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ABSTRACT 

This study examined the relationship between educational leadership habits and online teaching practices of 110 elementary 
teachers in the Tagum City Division. Using a descriptive-correlational research design, the study employed validated 
survey instruments to measure the extent of educational leadership habits and online teaching practices. Statistical tools 
such as weighted mean, Pearson product moment correlation, and multiple regression analysis were utilized to analyze the 
data at a 0.05 level of significance. Findings revealed that both educational leadership habits and online teaching practices 
were rated at an extensive level, indicating that these practices were oftentimes evident among teachers. Correlation 
analysis showed a significant and strong relationship between educational leadership habits and online teaching practices. 
Regression results further demonstrated that educational leadership habits significantly influenced online teaching 
practices, with instructional leadership, professional development, visionary leadership, and organizational support 
emerging as strong predictors. The model explained a substantial proportion of variance in online teaching practices, 
underscoring the critical role of leadership behaviors in enhancing digital instructional effectiveness. It is recommended 
that teachers sustain and further develop their educational leadership habits by actively engaging in continuous learning 
and reflective practice. 

KEYWORDS: Educational Leadership Habits; Online Teaching Practices; Instructional Leadership; Professional 
Development; Elementary Teachers 
 

INTRODUCTION 
The rapid shift toward digital education has transformed teaching practices worldwide, requiring educators to develop new 

competencies for effective online instruction. While online learning offers flexibility and wider access, it also presents 

challenges related to digital readiness, resource availability, student engagement, and teacher support. These concerns 

became more evident during the COVID-19 pandemic, when over 1.5 billion learners worldwide experienced educational 

disruption, with marginalized groups most affected by unequal access to technology and connectivity (UNESCO, 2020). 

Studies also revealed that many teachers lacked sufficient preparation in digital pedagogy, virtual classroom management, 

and online assessment (Trust & Whalen, 2020). 

 

In the Philippines, the transition to online education exposed persistent gaps in internet connectivity, access to digital 

devices, and teacher training. Rural and public-school communities were particularly disadvantaged due to limited 

resources and unstable internet access (Trucano, 2020). Filipino teachers also encountered difficulties in designing 

engaging online lessons, managing virtual classes, and assessing student performance in digital environments (Baloran, 

2021). These challenges highlight the need for effective educational leadership that supports teachers through resource 

provision, professional development, and instructional guidance. 

 

In Tagum City Division, online teaching challenges remain evident in three key areas: weakened school-community 

collaboration, inadequate digital learning resources, and limited professional development programs. Reduced 

communication among parents, teachers, and administrators has affected student support and engagement (Cruz et al., 

2021). Public schools have also struggled to provide sufficient digital tools such as laptops, tablets, and learning software 

(Dela Cruz, 2022). Moreover, existing training initiatives on online teaching strategies have often lacked continuity and 

depth, leaving teachers insufficiently prepared for digital instruction (Santos, 2021). 

 

Although previous studies have examined teacher preparedness in online learning, limited research has focused on how 

educational leadership practices influence online teaching competencies in the local context of Tagum City Division. This 

study addresses this gap by examining the relationship between educational leadership practices and teachers’ online 

teaching practices. The findings may provide useful insights for school leaders, policymakers, and teachers in strengthening 

leadership interventions, improving resource allocation, enhancing professional development, and promoting effective 

digital instruction. 
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THE STUDY’S OBJECTIVES 
This research sought to determine the relationship between leadership in education habits and online teaching practices of 

elementary teachers. Specifically, it sought to: 

1. Determine The degree of leadership in education habits regarding: 

 1.1. The knowledgeable individual;  

 1.2. The process of learning; 

 1.3. The method of instruction; 

 1.4. Varied viewpoints; 

 1.5. School objectives; 

 1.6. School culture; 

 1.7. School criteria and evaluation; 

 1.8. Enhancement of schools; 

 1.9. Advancement in the workplace; 

 1.10. Including staff assessment; 

 1.11. Structure, assets, and educational regulations; and 

 1.12. Community relations in schools. 

2. Determine the extent of the online teaching practices regarding: 

 2.1 Pedagogy; 

 2.2 Facilitation; 

 2.3 Technology; and 

 2.4 Course administration. 

 Third. Establish whether there is an important connection between the educational leadership habits and online 

instructing practices. 

