievement data, parental involvement, and longitudinal program evaluation to strengthen the evidence base of IPEd implementation 

and outcomes. 
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