Four. Identify which of the areas within the educational leadership habits greatly impact online methods of instruction. 

 

METHODOLOGY 
This section presents explains the study's methodology. This includes the research design, research participants, research 

tools, data collection process, and data analysis used in this study. 

 

Method Used 

This research utilized a quantitative method of research was employed, employing a descriptive correlational strategy in 

particular. In quantitative research, numerical data is methodically gathered and analyzed to examine patterns, connections, 

and trends (Apuke, 2019). This method is effective for studies that aim to quantify variables and analyze their relationships 

through statistical techniques. The descriptive aspect of this layout aims to present a thorough account of the characteristics 

of the educational leadership is an independent variable habits, as well as the dependent variable, online teaching practices, 

without manipulation. According to Bhandari (2020), descriptive research is suitable for identifying and analyzing the 

current state of variables, offering a thorough comprehension of the phenomena under investigation. 

 

The correlational a feature of the research design is used to determine the strength and course of the relationship between 

educational leadership habits and online instructing practices. Correlational studies are particularly useful in educational 

research as they enable the identification of potential associations between leadership practices and teaching effectiveness 

in online settings (Curtis et al., 2021). In this context, the study investigates whether variations in leadership behaviors, 

such as professional development and school community relations, are linked to differences in instructors' online teaching 

performance, including pedagogy, facilitation, and course administration. As noted according to Creswell & Creswell 

(2019), this method is effective in examining naturally occurring variables without direct intervention from the researcher. 

 

This study's use of a descriptive correlational design is appropriate for exploring the connection between leadership 

behaviors and online teaching competencies. By employing this design, the study ensures an objective analysis of data 

while identifying possible connections between the variables. The combination of descriptive and correlational methods 

aligns with the research's aim to describe existing conditions and assess how leadership practices influence the instruction 

effectiveness of the internet educators in institutions of higher learning (Gay et al., 2022). 

 

Sources of Data 

The study's participants consisted of the 110 elementary educators chosen from a overall population of 151 instructors in 

the Division of Tagum City. Slovin's formula was used to get the sample size, a widely accepted method for calculating 

sample size in quantitative research (Tejada & Punzalan, 2022). This sampling approach ensured that the number of 

participants was sufficient to represent the population and yield reliable and generalizable results. 

Inclusion criteria were carefully established to ensure that the respondents possessed characteristics relevant to the 

objectives of the study. The participants were required to be active elementary teachers currently employed in the Division 

of Tagum City and assigned to Key Stage 2 (Grades 4, 5, and 6), as this level demands greater instructional complexity, 
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learner autonomy, and integration of online teaching strategies. In addition, the respondents represented varying phases of 

a career, including novice educators, skilled educators, exceptionally skilled educators, to capture diverse levels of 

professional experience and instructional expertise. All participants were also required to have prior experience both in 

person and virtually teaching modalities to be ensure that they could provide meaningful insights into educational 

leadership habits and online teaching practices. Teachers holding purely administrative positions with minimal or no 

teaching loads were excluded to maintain the focus on active classroom practitioners. 

 

This selection process aligns with established principles in educational research, where respondents are chosen according 

to their immediate engagement with the phenomenon under investigation (Creswell & Creswell, 2019). By ensuring that 

participants are both contextually relevant and professionally diverse, the study strengthens the validity, credibility, and 

applicability of its findings within the broader educational setting. 

 

Data Gathering Instrument 

A structured questionnaire intended to assess both educational leadership and habits to online teaching practices. To 

measure views and experiences, the questionnaire included closed-ended questions with Likert-scale items. This study used 

a modified survey questionnaire to obtain data. There were two sets of the questionnaire used in this project. The first set 

concentrated on the degree of leadership in education habits. The second set concentrated on the scope of online teaching 

procedures. The leadership in education habits. The questionnaire was modified from Hallinger, P., & Jacobson, L. (2019). 

The device was made up of 69 things. It had twelve indices, such as the educated individual (1-7), the process of learning 

(1-5), the process of teaching (1-6), different viewpoints (1-6), school objectives (1-6), school culture (1-4), Standards and 

evaluation in schools (1-5), enhancement of schools (1-8), professional growth (1-5), including staff assessment (1-5), 

organization, materials, and school regulations (1-7), and community interactions at schools (1-5). 

 

The Educational leadership habits questionnaire, pilot testing was conducted to assess its dependability and internal 

coherence. The pilot test produced a 0.9 Cronbach's alpha coefficient 0.91, results of the pilot testing revealed a, 

demonstrating that the instrument possesses high internal consistency and is therefore considered reliable, implying that 

the objects share a relatively strong internal coherence. This result shows that the survey accurately assesses the various 

dimensions of the educational leadership as intended. A high dependability rating implies that the device can reliably 

capture the perceptions and practices of instructional leadership among those surveyed, ensuring the validity of the 

information gathered for this study. Consequently, the strong internal consistency supports the instrument's appropriateness 

for use in examining educational leadership behaviors in the target population. The grading system for the degree of the 

extent of educational leadership habits. 

Average Interval Level of Descriptive Descriptive Interpretation 

4.20 - 5.00 Extremely Wide The leadership in education habits of the teachers is always 

noticeable. 

3.40 - 4.19 Extensive The leadership in education habits of the teachers  is frequently 

obvious. 

2.60 - 3.39 Moderately 

Extensive 

The educational in leadership habits of educators is occasionally 

evident. 

1.80 - 2.59 Less Extensive The educational leadership habits of teachers  is seldom evident. 

1.00 to 1.79 Not Extensive The educational leadership habits of teachers  is never evident. 

  

The online teaching practices the questionnaire was modified from Simsek et al. (2021). There were fifteen items on the 

test. Pedagogy (1-5), facilitation (1-3), technology (1-3), and course management (1-4) were its four indicators.  

 

The online teaching practices survey, pilot testing was also carried out to determine its dependability and consistency. The 

pilot study resulted in a 0.86 Cronbach's alpha coefficient,  the pilot testing revealed a , demonstrating that the instrument 

has acceptable to good internal consistency and is considered reliable, demonstrating that the objects have an internal 

consistency that is comparatively high. This outcome suggests that the instrument effectively captures the four key 

indicators of online teaching practices pedagogy, facilitation, technology, and course administration. The strong reliability 

score confirms that the questionnaire is a suitable tool for measuring teachers' online teaching competencies, ensuring that 

the collected data  provide meaningful insights into the connection between educational both leadership and online teaching 

performance. Below was the grading system for the degree of online teaching practices. 
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Average Interval Level of 

Descriptive 

Interpretation of Descriptive 

4.20 - 5.00 Extremely Wide Online instructing practices of teachers  is constantly visible. 

3.40 - 4.19 Extensive Online instructing practices of teachers  is frequently obvious. 

2.60 - 3.39 In moderation 

Extensive 

Online instructing practices of teachers is sometimes 

noticeable. 

1.80 - 2.59 Less Extensive Online teaching practices of educators is rarely apparent. 

1.00 – 1.79 Not Extensive Online teaching practices  of educators is seldom apparent. 

The instruments in this investigation were contextualized to fulfill this study's objectives. In order to improve the tools and 

attain construct validity, the researcher included all of the advice and recommendations from the adviser, panel members, 

and professional validators. 

 

Method of Sampling 

Simple random sampling, a probability sampling approach, was used in the investigation in selecting the responders from 

the target populace. The population consisted of 151 elementary teachers assigned within the Division of Tagum City, from 

which a sample of the 110 instructors was drawn utilizing Slovin's technique to ascertain an suitable sample size. Basic 

random sampling is a widely accepted method in quantitative research as it guarantees that each member of because 

everyone in the population has an equal chance of being chosen, selection bias is reduced and the sample's 

representativeness is improved. (Etikan & Bala, 2017). 

 

This approach seemed especially appropriate for the present study because it made it possible for a fair and unbiased 

selection of respondents who could provide reliable data on educational leadership habits and online teaching practices. By 

randomly selecting participants, the research made sure that the sample reflected the variety of teachers within terms of 

teaching experience, career stages, and instructional practices within the division. This strengthened the validity of the 

findings and increased the applicability of the findings in the context of the Tagum City Division. 

 

The sampling technique was further supported by the implementation of clear inclusion and exclusion criteria. Respondents 

were required to be active elementary teachers assigned to Key Stage 2 (Grades 4, 5, and 6), possess experience both in 

person and virtually teaching modalities, and represent varying phases of a teacher's career, including beginning, proficient, 

very proficient, and renowned. Only those who willingly consented to take part were included in the research. Teachers 

holding purely administrative roles or those with limited teaching responsibilities were excluded to maintain the focus on 

active classroom practitioners. 

 

To highlight, the use of simple random sampling ensured that the study captured representative, unbiased, and credible 

data, thereby strengthening the validity of the results regarding the connection between educational leadership habits and 

online teaching practices among elementary teachers. 

 

Procedure of the Study 

The data gathering procedure for this study followed a systematic and ethically guided process to guarantee the accuracy, 

dependability, and integrity of the study results. The procedure included securing the ethics compliance certificate, 

obtaining the endorsement letter from the dean, requesting the permit to carry out the investigation from the Superintendent 

of the Schools Division (SDS), sending letters to the school principals, and validating the research instruments prior to the 

administration of the questionnaires. Data collecting was carried out among respondents in Tagum City Division. 

 

Outcomes and Discussions 

The findings revealed that the respondents demonstrated an extensive level of educational leadership habits, with an 

overall mean of 4.03. All twelve domains were rated extensive, indicating that leadership practices were frequently 

manifested in the Tagum City Division. Among the domains, the teaching process obtained the highest mean (M = 4.08), 

followed by professional development (M = 4.07), school standards and assessment (M = 4.06), and school-

community relations (M = 4.06). These results suggest that educational leaders place strong emphasis on instructional 

improvement, teacher growth, assessment practices, and stakeholder collaboration. 

 

The extensive rating in the teaching process indicates that leaders consistently support teacher reflection, instructional 

improvement, collegiality, and the use of varied assessment strategies. This supports the views of Darling-Hammond et al. 

(2020), Hattie (2019), and Hallinger and Jacobson (2019), who emphasized that instructional leadership, evidence-based 

teaching, and collaborative professional cultures are essential in improving teaching quality and student outcomes. 

 

Professional development was also rated extensive, showing that leaders provide opportunities for staff growth, encourage 

teachers to take responsibility for their own learning, and use student outcomes to evaluate professional development 

programs. This finding aligns with Guskey (2020), Desimone and Garet (2020), and Darling-Hammond et al. (2019), who 
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stressed that sustained, relevant, and goal-oriented professional development strengthens teacher competence and 

instructional effectiveness. 

 

The domains of school standards and assessment, school improvement, school culture, diverse perspectives, organization 

and resources, and school-community relations were likewise rated extensive. These results imply that school leaders 

promote academic standards, inclusive practices, ethical decision-making, resource management, and parent-community 

participation. The findings are consistent with Fullan (2020), Epstein et al. (2019), Banks (2019), and Leithwood et al. 

(2020), who emphasized the importance of shared vision, equity, community engagement, and systematic school 

improvement in effective educational leadership. 

 

In terms of online teaching practices, the respondents also obtained an extensive overall mean of 4.05. All four domains 

were rated extensive, namely course administration (M = 4.06), facilitation (M = 4.05), pedagogy (M = 4.04), and 

technology (M = 4.04). This indicates that teachers frequently apply effective online teaching practices, particularly in 

organizing courses, facilitating online learning communities, preparing lessons, using digital tools, and managing online 

instructional activities. 

 

Course administration received the highest mean, suggesting that teachers effectively organize online classes through 

modular formats, discussion forums, calendars, assignments, and interactive activities. This supports the findings of Simsek 

et al. (2021), Martin et al. (2020), and Vlachopoulos and Makri (2019), who emphasized that structured course design and 

interactive platforms improve student engagement and learning continuity in online education. 

 

The extensive rating in facilitation shows that teachers support students in building online learning communities, 

developing positive attitudes toward online learning, and establishing meaningful relationships with teachers and peers. 

This finding agrees with Rapanta et al. (2020), Muir et al. (2021), and Bozkurt et al. (2020), who highlighted that teacher 

presence, communication, and emotional support are essential in sustaining learner engagement in virtual classrooms. 

 

For pedagogy and technology, the results indicate that teachers clearly present objectives and topics, prepare before live 

sessions, participate enthusiastically, and use both hardware and software tools effectively. They are also capable of solving 

technical problems independently. These findings affirm the importance of digital competence, instructional clarity, and 

interactive strategies in online teaching, as supported by Kebritchi et al. (2019), Hodges et al. (2020), and Trust and Whalen 

(2020). 

 

The correlation analysis showed a significant relationship between educational leadership habits and online teaching 

practices, with an overall r-value of 0.8182 and a p-value of 0.000. Since the p-value was below the 0.05 level of 

significance, the null hypothesis was rejected. This means that stronger educational leadership habits are associated with 

better online teaching practices. All leadership domains were significantly related to online teaching practices, with the 

highest correlations observed in the teaching process (r = 0.8755), professional development (r = 0.8653), school 

standards and assessment (r = 0.8533), and school-community relations (r = 0.8498). These results suggest that 

leadership practices related to instruction, teacher growth, assessment, and stakeholder support play an important role in 

strengthening online teaching effectiveness. 

 

The regression analysis further revealed that educational leadership habits significantly predict online teaching practices. 

The model was statistically significant, F = 35.695, p < .001, with an R-value of 0.903 and an R² of 0.815. This means that 

81.5% of the variance in online teaching practices can be explained by the combined influence of educational leadership 

habits. Among the leadership domains, the significant predictors were professional development (β = 0.531, p = 0.023), 

teaching process (β = 0.521, p = 0.000), the educated person (β = 0.315, p = 0.006), and organization, resources, and 

school policies (β = 0.275, p = 0.008). These findings indicate that online teaching practices are strengthened when leaders 

provide instructional support, promote continuous teacher development, maintain a clear educational vision, and ensure 

effective organization and resource allocation. 

 

Overall, the findings confirm that educational leadership habits are strongly linked to and predictive of online teaching 

practices. The results support constructivist learning theory, cognitive load theory, and connectivism theory. Leadership 

practices that promote collaboration, instructional guidance, and active engagement reflect constructivist principles. 

Practices that support structured course design, clear objectives, and resource management correspond with cognitive load 

theory. Meanwhile, the use of digital tools, online collaboration, and learning communities reflects connectivist principles. 

Thus, effective educational leadership serves as a critical foundation for improving online teaching practices and sustaining 

quality digital instruction in the Tagum City Division. 

 

CONCLUSIONS AND SUGGESTIONS 
This chapter presents the conclusions derived from the data, the  recommendations for consideration, and the findings based 

on the data. 

https://doi.org/10.36713/epra0414
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Summary 

The study's primary goal was to ascertain the importance of the connection between educational leadership habits and 

online teaching practices of educators. The research was carried out. among 110 elementary teachers from the Tagum City 

Division. Using a descriptive-correlational study design, adapted and validated tools for study. These Pilot testing and 

expert validation were performed on the devices to guarantee dependability and clarity prior to administration. The 

statistical tools utilized in analyzing the data included Pearson Product Moment Correlation, Weighted Mean, and Multiple 

Analysis of Regression, with all theories examined at the significance level of 0.05. 

1. The results showed that the degree of educational leadership habits of teachers is extensive. All twelve indicators, 

namely the educated individual, the educational process, the teaching process, the variety of viewpoints, the objectives of 

the school, the school culture, school standards and evaluation, staff evaluation integration, professional development, 

school improvement, organization, resources, and education policies, regarding community interactions in schools, were 

consistently rated at an extensive level. This indicates that teachers in the Tagum City Division frequently demonstrate 

leadership-oriented behaviors that support instructional effectiveness, professional growth, collaboration, and school 

development. Among these indicators, the teaching process and professional development emerged as the most extensively 

practiced, highlighting teachers’ strong commitment to instructional leadership and continuous improvement. 

 2. Similarly, the results showed that the degree of online teachers' methods of instruction is extensive. The four 

domains of the online pedagogy, course administration, technology, facilitation, and teaching methods, were all rated on a 

broad scale. This suggests that teachers are highly engaged in organizing online courses, facilitating learning interactions, 

utilizing digital technologies, and applying appropriate pedagogical strategies in virtual environments. The prominence of 

course administration and facilitation indicates that teachers are adept at managing online learning platforms while 

maintaining meaningful engagement and communication with learners. 

 3. Also, the study found a noteworthy connection between educational leadership habits and online teaching 

practices. This suggests that educators who demonstrate stronger leadership habits also tend to exhibit higher levels of 

competence and engagement in online teaching. The positive and significant correlation indicates that leadership behaviors 

such as instructional guidance, professional collaboration, and organizational support play an essential part in improving 

teachers' effectiveness in providing teaching online. Consequently, the null hypothesis stating that there is no important 

connection between educational leadership habits and online teaching practices was rejected. 

 4. Further analysis using multiple regression revealed that selected domains of educational leadership habits 

significantly influence online teaching practices. Specifically, the teaching process, professional development, the educated 

person, and organization, resources, and school policies were identified as significant predictors. These findings indicate 

that leadership habits related to instructional improvement, continuous learning, visionary guidance, and supportive 

organizational structures directly contribute to teachers’ capacity for design, manage, and facilitate efficient online 

educational opportunities. On the other hand, other leadership domains, while important in fostering a holistic educational 

environment, did not show a statistically significant independent influence when examined alongside stronger predictors. 

 

The findings further demonstrate that teachers in the Tagum City Division exhibit extensive educational leadership habits 

and online teaching practices, and that these two variables are significantly related. The hypotheses stating that there is 

there is no meaningful connection between educational leadership habits and online teaching practices and that not a single 

domain of educational leadership habits greatly impact online teaching practices were therefore turned down. The findings 

highlight how important educational leadership is in strengthening teachers’ online instructional competencies and ensuring 

effective teaching and learning in digital environments. 

 

Conclusions 

The following conclusions were drawn from the study's findings: drawn and contextualized in relation to the objectives of 

the research. 

 1.  The degree of leadership in education habits of educators is large, indicating that these leadership 

behaviors are oftentimes evident in the professional practices of elementary teachers in the Tagum City Division. All twelve 

dimensions of educational leadership habits, namely the educated individual, the educational process, the teaching process, 

the variety of viewpoints, the objectives of the school, the school culture, school standards and evaluation, staff evaluation 

integration, professional development, school improvement, organization, resources, and education policies, regarding 

community interactions in schools, were consistently manifested at an extensive level. This implies that teachers 

demonstrate strong leadership orientations that support instructional improvement, collaboration, professional growth, and 

school development.  

 2. In the same mannerthe degree of online instructing practices is also comprehensive, signifying that 

teachers are frequently engaged in effective online technology, pedagogy, and facilitation use, as well as course 

management. These findings suggest that teachers possess the capacity to adjust to digital educational settings and manage 

online learning effectively. Taken together, the extensive levels of both variables emphasize the significance of sustained 

cooperation between school administrators, teachers, and other participants to further strengthen and sustain effective 

leadership habits and online teaching practices. 
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 3. Also, the study comes to the conclusion that educational leadership habits and online teaching practices 

are significantly correlated. This indicates that as teachers’ educational leadership habits improve, their online teaching 

practices likewise improve. The findings further establish that educational leadership habits 

significantly influence online teaching practices, confirming that leadership behaviors play a critical role in shaping 

teachers’ effectiveness in digital instructional environments.  

 4. The results demonstrate that the domains of educational leadership habits, including the educated 

individual, the educational process, the teaching process, the variety of viewpoints, the objectives of the school, the school 

culture, school standards and evaluation, staff evaluation integration, professional development, school improvement, 

organization, resources, and education policies, regarding community interactions in schools, collectively contribute to the 

enhancement of the online teaching practices. The statistically significant the null hypotheses were rejected as a result of 

the results, affirming that leadership habits are essential determinants of teachers’ online instructional performance. 

 

The conclusions underscore that educational leadership habits serve as a foundational element in strengthening online 

teaching practices. The findings imply that improvements in leadership-related behaviors, particularly those associated 

with instructional guidance, professional development, and organizational support, result in corresponding improvements 

in teachers’ capacity to deliver quality online instruction. This relationship highlights the necessity of ongoing leadership 

development initiatives and supportive school structures that empower teachers to excel in both leadership and online 

teaching roles. Ultimately, the study reinforces the idea that cultivating strong educational leadership habits among teachers 

is vital in ensuring effective, responsive, and sustainable online teaching practices in contemporary educational settings. 

 

Recommendations 

Considering the results and conclusions of this study, a number of suggestions are offered to bolster educational leadership 

habits and further enhance online teaching practices among elementary teachers in the Tagum City Division. These 

recommendations are anchored on the evidence that educational leadership habits are extensively practiced and 

significantly influence online teaching practices, highlighting the need for sustained support, collaboration, and continuous 

improvement across all levels of the educational system: 

 

For higher officials, it is advised that policies and programs are still prioritize the evolution of educational leadership habits 

among teachers, particularly those that directly support effective online teaching. Strategic investments in sustained 

professional development initiatives focusing on instructional leadership, digital pedagogy, and technology integration are 

essential. The Department may institutionalize leadership-focused training programs and provide adequate resources, 

digital infrastructure, and technical support to schools to ensure consistency and equity in online teaching implementation. 

Furthermore, procedures for observation and assessment may be strengthened to evaluate the efficacy of leadership 

development programs and online teaching initiatives, ensuring that policies remain responsive to emerging educational 

demands and technological advancements. 

 

For principals of schools, it is  strongly suggested that they foster a school culture that promotes shared leadership, 

collaboration, and continuous professional learning. Principals may actively support teachers by providing opportunities 

for mentoring, coaching, and peer collaboration that focus on improving instructional practices in online learning 

environments. Emphasizing instructional guidance, aligning school goals with online teaching priorities, and ensuring 

access to appropriate resources and support systems can further enhance teachers’ effectiveness. By modeling strong 

leadership behaviors and encouraging reflective practices, school heads can reinforce the connection between educational 

leadership habits and effective online teaching. 

 

For teachers, it is recommended that they sustain and further develop their educational leadership habits by actively 

engaging in continuous learning and reflective practice. Teachers are encouraged to take initiative in enhancing their 

competencies in online pedagogy, facilitation, and technology use, while maintaining a learner-centered and inclusive 

approach to instruction. Participation in professional learning communities, collaborative lesson planning, and technology-

focused training programs can help teachers refine their online teaching strategies. Moreover, embracing leadership roles 

within the school community can encourage educators to participate meaningfully to the betterment of schools efforts and 

support their peers in navigating digital teaching challenges. 

 

For future researchers, it is recommended that further studies explore additional variables that may influence online 

teaching practices, such as teachers’ technological self-efficacy, student engagement, school support systems, and 

contextual factors across different educational levels. Future research may also employ qualitative or mixed-methods 

techniques to learn more about how educational leadership habits are developed and practiced in online teaching situations. 

Longitudinal research may be carried out to investigate the long-term consequences of leadership habits about teaching 

effectiveness and student outcomes. Extending the study's purview to other divisions either regions would likewise increase 

the findings' generalizability and contribute to a more comprehensive understanding of educational leadership and online 

teaching in diverse educational settings. 
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